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PREFACIO

La presente obra retine los resimenes de las ponencias escritas y presentadas con motivo del 9z Encuentro Ibe-
roamericano de Educacién EIDE llevado a cabo entre el 5 y 7 de Noviembre de 2014 en la Universidad Auténoma
de Bucaramanga UNAB, en Bucaramanga, Colombia. El Encuentro conté con la participacién de méas de 500 asis-
tentes de Brasil, Espafia, México, Chile, Paraguay y Colombia, se presentaron 230 comunicaciones , 4 conferencias
magistrales y mesas de trabajo en 6 diferentes ejes:

1. Educacién Infantil, bésica y media: trabajo docente y practicas pedagoégicas.
. Educacién superior: formacién del educador.

. Ciencia, Tecnologia e Innovacién: CT+I en la Educacién.

2
3
4. Atencion a la diversidad, escuela inclusiva, educacién especial y educacién sexual y de género.
5. Politica y gestion educativa: Educacién para la sostenibilidad.

6

. Internacionalizacién y bilingiiismo.

Los Ejes de trabajo propuestos, ofrecieron la oportunidad de reflexionar, discutir y construir sobre la educacién
vista desde diferentes perspectivas, culturas y experiencias; y de donde surgen estas memorias Reflexiones sobre
la educacién en Iberoamérica.

Expresamos nuestra gratitud a los participantes nacionales e internacionales que intervinieron con sus comu-
nicaciones en cada uno de los ejes; a las entidades patrocinadoras: Colciencias, Alcaldia de Bucaramanga y Go-
bernacién de Santander que aportaron recursos para llevar a cabo el encuentro; y a las entidades Colaboradoras:
Fundacién Santilla que junto con la UNAB, la Universidad de Alcal4d de Henares, la UNESP la edicién del libro
Miradas diversas de la Educacién en Iberoamérica; y el ICETEX por facilitar la asistencia de varios ponentes
internacionales.

Igualmente, realizamos un reconocimiento a las entidades asociadas: De Colombia: La Universidad Industrial
de Santander UIS de Colombia; de Chile: la Universidad Andrés Bello, la Universidad Central, la Universidad
de la Serena, la Universidad de Talca y la Academia de Guerra del Ejército de Chile; de México: la Universidad
Veracruzana, la Universidad del Desarrollo Empresarial y Pedagégico UNIVDEP y el Centro de Ensefianza Técnico
y superior CETYS, quienes participaron con comunicaciones y asistieron con equipos docentes e investigadores al
EIDE.

Un agradecimiento especial a las universidades fundadoras del EIDE: Universidad Alcala de Henares UAH
y Universidad Estatal Paulista Jtlio de Mesquita Filho UNESP, por la confianza depositada en la Universidad
Auténoma de Bucaramanga UNAB para hacer parte del selecto grupo de universidades organizadoras y participar
en esta novena versién como anfitriona.

Estamos seguros de que la memoria de este 92 Encuentro Iberomaericano de Educacién, que hoy presentamos
a la comunidad y especialmente a todas aquellas personas que se dedican desde la educacién a aportar para un
futuro mejor, contribuira con ideas, reflexiones y contactos que permitan generar redes de conocimiento, nuevas
investigaciones y futuros debates sobre educacion.

Finalmente, dedicamos la presente recopilacién a la memoria del educador Claudio Benedito Gomide de Souza
con quien tuvimos la oportunidad de compartir y aprender en EIDE anteriores y que partié de este mundo en
Agosto de 2014. Su recuerdo vivira siempre entre nosotros.



PREFACE

This volume contains the abstracts of the written and oral conferences presented in the 9th Iber American
Education Meeting -EIDE- held at Universidad Autonoma de Bucaramanga -UNAB- in Bucaramanga, Colombia,
from the 5th to the 7th of November of 2014. Over 500 participants from Brazil, Spain, Mexico, Chile, Paraguay
and Colombia attended this meeting with 230 presentations including communications, 4 keynote speeches and
work groups on 6 central themes:

1. Children, Basic and Middle Education: teaching works and pedagogic practices
. Tertiary education: training educators

. Science, Technology, and Innovation: Science, Technology and Innovation in Education

2
3
4. Attention to diversity, inclusive school, special education, sexual and gender education
5. Policies and Education Management: Education for sustainability

6

. Internationalization and Bilingual Education

These central themes represented an opportunity for analysis, discussion, and construction of education from
various perspectives, cultures, and experiences. They also are the core of these proceedings entitled Some thoughts
about education in Iber America.

We express our feelings of gratitude to all the national and international attendants who participated with
communications on each central theme. We also thank our sponsors: Colciencias, the Municipality of Bucaramanga
and the Regional Government of Santander that contributed with resources to this meeting. Our gratitude also to
the Santilla Foundation that cooperated with UNAB, Universidad de Alcala de Henares, UNESP in the publication
of the book Diverse Thoughts about Education in Iber America. We thank ICETEX for facilitating the attendance
of several international speakers.

We also acknowledge the contribution of our associate institutions: Universidad Industrial de Santander UIS
(Colombia); Universidad Andrés Bello, Universidad Central, Universidad de la Serena, Universidad de Talca and
Academia de Guerra del Ejército (Chile); Universidad Veracruzana, Universidad del Desarrollo Empresarial y Pe-
dagogico UNIVDEP and Centro de Ensefianza Técnico y Superior CETYS (Mexico). These institutions participated
with communications and through the attendance of teaching and research teams.

Our special gratitude to the institutions that created EIDE: Universidad Alcalda de Henares UAH and Universi-
dad Estatal Paulista Jilio de MesquitaFilho -UNESP-, for their trust on Universidad Auténoma de Bucaramanga
UNAB to be the guest of this meeting and for accepting UNAB as part of of the selected group of organizing and
participating institutions in this 9th version of the Meeting. We are convinced that the proceedings of this 9th Iber
American Meeting on Education that we are presenting to the community and, especially, to all the people devoted
to education as a means to ensure a better future for everybody, is a contribution in terms of ideas, analysis, and
contacts to the generation of knowledge networks, new research, and future discussions about education.

Finally, we would like to dedicate these proceedings to the educator Claudio Benedito Gomide de Souza with
whom we shared and from whom we learned in former EIDE. He departed from this world in August 2014. His
memory will always be with us.



PREFACIO

A presente obra retine os resumo das comunicag¢des apresentadas ao 9z Encontro Iberoamericano de Educagéo
EIDE que foi desenvolido entre os dias 5 e 9 de novembro de 2015 na Universidad Aoténoma de Bucaramanga
UNAB, na cidade de Bucaramanga na Colombia. Este evento teve mais de 500 participantes da Espanha, México,
Chile, Paraguay, Brasil e da propia Colémbia. Foram apresentados 230 trabalhos, 4 palestras tematicas e mesas de
trabalho entorno a 6 eixos diferentes:

1. Educagao infantil, bésica e média: trabalho docente e praticas pedagdgicas.
. Educacdo superior: formacado do educador.

. Ciéncia, Tecnologia e Inovagdo: CT+I na Educacéo.

2
3
4. Atencgdo a diversidade, escola inclusiva, educagdo especial e educagédo sexual e de género.
5. Politica e gestdo educacional: Educagdo para a ssustentabilidade.

6

. Internacionalizagao e bilinguismo.

Os eixos de trabalho propostos ofereceram a oportunidade aos participantes de refletir, discutir e construir edu-
cagdo desde os presupostos dos diferentes olhares, culturas e experiéncias. E dai de ondem surgem este material
Reflexdes sobre a educac¢io na Iberoamérica.

Queremos deixar a nossa gratiddo a todos os participantes nacionais e internacionais que participaram com
suas comunicagdes em cada um dos eixos; as entidades pratrocinadoras: Colciencias, Alcaldia de Bucaramanga y
Gobernacién de Santander quenes aportaram os recursos que fizeram posivel este evento; e as entidades colabo-
radoras: Fundacién Santillana quem junto a UNAB, a Universidad de Alcala e a Universidade Estadual Paulista
financiaram a educagdo da obra Miradas diversas da Educacdo em Iberoamérica; e ao ICETEX por facilitar a
presenca de vdrios palestrantes internacionais.

Assim mesmo, realizamos um reconhecimento das entidades associadas: da Colombia: a Universidad Indus-
trial de Santander UIS da Colémbia; do Chile: a Universidad Andrés Bello, a Universidad Central, a Universidad
de la Serena, a Universidad de Talca e a Academia de Guerra del Ejército de Chile; do México: a Universidad Ve-
racruzana, a Universidad del Desarrollo Empresarial y Pedagégico UNIVDEP e o Centro de Ensefianza Técnico y
superior CETYS, os que participaram com comunicagdes e com a presenca de equipos docentes e pesquisadores.

Nossa especial gratiddo e reconhecimento as universidades fundadoras do EIDE: Universidad Alcald UAH e
Universidade Estadual Paulista ?Jilio de Mesquita Filho? UNESP, pela confianga desmonstrada para com a Uni-
versidad Auténoma de Bucaramanga UNAB para formar parte do especial grupo de universidades organizadoras
e participar ativamente desta nona edi¢do como anfitriona.

Temos certeza de que na memoria deste 92 Encontro Iberoaméricano de Educagdo, que hoje apresentamos
para a comunidade, e especialmente a todos aqueles que se dedicam com o objetivo de gerar um futuro mehlor,
contrinuird com ideias, reflexdes e contatos que permitam gerar redes de conhecimento, novas pesquisas e futuras
discusdes com foco na educagéo.

Para concluir, dedicamos estes andis a memoria do educador Cldudio Benedito Gomide de Souza com quem
tivemos a oportunidade de compartir e aprender em EIDEs anteriores e que nos deixou em agosto de 2014. Sua
memoria ficard sempre entre todos nés.
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Capitulo 1

A analise da trajetoria social de criancas da
educacao infantil: a estruturacao da
identidade de género.

Maria Fernanda Celli de Oliveira
Luci Regina Muzzeti.

Resumen

Este projeto visa investigar e analisar principalmente, a trajetéria social de criancas da educagéo infantil, tendo co-
mo objetivo inicial, mostrar como as questdes sociais interferem ou ndo na construgéo e estruturagdo dos mecanis-
mos de género, feminino e masculino, mesmo que esta seja analisada na mais tenra idade. As criangas analisadas
sdo oriundas da camada popular da cidade de Araraquara, e participam do Projeto Ler é Viver, realizado na Fa-
culdade de Ciéncias e Letras UNESP - Araraquara, SP, Brasil. Para fomentar este trabalho, apoiei-me nos estudos
de Pierre Bourdieu e de seus colaborados, buscando desvendar na préaxis, as questdes relacionadas ao género. Por
meio da observacgio e sistematizagdo dos dados analisados, este trabalho buscara identificar e sinalizar como se
dé a estruturacdo do género feminino e masculino nas criangas. O estudo aqui proposto é relevante, pois através
dessa andlise buscarei desvelar os mecanismos objetivos que influenciam na estrutura¢do dos comportamentos
sexistas destas criangas, mais precisamente, em relacdo a identidade do género, partindo da influencia que a hera-
n¢a cultural familiar tem sobre cada uma. Assim, com base nos dados levantados as seguintes anélises indicardo e
ressaltardo como estas questdes vém sendo trabalhadas com criangas, partindo do meio ao qual sdo oriundas.

Palabras clave:Género. Habitus. Heranga cultural.
Abstract

This project aims to investigate and analyze principally, the social trajectory of children in childhood education,
having as main objective, show how social questions interfere or not on the construction and structuring mecha-
nisms of the gender, male and female, even if it be examined in more young age. The analyzed children are derived
from the popular classes of Araraquara city, and participating in the Project Reading is Live, realized at the Faculty
of Letters and Science UNESP - Araraquara, SP, Brazil.. To support this work, I have relied on studies by Pierre
Bourdieu and their collaborated, seeking to unravel on the praxis, questions related to gender. Through obser-
vation and systematization of data analyzed, this study will look for identify and signal how is the structure of
female and male in the children. The study here proposed is relevant because through this analysis I will search to
unveil the objective mechanisms who influence the structuring of sexist behaviors of these children, specifically in
relation to gender identity, based on the influence that family heritage has on each. So based on the data collected
the following analyzes indicate and will highlight how these issues have been worked with children, starting from
the midst of which are originated.

Key Words: Habitus. Cultural heritage.
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Capitulo 2

Cuentos Interactivos: Estrategia pedagogica
para el fortalecimiento de la competencia
lectora en estudiantes de tercero primaria de
la Institucion Educativa Oriente Miraflores
sede D- Bucaramanga.

Luz Amparo Abril Amaya.
Leidi Otilia Barefio Silva.

Resumen

La formacién del desarrollo del lenguaje, es de vital importancia para la formacién del individuo y la constitucién
de la sociedad. Este trabajo, avance de proyecto de Maestria en Educacion de la Universidad Auténoma de Buca-
ramanga, plantea la necesidad de dar solucién a una de las mayores problematicas relacionadas con la educaciéon
en Colombia: Bajo nivel de competencias comunicativas, especificamente en el proceso de lectura, el cual afecta
directamente la formacién de los estudiantes desde los primeros niveles escolares. En primer lugar se hard una
descripcién del proyecto. En segundo lugar, se planteard la situaciéon problematica que soporta dicho estudio, a
partir de la pregunta: £C6mo las estrategias apoyadas en cuentos interactivos estimularian la competencia lectora
en los estudiantes de tercero primaria en el Plan Lector de la Institucién Educativa Oriente Miraflores ? Sede D
del Municipio de Bucaramanga? Luego, se planteardn mediante algunos conceptos pedagdgicos y conceptuales,
el marco tedrico. Finalmente, se planteardn los objetivos y metodologia a seguir.

Palabras clave: Cuentos Interactivos, estrategia pedagégica, competencia lectora, Plan lector.
Abstract

The formation of language development, it is vital for the formation of the individual and the constitution of
society. This work, project progress Master of Education of the Autonomous University of Bucaramanga, raises
the need to solve one of the biggest problems related to education in Colombia: Low level of communication
skills, specifically in the process of reading, which directly affects the education of students from the first grade
levels. Will be a description of the project first. Second, the problematic situation that supports the study, from
the question will arise: How do strategies supported in interactive stories stimulate reading skills in elementary
students in third in the Reading Plan of School East Miraflores - Headquarters D Township Bucaramanga? Then be
raised by some pedagogical concepts and conceptual, theoretical framework. Finally, objectives and methodology
followed will arise

Key Words: Interactive story, pedagogical strategy, Reading literacy, Reading plan.

Referencias
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Capitulo 3

Cuestionario de talentos educativos (cte)

Raul Pizarro Sanchez
Tito Larrondo Gonzélez
Marcela Lara Cataldan
Sonia Clark Lazcano

Abstract

The purpose of this methodological research consisted of validating Educational Talent Scales. Population con-
sulted 11th grade students, Valparaiso, Chile, 2013. A randomized structured sample of 3 private, 9 subsidized, 7
public high schools, with 1,296 students, was selected. Data came from Educational Talent Questionnaire. A con-
firmatory factorial analysis was used to contrast validity, and to sustain our hyphotesis, concepts and theorethic
models. Multiple significant (p=.000) stepwise regressions ranged from R=0,778 for leadership, to R=1,000 for all 8
constructs. Significant mean differences (p2<.05) in educational interests, multiple intelligences, leadership, inno-
vation, empathy, communication, favored girls. There were no significant differences in talent and metacognition.

Key word: talent components and assessment, educational talent scales.
Resumen

El propésito de esta investigacion metodolégica consistié en validar un Cuestionario de Talento Educativo.
La poblacién implicé a alumnos de grado 11, Valparaiso, Chile, 2013. Se seleccioné muestra al azar estratificada:
3 colegios privados, 9 subvencionados, 7 publicos, con 1.296 alumnos. Los datos derivaron del Cuestionario de
Talento Educativo. Se computé andlisis factorial confirmatorio para medir validez, apoyar la hipétesis, conceptos
y modelos tedricos usados. Regresiones multiples significativas stepwise (p = 0,000) oscilaron entre R = 0,778
para liderazgo y R = 1,000 para mezcla de 8 constructos. Hubo diferencias promedio significativas (p2 < 0,05) a
favor de nifias en intereses educativos, inteligencias multiples, liderazgo, innovacién, empatia, comunicacién. No
hubo diferencias significativas en talento y metacognicién.

Palabras Clave: estimaciéon y componentes del talento, escalas de talento educativo.
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Capitulo 4

Desarrollo de competencias genéricas en
estudiantes de educacidon media para el
acceso y permanencia en la educacion
superior

Mauricio Zabala Herndandez
Carlos Eduardo Beltran

Sandra Gutiérrez Abella

Maria Cristina Ovalle Almanza

Resumen

En esta ponencia se sintetizan los fundamentos pedagégicos, estrategias, logros, dificultades y aprendizajes
alcanzados durante la ejecucién del proyecto Desarrollo de competencias genéricas en estudiantes de educaciéon
media para el acceso y permanencia en la educacion superior, dirigido a jévenes de los grados décimo y undécimo,
de los colegios Hermann Gmeiner y Gimnasio Campestre de la ciudad de Ibagué. Teniendo en cuenta el deficiente
desempefio en las pruebas Saber y la alta desercién en la educacién superior en el departamento del Tolima, el
proyecto en mencion, realizado por profesores de la Universidad de Ibagué, entre los afios 2011 y 2013, se propuso
elevar las posibilidades de ingreso y permanencia en la educacién superior mediante el desarrollo temprano de las
competencias genéricas definidas por el Ministerio de Educaciéon Nacional de Colombia, a saber: pensamiento ma-
tematico; cultura cientifica, tecnolégica y gestion de la informacién; ciudadania; comunicacién en lengua materna.
Para tal fin, se disefiaron y ejecutaron cursos orientados por los aportes del constructivismo y de las pedagogias ac-
tivas, cuyos resultados, en términos de aprendizaje y desarrollo de dichas competencias, mostraron la pertinencia
de las estrategias pedagdgicas utilizadas.

Palabras clave: competencias genéricas, constructivismo, pedagogias activas, permanencia, acceso, educacién
superior.

Abstract

This paper presents the pedagogical foundations, strategies, difficulties and learning achieved during the im-
plementation of the project Development of generic skills in high school students to enter and remain in higher
education aimed at young people in the tenth and eleventh grades of Hermann Gmeiner School and Gymnasio
Campestre school of Ibague. Due to the poor performance on Pruebas Saber and to high attrition in higher edu-
cation in the department of Tolima, the project in question, conducted by professors at the University of Ibague,
between 2011 and 2013, was proposed to raise the entry chances and retention in higher education through the
early development of generic skills defined by the Ministry of National Education of Colombia, namely mathema-
tical thinking; science, technology and information, management culture; citizenship; communication in mother
tongue. To this end, we designed and implemented courses aimed for the contributions of constructivism and
active teaching methods, the results, in terms of learning and development of these competencies, showed the
relevance of the used teaching strategies.
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Capitulo 5

Diagndstico de conocimientos y
habilidades en investigacion educativa

Héctor H.Fernandez Rincén
Resumen

En este trabajo se presenta un diagndstico sobre los conocimientos y las habilidades en investigacién que tienen
estudiantes de ultimo semestre y docentes de una maestria en educacién. Este diagnéstico se hace sobre la base
del andlisis a las respuestas que una muestra de esta poblacién dio a un cuestionario disefiado para realizar esta
indagacion. El trabajo estd estructurado en siete partes: el problema, los objetivos, el instrumento, la muestra, los
resultados, el proceso de andlisis y las conclusiones. El objetivo central del trabajo es hacer el diagndstico sobre los
conocimientos y habilidades en investigaciéon que tienen los docentes y los estudiantes de esta maestria con miras
a valorar la pertinencia de fortalecer los procesos formativos en esta tematica tanto en los docentes como en los
mismos estudiantes.

Palabras clave: Conocimientos, habilidades, investigacién educativa, protocolos, enfoque metodolégico, andlisis
de resultados, marco teérico

Abstract

This report shows a diagnosis of knowledge and skills that last semester students and teachers from an Education
Master have about research. This diagnosis is base on a an Analysis of results that some students share through
a questionnaire designed for this report. The written is divided into seven parts: the problem, the objectives, the
instrument, the simple, results, the process of analysis and conclusions. As we said at beginning, the main objective
of this work is showing a diagnosis of knowledge and skills that last semester students and teachers from an
Education Master have about research and why not, to strengthen the Educational processes they have in this
field.

Key Words: Knowledge, skills , educational research, protocols, methodological approach , results analysis ,
theoretical framework
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Capitulo 6

Disciplina positiva una estrategia de amor
para la promocion de pautas de crianza 'y
manejo de las emociones

Socorro Astrid Portilla Castellanos
Resumen

Educar con amor deberia ser el propésito fundamental en la familia y en la escuela, lamentablemente se han
evidenciado dificultades en el manejo emocional de los adultos que hacen de este proceso una etapa de grandes
dificultades en las relaciones interpersonales entre los nifios y los adultos. La propuesta pedagogica parte del
estudio realizado por espacio de dos afios en una poblacién vulnerable de Bucaramanga, con nifios entre 3 y
5 afios en escolaridad. La investigacién inicial estuvo encaminada a determinar causas de maltrato infantil en
espacios educativos y en el hogar; logrando establecer como situaciones relevantes del fenémeno social las escasas
pautas de crianza con que ingresan los nifios a la escuela y el deficiente manejo de las emociones que tienen los
adultos frente a los comportamientos inadecuados de los nifios, y de estos frente a sus pares ante situaciones
cotidianas de la vida escolar. A partir de estos hallazgos se disefia una estrategia fundamentada en proyectos
pedagogicos de aula apoyados en la metodologia de disciplina positiva y el modelo teérico de ecologia Humana
propuesta por Brofenbrenner, La propuesta de apoya en cartillas con talleres para nifios, escuela de padres y
proyectos pedagégicos de aula para el maestro.

Palabras clave: Disciplina positiva. Manejo de emociones. Pautas de crianza
Abstract

Educating with love should be the main purpose in the family and at school, unfortunately have shown difficulties
in emotional management of adults that make this process a step of great difficulties in interpersonal relationships
between children and adults. The pedagogical approach of the study for two years in a vulnerable population of
Bucaramanga, with children between 3 and 5 years in school. Initial research was aimed at determining causes
of child abuse in educational settings and in the home ; achieving set as relevant situations of social phenomena
the few guidelines that foster children enter school and poor management of emotions that adults against inap-
propriate behavior of children, and these to their peers in situations everyday school life . From these findings a
strategy based on classroom teaching projects supported by the methodology of positive discipline and the theo-
retical model proposed by Brofenbrenner Human Ecology , The proposal relies on primers with workshops for
children, parents and school educational projects designed classroom for the teacher.

Key Words: Positive Discipline . Managing emotions . Parenting Guidelines
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Capitulo 7

Educacao e sociedade: reflexdes a luz do
pensamento de theodor adorno

Danielle Regina do Amaral Cardoso
Resumen

O presente trabalho consiste em uma reflexdo acerca da educacdo em tempos de sociedade administrada. Em
um contexto fortemente marcado pelo capitalismo e pela hegemonia da industria cultural, a l6gica de mercado
é algo que prevalece em todas as instancias, refletindo, portanto, na institui¢do escolar. Durante o mestrado, em
pesquisa empirica, houve a constatagdo da influéncia desse panorama no processo formativo das criangas. Com
base nisso, o objetivo é debater e pensar em espagos para estratégias didaticas que favorecam a autorreflexdo criti-
ca, levando em consideragdo a escola enquanto uma institui¢do que sofre as influéncias de um sistema cuja énfase
se da na padronizacdo e na obtengdo de resultados. Buscamos compreender as relagdes entre escola e sociedade,
refletindo também com base nas informagdes coletadas na pesquisa de mestrado e pensando, inclusive, na questdo
ética no campo educacional. Para tanto, sera utilizado o referencial da Teoria Critica, em especial as consideragdes
de Theodor Adorno que contribuem para uma reflexdo acerca da sociedade e da educacéo.

Palabras clave: Sociedade. Educacio. Etica. Industria Cultural.
Abstract

This work consists of a reflection about education in times of administered society. In a context strongly marked
by capitalism and the hegemony of the culture industry, the market logic is something that prevails in all instances,
thus reflecting in the school. During the Master in empirical research, there was a finding of the influence this
panorama in the formative process of children. Based on this, the aim is to discuss and think about spaces for
teaching strategies that encourage critical self-reflection, considering the school as an institution that suffers the
influences of a system whose emphasis is on standardization and achieving results. We seek to understand the
relationship between school and society, reflecting also based on information collected in the survey of master’s
and thinking, including ethical issue in the educational field. Thus, the framework of Critical Theory will be used,
in particular considerations of Theodor Adorno that contribute to a reflection on society and education.

Key Words: Society. Education. Ethics. Cultural Industry.
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Capitulo 8

El acercamiento a las argumentaciones
matematicas y demostraciones en el aula de
clases: grado Noveno

Oscary Avila Herndndez
Resumen

El objetivo inicial de este trabajo es mostrar algunos resultados cualitativos y cuantitativos de 2 pruebas diag-
noésticas, aplicadas a treinta y dos (32) estudiantes del grado noveno (9Z) de Bachillerato del Colegio Luz de la
Esperanza (Corregimiento de Berlin, Departamento de Santander), asi mismo se describen parte de los procesos
de demostracién matematica efectuadas por los educandos. Finalmente con los resultados anteriores se establecera
la siguiente hipétesis: El sistema conjetura-prueba-refutacion debe hacer parte del contexto escolar y social en el
joven educando. Reafirmando en este caso, que en el aula de clases, las formas de argumentacién matemadtica y las
conjeturas potencialmente estan ligadas a los escenarios socioepistemoldgicos y a la institucion educativa.

Palabras clave: argumentacion, demostracién, conjetura, socioespitemologia, educacién matematica.
Abstract

The initial aim of this paper is to show some qualitative and quantitative results of two diagnostic tests applied
to thirty-two ( 32 ) students in grades ninth (9th) High School Of Colegio Luz de Esperanza ( Township of Berlin,
Department of Santander) , also describes part of the process of mathematical demonstration done by the students.
Finally with previous results the following hypothesis will be established : The system conjecture - test - refutation
should be part of school and social context in educating young . Reaffirming in this case, in the classroom , forms of
mathematical reasoning and conjecture are potentially linked to socioepistemolégicos scenarios and educational
institution.

Key Words: argumentation, demonstration , guess, socioespitemologfa , mathematics education.
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Capitulo 9

El proceso de ensefianza y aprendizaje de la
geometria analitica en el contexto
pedagdgico de los ambientes virtuales de
aprendizaje (ava)

Luis Carlos Alvarez Nifio
Constanza Arias Ortiz

Resumen

Debido a la importancia de las Matematicas y como estas constituyen una notable dificultad, la investigacion:
Los Ambientes Virtuales de Aprendizaje (AVA) como Facilitadores del Proceso de Ensefianza y Aprendizaje de
la Geometria Analitica en la Educacién Media, aport6 desde la pedagogia al mejoramiento de la practica docente
partiendo de la pregunta: £De qué manera desde la practica pedagdgica se pueden disefiar ambientes virtuales
que faciliten el proceso de ensefianza y aprendizaje de la Geometria Analitica en décimo grado, del Colegio Nues-
tra Sefiora de la Salud, para favorecer el desarrollo de habilidades de pensamiento en este campo? Basandose en
el paradigma cualitativo y con el disefio de investigacién-accién educativa, se articulé la Pedagogia y las TIC al
disefiar un material didactico, donde los estudiantes afianzaron los conceptos basicos logrando hacer una clase
mads interactiva. La muestra estuvo conformada por los estudiantes del grado 10fB y por los docentes del 4rea de
Matematicas y Tecnologia. Para la recoleccién de informacién se aplicé la técnica de la encuesta y la observaciéon
no participante y para el andlisis de los resultados una vez implementada la estrategia pedagdgica, la técnica de la
observacién participante, interpretando tanto cualitativa como cuantitativamente los resultados. El principal ha-
llazgo encontrado fue la aplicacién de estrategias tradicionales con las TIC, llevan a transformaciones importantes
en los procesos didactico-pedagogicos fomentando el desarrollo del pensamiento espacial y variacional al permitir
modelar situaciones de cambio.

Palabras clave: Matematicas, TIC, Geometria analitica, Proceso ensefianza-aprendizaje, AVA.
Abstract

Due to the importance of mathematics and how they constitute a significant difficulty, research: The environ-
ments virtual of learning (AVA) as facilitators of the process of teaching and learning of the geometry analytical in the
education middle, brought from pedagogy to the improvement of teaching practice on the basis of the question:
from how from the pedagogical practice can design virtual environments that facilitate the teaching and learning
process of analytical geometry in 10th grade of the Colegio Nuestra Sefiora de la Salud, to favour the development
of thinking skills in this field? Based on the qualitative paradigm and the design of educational action research,
articulated the pedagogy and ICT to design a teaching material, where students cemented the basics and make a
more interactive class. The sample was conformed by the 10f B grade students and teachers in the area of mathe-
matics and technology. For the collection of information was applied technique from survey and non-participant
observation and the analysis of the results once implemented the pedagogical strategy, participant observation
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technique, interpreting both qualitative and quantitative results. The main finding found was the application of
traditional strategies with ICT, lead to important transformations in the pedagogical process by encouraging the
development of thinking space and variational allowing Model Exchange situations.

Key Words: ICT, mathematics, analytical geometry, process learning, AVA.
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Capitulo 10

Estrategia ltudica virtual para la ensefianza
de la educacién ambiental en nifios en edad
preescolar

Marfa Piedad Acufia Agudelo
Resumen

Este es un proyecto de investigacién en curso corresponde a un primer avance y pretende indagar sobre la
importancia del uso de estrategias orientadas a alejar la ensefianza tradicional en las aulas de clase, su propodsito
es disefiar una estrategia ltidica virtual a través del uso de Tecnologias de la Informacién y la Comunicacién (TIC)
para favorecer la ensefianza de la educacién ambiental en nifios en edad preescolar de cuatro jardines de Bucara-
manga. La metodologfa empleada es la investigacién accién, de tipo cualitativo.

Para ello se realizaran tres fases, la primera corresponde a la reflexién sobre practica pedagégica de los maestros
de jardines infantiles, relacionada con el uso de diferentes estrategias ltidicas para la ensefianza de la educaciéon
preescolar; la segunda, con la revisién de materiales y elaboraciéon de un cuadro comparativo de los tipos de
aprendizajes y competencias que se generan con el uso de estrategias ltiidicas virtuales en nifios en edad preescolar;
y la tercera , para mirar la efectividad de las estrategias, con miras a emprender nuevos andlisis y reconstrucciéon
de las précticas, con el disefio, aplicaciéon y evaluaciéon de un software como estrategia lddica virtual que favorezca
la ensefianza de la educacién ambiental en nifios en edad preescolar de cuatro jardines de Bucaramanga. Después
de observar sus resultados se analizard y juzgara el éxito de la utilizacién de dicho material para favorecer la
ensefianza de la educacién ambiental.

Palabras clave: Educacién ambiental, Educacién preescolar, Estrategias ltidicas virtuales, juego.
Abstract

This is an ongoing research project corresponds to a first forward and aims to investigate the importance of
using oriented away the traditional teaching in the classroom , strategies, its purpose is to design a virtual game
strategy through the use of Technology Information and Communication Technologies (ICT ) to promote the tea-
ching of environmental education preschoolers four gardens of Bucaramanga. The methodology is action research,
qualitative.

Of three stages were made, the first corresponds to the reflection on pedagogical practice of teachers in kin-
dergartens , related to the use of different playful strategies for teaching preschool education; the second , by
reviewing materials and preparation of a comparative table of the types of learning and skills that are generated
with the use of virtual playful strategies in preschool children ; and third , to look at the effectiveness of strategies
with a view to undertaking further analysis and reconstruction of practices, with the design, implementation and
evaluation of software like virtual game strategy that promotes the teaching of environmental education for chil-
dren age preschool four gardens of Bucaramanga. After observing the results will analyze and judge the success
of the use of such material to promote the teaching of environmental education.
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Capitulo 11

Estrategias metodoldgicas de iniciacion a la
lectura y la escritura desde la alfabetizacion
inicial

Pilar Carolina Rodriguez Manriquez
Resumen

A partir de la entrega de un material concreto a Educadoras de Parvulos, el cual fue una guia de estrategias de
alfabetizacién inicial que seria puesta en préactica por las profesionales en estudio, se definié como objetivo de la
investigacion:determinar las percepciones de las Educadoras de Parvulos frente a la implementacién de estrate-
gias metodoldgicas de iniciacion a la lectura y la escritura en los niveles NT1 y NT2, propuestas en la guia.

Se investigd en dos establecimientos educacionales, el primero perteneciente a la Comuna de El Bosque, de
orden municipal, y el otro de la Comuna de Independencia, de orden particular pagado, ubicados ambos en la
Regién Metropolitana de Santiago Chile.

Referido al tipo de investigacion, cabe sefialar que es de orden cualitativo, desde un paradigma interpretativo y
realizado bajo un disefio fenomenolégico, en la cual se utilizaron instrumentos de recoleccién de datos tales como:
observaciones de campo y entrevistas a los integrantes de la muestra.

Los resultados obtenidos permitieron evidenciar que la Alfabetizacién Inicial, debe ser vista como un conjunto
de estrategias de ensefianza, que son pertinentes, innovadoras y significativas para los nifios de Educacién Par-
vularia en relacién al lenguaje escrito. Se pudo contrastar por medio de la revision bibliogréfica, las entrevistas y
las observaciones de campo la relevancia que tiene privilegiar este proceso de apropiacién paulatino del lenguaje
escrito desde la Educacién Parvularia.

Palabras clave: Lectoescritura. Alfabetizacion inicial. Estrategias
Abstract

Based on the delivery of a concrete material to Early Childhood Educator, which was a guide of strategies
of early literacy to be put in practice by the professionals in study, the objective of the research was defined as:
determining the Early Childhood Educator perceptions about the implementation of reading and writing initial
methodological strategies on the NT1 and NT2 levels, proposed on the guide.

The research took place in two educational institutions, the first one is in the Forest and depends on that muni-
cipality, and the second one belongs to the Independence Commune and it is state-subsidized, both located in the

Metropolitan Region of Santiago Chile.

Referring to the kind of research, it must be said that is qualitative, based on an interpretative paradigm and
carried out under a phenomenological design, in which different data-collection instruments were used, such as:
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field observations and interviews to the members of the sample.

The obtained results put in evidence that the early literacy must be seen as a group of teaching strategies
that are relevant, innovative and meaningful for the children in pre-school education in relation with the written
language. It can be contrasted through the bibliographic review, the interviews and the field observations the re-
levance of focusing in this gradual appropriation of the written language process in the Pre-school Education.

Key Words: Literacy. Early literacy. Strategies
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Capitulo 12

Factores cuantitativos determinantes de la
calidad de la educacion media en
Barrancabermeja, Santander

Julidn Eduardo Diaz Gutiérrez
Resumen

El presente trabajo estudia desde el punto de vista cuantitativo los determinantes de la calidad de la educacién
media en Barrancabermeja-Santander, usando como fuente de informacién la base de datos del Instituto Colom-
biano para el Fomento a la Educacion Superior (ICFES) en la prueba SABER 11 del segundo semestre de 2012. Se
encontraron diferencias significativas entre los factores asociados al individuo, su familia y en caracteristicas basi-
cas del plantel, evaluados desde el puntaje promedio. Evaluadas de manera agregada, las caracteristicas del plantel
explican en su mayoria la variacién los puntajes de las estudiantes en la ciudad, respecto a aquellas referidas al
individuo y sus caracteristicas familiares.

Palabras clave: prueba ICFES. Calidad de la educacién.
Abstract

This paper studies from a quantitative point of view the determinants of the quality of secondary education in
Barrancabermeja-Santander, using the information database of the Institute for the Promotion of Higher Education
(ICFES, in spanish) in the SABER 11 test for the second half of 2012. Significant differences were found between
factors associated with individual, family and basic features of the school, evaluated from the average score. Ove-
rall, school features explain most variation of the scores from students in the city, with respect to those referred to
the individuals and their family features.

Key Words: ICFES test. Quality of education.
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Capitulo 13

Filosofia no ensino médio: competéncias e
habilidades no curriculo e na avaliacao

Diego Augusto Doimo
Raimunda Abou Gebran

Resumen

O ensino da filosofia é tema de muitas discussées, principalmente no que concerne a sua presenca e obriga-
toriedade nos curriculos do ensino médio do Brasil. O objetivo do estudo foi aferir as possibilidades dos alunos
desenvolverem as habilidades presentes no curriculo de filosofia através de provas objetivas de caréter interpre-
tativo como parte do processo avaliativo. A pesquisa realizou-se a partir de uma abordagem quanti-qualitativa,
através de um referencial tedrico pertinente a tematica, bem como a realizagdo de uma pesquisa de campo com a
aplicacdo de provas em trés escolas estaduais de Sdo Paulo, em municipios diferentes, e os dados coletados foram
analisados a partir de uma escala de proficiéncia pré-determinada. Os resultados demonstraram que a prova ob-
jetiva é capaz de oferecer subsidios para possiveis interven¢des pedagégicas, desde que, ao formular as questdes,
o professor favorega a relagdo que deve existir entre os contetidos, as habilidades e os textos de apoio.

Palabras clave: Ensino da Filosofia, Competéncias e Habilidades, Curriculo e Avaliagéo.
Abstract

The teaching of philosophy is the subject of much discussion, especially with regard to their presence and com-
pulsory in the curricula of secondary education in Brazil. The aim of the study was to assess the possibilities of
students develop the skills present in the curriculum philosophy through objective evidence of interpretative cha-
racter as part of the evaluation process. The research was conducted from a quantitative and qualitative approach,
through a theoretical framework relevant to the topic, as well as conducting field research with the application
of evidence in three state schools in Sdo Paulo, in different municipalities, and the collected data were analysed
from a range of pre-determined proficiency. The results showed that the objective test is able to provide insight
to possible pedagogical interventions, since, in formulating the questions, the teacher fosters the relationship that
should exist between content, skills, and handouts.

Key Words: Teaching Philosophy. Skills and Abilities. Curriculum and Assessment.
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Capitulo 14

Formacao humana integral e politécnica x
prescricOes curriculares para a educacao
profissional técnica de nivel médio no brasil

Daniella de Souza Bezerra
Vojislav Aleksandar Jovanovic

Resumen

Face a homologacdo das novas Diretrizes Curriculares Nacionais para a Educacao Profissional Técnica , este
trabalho objetiva discutir a compatibilidade entre a concepcdo de educagdo assumida pela comunidade cientifica
brasileira para o ensino médio articulado & educacgdo profissional técnica a concepcdo de educagdo assumida nas
DCNEPT. Para, primeiramente, recuperamos, brevemente, os fundamentos filoséficos, epistemolégicos e pedagé-
gicos da concepgdo de educagdo omnilateral e politécnica e de escola unitdria baseados no programa de educacao
de Marx (e Engels) e de Gramsci os quais fundamentam a proposta de educagdo para o ensino médio integrado a
educagdo profissional técnica. Em seguida, dialogamos com as politicas e prescri¢des do Estado para (o curriculo
d) a educagéo profissional. Por fim, finalizamos mostrando o quanto que o trabalho interdisciplinar ndo pode estar
no limbo nos Institutos Federais, posto que o compromisso de ofertar de 50 % de suas vagas para cursos de ensino
médio articulados, preferencialmente, na forma integrada com cursos técnicos, clama por um projeto formativo
que negue a fragmentacdo e que assuma o trabalho interdisciplinar ndo porque estd prescrito nas politicas e di-
retrizes curriculares do Estado, e sim porque é uma necessidade imperativa, mesmo que arida, da produgdo do
conhecimento.

Palabras clave: Ensino médio técnico; formagdo omnilateral; politecna.
Abstract

Face to the approval of the new National Curriculum Guidelines for Technical Education (DCNEPT), this article
focuses on the compatibility between the conception of education assumed by the Brazilian scientific community
for the technical education integrated to high school and the education conception assumed in the DCNEPT. For,
first, we recover, briefly, the philosophical, epistemological and pedagogical fundamentals designing omnilateral
and polytechnic education and unitary school-based education program of Marx (and Engels) and Gramsci which
are the foundations of education for the technical education integrated to high school. Then we dialogue with
the policies and regulations of the state to professional education. Finally, we complete showing how the inter-
disciplinary work may not be in limbo in Federal Institutes, since the commitment to offer 50 % of their places
for articulated courses, preferably in high school integrated with technical courses, calls for an educational project
that denies fragmentation and assumes that interdisciplinary work because it is not prescribed in the curriculum
guidelines and policies of the state, but because it is an imperative need, even barren of the production of know-
ledge.

Key Words: AAverage technical education ; omnilateral training; politecna
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Capitulo 15

Habitus e praticas culturais no Projeto Ler é
Viver. Eixo Tematico: Educacao Infantil,
Basica e Média: Trabalho Docente e
Métodos Pedagdgicos.

Ana Rita Petilli Chiusoli

Maria Fernanda Celli de Oliveira
Luci Regina Muzzeti

Cassia Regina Coutinho Sossolote

Resumen

O principal objetivo deste estudo foi analisar o processo de reestrutura¢do do habitus de criangas da educagéo
infantil e dos primeiros ciclos do ensino fundamental, no Projeto Ler é Viver realizado na Universidade Estadual
Paulista na Faculdade de Ciéncias e Letras do campus de Araraquara/S.P, Brasil. Como embasamento tedrico nos
apoiamos para este trabalho, nas concep¢des de Pierre Bourdieu e de seus colaboradores, que nos proporcionam
um quadro tedrico capaz de identificar e desvelar as rela¢des e perspectivas que os alunos das camadas populares
tém frente as praticas culturais, e de que modo estas sdo incorporadas nos conjuntos de disposi¢des referentes a tais
atores sociais, influindo-os intensamente em suas rela¢des diante dos bens culturais e do sistema escolar. O Projeto
oferece praticas de leituras para estas criangas que comumente ndo mantém este contato com tais obras de forma
divertida e prazerosa. Alguns objetivos ja foram atingidos como, por exemplo, ao que se refere a reestruturagdo do
capital cultural destas criangas, onde com base em observagdes, pudemos constatar que estas apresentam maior
aproximagdo com os livros, bem como no que se refere a expressao pessoal e o gosto pela leitura.

Palabras clave: Habitus. Leituras. Heranga cultural.
Abstract

The principal objective of the study was to analyze the process of restructuring the habitus of children from
childhood education and of the first cycle of basic education, the Project Reading is Live realized in Sdo Paulo State
University at the Faculty of Sciences and Letters of Araraquara / SP campus, Brazil. As a theoretical foundation
support us for this work, in the concepts of Pierre Bourdieu and their collaborators, who provide us a theoretical
presentment able to identify and unveiling relationships and perspectives that students from popular class are
facing the cultural practices, and how these are incorporated in sets of provisions relating to such social actors,
influencing them deeply in their relations on cultural goods and the school system. The Project offers reading
practices for these children who often does not maintain contact with this works in a fun and pleasurable way.
Some objectives already been achieved, for example, it refers to the restructuring of the cultural capital of these
children, which based on observations, we found that these have a closer relationship with the books, as well as
with refer to personal expression and the pleasure for reading.

Key Words: Habitus. Readings. Cultural heritage.
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Capitulo 16

History teachers and curriculum
modification in Chile: How do they deal
with it?

Carmen Gloria Zufiiga
Abstract

This study aims at developing an understanding of the issues of concern for Chilean secondary school history
teachers while they were dealing with the implementation of a new curriculum framework. The research is loca-
ted within the interpretivist paradigm and adopts grounded theory approaches to data gathering and analysis.
Interviews were conducted to 30 history teachers. Data were then analysed. General ideas, concepts, themes and
categories were generated, which were used as the basis for generating propositions. The study demonstrates that
there is a lack of understanding, amongst history teachers, of the curriculum modifications. According to them,
information given by their schools and the Ministry of Education on the new history curriculum was limited and
unclear. They felt that they did not receive support, in terms of pedagogical orientation, or by means of the pro-
fessional development needed to successfully implement the new curriculum. They also claimed not to have the
skills needed to implement the proposed changes. It is hoped that this study will raise awareness, amongst key
stakeholders, about the relevance of providing appropriate guidance and support to teachers when implementing
a new curriculum framework.

Key Word: History teachers, curriculum modification ,national curriculum ,Chile secondary school education.
Resumen

El presente estudio busca comprender los temas de interés para profesores de historia, que trabajan en escuelas
secundarias chilenas, al enfrentarse a un ajuste curricular. El estudio se orienta bajo el paradigma interpretati-
vo de investigacion cualitativa, adoptando métodos de recoleccién y andlisis de informacion propios de la teoria
fundamentada. Se realizaron 30 entrevistas semiestructuradas a profesores de historia que se encontraban im-
plementando el ajuste curricular de 2009 en escuelas secundarias de Valparaiso. La informacién recolectada fue
analizada, generdndose ideas generales, conceptos, temas y categorias. Todas ellas se utilizaron como base para
generar proposiciones. El estudio demostré que entre los profesores de historia existia desconocimiento y falta de
comprensién de los componentes del ajuste curricular. Para ellos, la informacién entregada por el Ministerio de
Educacion y las escuelas fue escasa y poco clara. Los profesores consideraron no recibir el apoyo apropiado, en
términos de orientaciones pedagdgicas o instancias de desarrollo profesional, para implementar exitosamente el
ajuste curricular. Ademads, indicaron no poseer el conocimiento necesario para implementarlo. Se espera que este
estudio sensibilice a quienes guian el proceso de ajuste curricular, sobre la relevancia de guiar y otorgar instancias
de desarrollo profesional quiénes deben implementar el ajuste en el aula.

Palabras Clave: profesores de historia, ajuste curricular, curriculum nacional, Chile,educacién secundaria.
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Capitulo 17

Inglés como segunda lingua na educacao
infantil

Thais Mendes Vala

Fatima Elizabeth Denari
Bruno Assaf

Tatiana Rodrigues da Silva

Resumen

Esse trabalho trata-se de uma revisao de literatura, ao conhecimento de uma nova lingua, o Inglés, logo na
Educacao Infantil, tendo em vista que a globalizagdo e o uso da tecnologia nos leva a uma linguagem universal que
é usada e deve ser conhecida por todos. O Inglés como segunda lingua é um instrumento importante e necessario
tanto para o lado académico quanto para o lado profissional, pois é a lingua mais falada do mundo, necessario
se torna a urgéncia de inicia-lo desde os primeiros anos de vida de uma crianga e garantir esse estudo até que se
concluam todos os anos escolares. Tendo como instrumento de referéncia a relagdo de aprendizagem utilizando
a ludicidade, psicomotricidade, miisica, afetividade e disciplina, tornando algo prazeroso, onde sem atropelar
a lingua materna carrega junto com esta a mesma disposicdo, o mesmo ensinamento, as mesmas ideias, uma
transdiciplinaridade, porem dando acesso ao aluno ao bilinguismo. Com a introdugédo da segunda lingua & crianca
dentro da Educagdo Infantil sdo formuladas estratégias que possibilitem o conhecimento, trabalhando os mesmos
contetidos em duas linguas, tendo o mesmo contetido, trabalhando diferentes eixos, onde o aluno se envolve e
consegue transformar, aprender, dando sentido e contextualizando as duas linguas. Para a crianga o conhecimento
se torna rapido e essa nova habilidade comega a ser dominada e se torna cotidiana, alcancédvel e interessante. E
para que isso aconteca é de extrema importéncia a ligagdo entre professor e aluno; pois possuidores de habilidades
especiais e competéncia tém na experiéncia e na vivéncia a correta didatica e o uso da lingua com sua fonética
correta.

Palabras clave: Inglés. Educacdo Infantil. Bilinguismo. Crianga. Aprendizado.
Abstract

This work concerns the knowledge of a new language, English, soon in Early Childhood Education with a
view that globalization and the use of technology leads to a universal language that is used and should be known
by all. The English as a second language is an important and necessary tool for both the academic side and the
professional side, it is the most spoken language in the world, becomes the urgent need to start it from the first
years of a child’s life and ensure that study until you complete all school years. Taking as a reference tool to lear-
ning relationship using playfulness, psychomotor, music, affection and discipline, making something pleasurable,
where without running over the mother tongue carries this along with the same layout, the same teaching, the
same ideas, one transdisciplinarity, however giving the student access to bilingualism. With the introduction of
the second language will child in Early Childhood Education are formulated strategies that enable knowledge,
working the same content in two languages?, having the same content, working on different axes, where the stu-
dent engages and manages to turn, learn, giving meaning and contextualizing the two languages??. For the child
knowledge becomes fast and this new ability begins to be dominated and becomes everyday, attainable and inter-
essante.E for that to happen is of utmost importance to the connection between teacher and student; as possessing
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special skills and have the experience and competence in the teaching experience and the proper use of language
with its correct spelling.

Key Words: English. Early Childhood Education. Bilingualism. Child. Learning.
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Capitulo 18

Intervencao pedagogica para ensino e
aprendizagem de aritmética para uma
crianga surda com implante coclear.

Regiane da S. Barbosa
Maria da Piedade R. Costa

Resumen

Este artigo descreve as sessdes de intervencdo pedagogica, realizadas por uma professora pesquisadora, for-
mada em pedagogia, mestre e doutoranda em Educagdo Especial, em um Laboratério de Educacdo Especial de
uma cidade de médio porte do interior paulista brasileiro para ensino e aprendizagem de aritmética a uma crianca
surda com implante coclear incluida em uma escola de ensino regular. Trata-se de um Estudo de Caso com foco
nas atividades de ensino e aprendizagem de aritmética, realizadas por meio de jogos e brincadeiras com base nos
preceitos da Inclusdo e da Etnomatematica. As atividades foram desenvolvidas considerando-se os conhecimentos
e dificuldades de Laura, crianca surda com IC, em realizar atividades de matematica comuns ao segundo ano do
ensino regular. As atividades foram realizadas por meio de dramatizac¢do e uso de recursos visuais (desenhos, figu-
ras, pinturas, objetos e videos) em todas as sessdes de intervengdo pedagogica. As atividades desenvolvidas com
Laura propiciaram que ela aprendesse os conceitos trabalhados de forma rdpida e eficaz, o que permite concluir
que tais recursos sdo eficazes e podem ser desenvolvidos em outros contextos e realidades. Sugerimos a realizacdo
de novas pesquisas e estudos que contribuam ndo apenas com a pesquisa na drea, mas em especial com o ensino
e aprendizagem de criancas surdas com IC em idade escolar.

Palabras clave: Intervencdo pedagdgica; Crianga surda com IC; Aritmética.
Abstract

This article describes the pedagogical intervention sessions, conducted by a researcher professor, graduated in
pedagogy, teacher and doctoral student in Special Education, on a Laboratory of Special Education of a midsize
city in Brazil Sdo Paulo for teaching and learning of arithmetic to a deaf with cochlear implants included in a
regular teaching schoolchildren. This is the Case Study with focus on teaching and learning of arithmetic, carried
out through games and activities based the precepts of inclusion and the Ethnomatematics.The activities were
developed considering the knowledge and difficulties of Laura, deaf children with CI in to perform common math
activities on the second years of high school. The activities were conducted through role-play and use of visual
aids (drawings, pictures, paintings, objects and videos) in every session of pedagogical intervention. The activities
developed with Laura have provided her to learn the concepts worked fast and effective way, which indicates that
these resources are effective and can be developed in other settings and realities. We suggest the realization of new
researches and studies that contribute not only to the survey in area, but especially with the teaching and learning
of deaf children with CI schoolchildren.

Key Words: pedagogical intervention; Deaf children with CI; Arithmetic.
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Capitulo 19

La autoevaluacién en edades tempranas.
Mecanismo para potenciar aprendizajes

Marcela Lara Catalan
Tito Larrondo Gonzélez
Raul Pizarro Sénchez

Resumen

La educacién infantil se ha asociado con las politicas educacionales de los paises latinoamericanos y en especial
de Chile en los tltimos tiempos (Contreras, Herrera y Leyton, 2007; Diez, 2011;Dussaillant; 2009; Tokman, 2011).
La investigacion centra su atencion en la calidad educativa y, en particular, en los procesos autoevaluativos que de-
muestran los nifios de edades tempranas. Desde una perspectiva paradigmatica cuantitativa, apoyada de reportes
cualitativos, el estudio presenta la capacidad explicativa de las variables metacognicién, autorregulacién, autoefi-
cacia, lenguaje y autoconcepto, respecto del desarrollo de la autoevaluacién y su vinculacién con mejores niveles
de logros en péarvulos de cinco a seis afios. Los hallazgos muestran que la autoevaluacién es una dimensién que
muestra diversos niveles de expresién en el grupo investigado, fuertemente influenciada por las profesionales del
area, tal como se aprecia en los discursos infantiles. Ademads, las variables analizadas presentan diferentes grados
de contribucién a la explicacién de la autoevaluacién en el grupo estudiado.

Palabras clave:Autoevaluacién. Edades tempranas. Aprendizaje
Abstract

Early childhood education has been associated with the educational policies of Latin American countries and
especially in Chile in recent times (Contreras , Herrera y Leyton, 2007; Diez, 2011; Dussaillant ; 2009; Tokman ,
2011). The research focuses on educational quality and , in particular, the processes autoevaluativos children sho-
wing early age. From a quantitative perspective paradigm , supported by qualitative reports , the study presents
the explanatory power of the variables metacognition , self -efficacy , language and self-concept regarding the de-
velopment of the self and its relationship with higher levels of achievement in kindergarten five to six years . The
findings show that the self is a dimension showing different expression levels in the group researched, strongly
influenced by the professionals in the field , as shown in children’s speech . In addition , the variables analyzed
have different degrees of contribution to the explanation of self-evaluation in the study group .

Key Words: Self Assessment. Early age. learning
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Capitulo 20

La investigacion mito o realidad: lo que
piensan y hacen sus actores en la escuela

Sergio Daniel Quiroga Flérez
Resumen

En el presente estudio se buscé describir el significado que tiene el proceso investigativo que se desarrolla en
algunas instituciones de educacién basica y media, las concepciones sobre investigacion, el sentir de la comunidad
educativa frente al ejercicio investigativo y el sefialamiento de los logros y desafios. El enfoque metodolégico se
sustento en el paradigma cualitativo desde la etnografia; se utilizé como técnicas de recoleccién de informacion el
cuestionario, el andlisis documental, la entrevista y la observacién participante, las cuales permitieron hacer una
recuperacion de los significados, experiencias, sentimientos y motivaciones predominantes en el abordaje de la
situacion objeto de estudio.

Los resultados muestran la trayectoria de la investigacién a partir del proceso de crecimiento y apoyo que
conduce a una necesidad de investigar en la actualidad, desde tres momentos: el inicial obedece a la elaboracién y
gestion de los primeros proyectos, el segundo momento al apoyo gubernamental y tercero a la necesidad de asumir
la investigacion como una exigencia de la actualidad; las concepciones sobre la investigacién: quehacer practico,
quehacer institucional y quehacer vinculado a problemas del entorno, sefialan la investigacién como una materia
amplia, sensibilizadora que lleva a la investigacién formativa; el sentir sobre la experiencia, abordado desde la
satisfaccion, confianza, expectativa, duda que propicia calidad académica y los avances, vacios, necesidades bajo
la premisa de apropiacién de conceptos y procesos que llevan a explorar nuevos conocimientos e impiden el
adormecimiento intelectual.

Palabras clave: Ejercicio investigativo. Practica pedagégica investigativa, Concepciones, Expectativas,
Motivaciones académicas.

Abstract

In this investigation is looked for to describe the meaning that the investigative process has and which has come
developing in the institution, the conceptions about the investigation and the feeling of the educative community
front the investigative exercise and the signaling of the aims and the challenges. The methodological approach was
supported in the qualitative paradigm from the ethnography; it was used like collection techniques of information
in questionnaire, the documental analysis, the interview and the participant observation which let to do a recovery
of the meanings, experiences, feelings and predominant motivations in the the investigative approach to exercise
in a private institution of basic and medium level.

The results show the trajectory of the investigation from the growth process and the help which leads to a
necessity of investigating nowadays, from 3 times: the initial obeys to the making and management of the first
projects, the second one was for the governmental help and the last one was for the necessity of assuming the
investigation like a requirement of the present; the conceptions about the investigation : practice task, institutional
task, and task linked to the environment problems , point out the investigation like a wide subject, sensitizing
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which takes to the formative investigation ; the feeling about the experience, approached from the satisfaction,
confidence, expectative, doubt which increases the academic quality and the advances, empties, necessities under
the appropriation premises of concepts and processes which take to explore new knowledge?s which prevent the
intellectual numbness.

Key Words: Investigative exercise. Investigative pedagogical practice. Conceptions. Expectations. Academic
motivations.
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Capitulo 21

Manejo de las emociones como alternativa
para la recuperacion de la salud en la
infancia.

Socorro Astrid Portilla Castellanos
Liliana Stella Quifionez Torres

Resumen

La propuesta de investigacion estd orientada al disefio de un centro de apoyo psicopedagdgico y del manejo
de las emociones con nifios y jévenes entre 4 y 15 afios, hospitalizados por periodos de tiempo superiores a tres
meses o de manera recurrente; sus familiares, personal médico, enfermeras y administrativos de la clinica Foscal
en Bucaramanga,Santander.

La investigacion se constituye en la primera Fase de un proyecto para el disefio y funcionamiento de un centro
de apoyo psicopedagoégico y manejo de emociones en la naciente FOSUNAB. Se parte de un anélisis de factibili-
dad, la caracterizacién de la poblacién y el analisis de experiencias exitosas en el &mbito nacional e internacional
sobre Aulas hospitalarias. Ademds del apoyo pedagogico se espera contar con programas para el manejo de las
emociones dirigido a personal médico administrativo, pacientes y familiares, comunicacién asertiva y resiliencia,
manejo paciente en casa, y coaching en PNL.

Palabras clave: Nifios hospitalizados, manejo emociones, Aula hospitalaria
Abstract

The research proposal is aimed at the design center psychoeducational support and management of emotions
with children between 4 and 15 years , hospitalized for periods exceeding three months or recurring time ; their
families , medical staff, nurses and administrators from the Foscal clinic in Bucaramanga, Santander. The research
constitutes the first phase of a project for the design and operation of a center of educational psychology support
and managing emotions in the emerging FOSUNAB . It is part of a feasibility analysis , characterization of the
population and analysis of successful experiences at national and international level on Hospital classrooms . In
addition to educational support programs are expected to manage emotions directed at administrative family
medical staff, patients and assertive communication and resilience , patient home management , coaching and
NLP.

Key Words: Hospitalized children , handling emotions, hospital Classroom
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Capitulo 22

Novos olhares sobre a avaliacdo: o aluno
como avaliador de seu saber

Fabiana Santos Cassarotti
Caroline Vieira de Souza Costa

Resumen

Buscou-se neste trabalho compreender o papel do aluno no processo de avaliagdo mediante a efetivagdo do
projeto autoavaliagdo e avaliagdo em pares na escola SESI- SP de Mococa com alunos do segundo e terceiro ano do
Ensino Médio. Através de cinco relatos de experiéncia, foi possivel fazer algumas reflexdes e conclusdes na pers-
pectiva de desenvolvimento e construcdo de uma aprendizagem colaborativa entre docente e educando, em uma
base tedrica dialégica, democratica e emancipatéria. Esta pesquisa contribuiu no sentido de esclarecer a relevancia
do aluno na construgdo de seu conhecimento, fazendo uso de estratégias de avaliagdo em pares e autoavaliacdo.
Este projeto resultou em um conjunto de reflexdes acerca das condutas avaliativas vigentes e proporcionou a to-
mada de consciéncia de alunos e professores de seus direitos como cidaddos nos processos avaliativos.

Palabras clave: processo avaliativo, aluno, inclusdo, processo de ensino e aprendizagem.
Abstract

This study we sought to understand the role of the student in the assessment process through implementation
of the project self-assessment and assessment in pair in SESI- SP school of Mococa with students from second
and third year of high school. Through five reports of experience, it was possible to make some conclusions and
reflections on the prospect of developing and building of a collaborative learning between teacher and student,
in a dialogic, democratic and emancipatory theoretical basis. This research helped to clarify the relevance of the
student in building their knowledge, making use of assessment strategies in pairs and self-assessment. This project
resulted in a set of reflections on the current evaluative conduct and provided the awareness of students and
teachers of their rights as citizens in the evaluation processes.

Key Words: evaluation process, inclusion, teaching and learning process
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Capitulo 23

Pensamiento algebraico en alumnos de

grado Septimo en la via del algoritmo de
Euclides

Oscary Avila Herndndez
Resumen

Normalmente los textos escolares de matematicas, abordan el problema sobre el maximo comun divisor (mcd)
entre dos nimeros naturales basados en la idea de la descomposicién candnica, es decir, que dicho problema esta
enfocado y ligado (segtin los textos escolares) con la factorizacién sobre el conjunto de los ntimeros enteros. En esta
comunicacion, se pretende documentar las respuestas que exhiben los alumnos de grado séptimo (7Z) de Bachille-
rato del Colegio Luz de la Esperanza (Corregimiento de Berlin, Santander), frente al problema aritmético de hallar
el maximo comun divisor (mcd). Para ello los estudiantes de grado 7Z emplearan un método que generalmente no
es desarrollado formalmente en los libros escolares de secundaria, haciendo uso del célebre Algoritmo de Euclides.

Palabras clave: algoritmo de Euclides, maximo comun divisor, pensamiento algebraico, aritmética, educacién
matematica.

Abstract

Normally textbooks in mathematics, address the problem of the greatest common divisor ( GCD ) of two natural
numbers based on the idea of canonical decomposition, ie, that the problem is focused and linked (as textbooks )
with factoring over the set of integers . In this communication, is to document responses exhibiting grade students
(7th) High School College Light of Hope ( Township of Berlin, Santander ) compared to the arithmetic problem of
finding the greatest common divisor ( GCD ) For this 7th grade students employ a method that is generally not
formally developed in high school textbooks , using the famous Euclid’s algorithm .

Key Words: Euclidean algorithm , greatest common divisor, algebraic thinking , arithmetic, mathematics
education.
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Capitulo 24

Propuesta metodoldgica para la taxonomia
general de un modelo pedagogico en
formacion deportiva

Carlos Fuentes Sandoval
Juan José Mayorga Caballero

Resumen

El siguiente trabajo elaborado por LUIS ALFONSO MUNOZ M., DANIEL YOVNOVIC P.,, TITO SEGUNDO
BONILLA M., VICTOR HUGO VARGAS S., CARLOS FUENTES S., tiene como base el libro PATINAJE DE CA-
RRERAS, Modelo Curricular; donde se obtuvieron resultados interesantes de una investigacién interinstitucional,
arrojando valiosos aportes de experiencias de maestros, técnicos, directivos; para asi llegar a este nuevo punto
de investigacién como lo es el de explorar atin mas la PROPUESTA METODOLOGICA PARA LA TAXONOMIA
GENERAL DE UN MODELO PEDAGOGICO EN FORMACION DEPORTIVA.

Para la aplicacién de la Taxonomia fueron seleccionados los patinadores de la Escuela de Formacién pequenas
Goéticas de Gente de Piedecuesta (Santander) que comprenden las edades de 6 a 8 afios respectivamente con un
total de 10 deportistas. Se disefi6 un estudio Descriptivo, pues no tiene grupo control y la eficacia y efectividad
esta medida dentro del grupo intervenido. Adicionalmente la muestra no es aleatoria. Ademas, para abordar dicha
problemética fue necesario utilizar varios métodos y técnicas que mejor reunian las exigencias y las particularida-
des del objeto de estudio, tales como:

TEORICOS: Anélisis,sintesis; Inductivo, Deductivo; Histérico l6gico; Modelacion.

EMPIRICOS: Observacion; Encuestas.
Se establece una TAXONOMIA especifica para el drea, con un grado de profundidad suficiente que sirva de apo-

yo para las tareas inherentes a la parcelacién. La TAXONOMIA se ha organizado en dreas, contenidos, temas y
subtemas. Dicha organizaciéon no presenta un sentido cronoldgico expreso, es decir, el orden alli consignado no
corresponde al orden en que los temas podrén ser tratados en la practica.

Entre otras se concluye: que la metodologia propuesta para la ensefianza del patinaje de carreras con nifios de 6-
8 afios constituye una via alternativa para integrar sus experiencias de aprendizaje motor entre la educacién fisica
de base y la escuela de formacién deportiva. Segtin los criterios de expertos, la metodologia propuesta concede los
elementos bésicos de los espacios, las oportunidades y los contenidos académicos necesarios para que el nifio se
sensibilice, adquiera experiencias, mejore su motricidad y se inicie en las destrezas basicas del patinaje de carreras.

Palabras clave: Taxonomia, curriculo, formacién deportiva, técnica, fundamentacion, capacidades basicas,
motricidad, destrezas, ladica.

Abstract

The following paper prepared by LUIS ALFONSO MUNOZ M., DANIEL P. YOVNOVIC, TITO SEGUNDO
BONILLA M., VICTOR VARGAS S., CARLOS FUENTES S., is based on the book SKATING RACE Model Cu-
rriculum; where interesting results were obtained an interagency research, yielding valuable contributions of ex-
periences of teachers, technicians, managers; order to reach this new point of research as it is to explore further
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METHODOLOGICAL PROPOSAL FOR THE GENERAL TAXONOMY OF A TEACHING MODEL IN SPORTS
TRAINING.

For the implementation of Taxonomy were selected skaters small Gothic School Training People Piedecuesta
(Santander ) comprising the ages of 6-8 years, respectively with a total of 10 athletes. A Descriptive study was
designed , therefore no control group and the efficiency and effectiveness of this measure in the intervention
group . Additionally, the sample is not random . In addition , to address this problem was necessary to use various
methods and techniques that best meet the needs and characteristics of the object of study, such as :

Theoretical Analysis - synthesis; Inductive - Deductive ; Logical History ; Modeling .

Empirical : Observation ; Surveys .
TAXONOMY for a specific area is established with a sufficient degree of depth to serve as a support for the

tasks related to the subdivision . The Taxonomy is organized into areas , content, themes and subthemes . This
organization does not have an explicit chronological order , ie the order there I entered does not match the order
in which the topics will be addressed in practice.

Among others he concludes that the proposed methodology for teaching skating races with 6-8 year olds is
an alternative way to integrate their experiences motor between physical education and school -based sports trai-
ning learning. According to the criteria of experts, the proposed methodology gives the basic elements of spaces ,
opportunities and academic content needed to sensitize the child acquires experience , improve their motor skills
and start on the basic skills of skating races.

Key Words: Taxonomy, curriculum, sports, technical, foundation, basic skills, motor skills, skills, playful.
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Capitulo 25

Estudio comparativo de los planes de
estudio de filosofia en Colombia:
generalidades y flexibilidad

Alejandro Farieta
Resumen

El presente es un estudio comparativo de los planes de estudio de filosoffa en Colombia. Se estudian todos
los planes de estudios en cuyo titulo aparece la palabra Filosofia y se clasifican con respecto a cinco criterios:
titulo otorgado (profesional o licenciado); tipo de institucién (oficial o privada); especificidad disciplinar (filosofia
o filosofia y otras disciplinas); registro ante el SNIES (r. calificado o r. de alta calidad); modalidad (presencial o
distancia). Se establecen las principales diferencias de acuerdo a tres categorias: duracién en semestres, ntimero de
créditos y porcentaje de flexibilidad. Se concluye que las principales diferencias en las tres categorias se encuentran
entre las licenciaturas de instituciones oficiales y las de instituciones de cardcter privado.

Palabras clave: filosofia, educacion superior, plan de estudios, ensefianza de la filosofia
Abstract

This is a comparative study of the undergraduate philosophy programs in Colombia. It studies all the un-
dergraduate programs whose title includes the expression philosophy and is classified in relation to five criteria:
degree (professional or educational); institution (public or private); disciplinary specificity (philosophy or philo-
sophy and other disciplines); SNIES register (qualified or high quality); system (on-campus or distance). It stablis-
hes the main differences according to three categories: length in semesters, number of credits and percentage of
flexibility. It concludes that the main differences in the three categories are between the educational programs that
belongs to public institutions and those that belongs to private ones.

Key Words: philosophy, superior education, undergraduate programs, philosophy learning
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Capitulo 26

Subsidios avaliativos em documentos
educacionais: relato de experiéncia em uma
escola de educacao profissional

Fernanda Aparecida Yamamoto
Débora de Lima Azevedo

Resumen

Apresentamos neste artigo contribui¢des do projeto Encontros Pedagdgicos, voltado para o desenvolvimento
profissional e formacao continuada em servico de docentes que atuam em cursos profissionalizantes. O foco deste
relato estd centrado na narrativa de experiéncia de um desses encontros, realizado em uma escola de educagdo
profissional do interior de Sao Paulo, que tratou atividades relacionadas a avaliagdo escolar e como este tema é
abordado nos documentos educacionais que subsidiam a pratica docente. Para tal, contextualizamos o projeto,
o planejamento da atividade, as percepcdes e as falas dos professores durante o desenvolvimento do trabalho.
Constatamos que os objetivos de aprendizagem propostos na atividade foram atingidos, destacando a importancia
da escola como local de aprendizagem e formagdo docente.

Palabras clave: Formagdo docente. Avaliacdo. Educacgdo Profissional.

Abstract

In this article we present contributions to the project called Encontros Pedagégicos (Pedagogical Meetings),
aimed at the professional development and growth of trade school teachers. The focus of this report is on the
narrative of experience at these meetings, held at a professional education school in the state of Sdo Paulo, covering
activities related to student assessment and the way this theme is addressed in the education documents that
guide teaching practices. For that purpose, we contextualize the project and describe the planning of activities and
the perceptions and comments of the teachers. We find that the learning activities proposed in the activity were
reached, highlighting the importance of schools as places for learning and training of teachers.

Key Words: Teacher training. Evaluation. Professional education.
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Capitulo 27

Trajetoria e praticas culturais de estudantes
de pedagogia

Darbi Masson Suficier

Luci Regina Muzzeti
Greice Kelli Christovam
William Alexandre Manzan

Resumen

Este trabalho é resultado da analise do capital cultural de um conjunto de trajetérias de estudantes do tltimo
semestre do curso de Pedagogia de uma universidade publica brasileira. Os dados aqui apresentados sao pro-
venientes de uma pesquisa sobre as trajetdrias sociais realizada em 2011 e possui abordagem qualitativa, com
a utilizagdo da pesquisa bibliografica como recurso metodolégico e a pesquisa de campo por meio da coleta de
dados por entrevista semiestruturada. Baseado no referencial tedrico de Bourdieu, procedeu-se a andlise de suas
préticas e saidas culturais e estabeleceu-se as rela¢des com suas origens sociais e o capital cultural familiar. Nos
estudantes provenientes de camadas populares, destacam-se em suas trajetdrias: a relagdo entre a baixa posse de
capital economico e sua similaridade cultural, bem como a boa vontade cultural vazia dos pais por ndo possui-
rem os meios necessarios devido a sua reduzida escolaridade. Naqueles provenientes de uma fracdo das camadas
medias, com os pais com formagdes que atingem o nivel superior, ocorre a baixa transmisséo cultural por ndo ser
uma constante familiar, ou seja, ainda carente de consolidagdo de acesso aos bens e préticas culturais.

Palabras clave: Pedagogia. Capital cultural. Trajetoéria.
Abstract

This work results of the analysis of the cultural capital of a set of trajectories of students in the last semester
of the public pedagogy college of Brazil. The data presented here are from a survey on the social trajectories
performed in 2011 and has a qualitative approach, with the use of literature as a methodological resource and field
research by collecting data by semistructured interview. Based on the theoretical reference of Bourdieu, the analysis
was carried of their cultural practices and cultural walkway and established relationships with their social origins
and family cultural capital. Students from the lower classes, stand out in their careers: the relationship between
low possession of economic capital and cultural similarities as well as the empty cultural good will of parents
because they lack the necessary means due to their low educational . Those from a fraction of the media layers,
with parents with formation in college, low cultural transmission occurs by not being a familiar constant, ie, still
lacking consolidating access to property and cultural practices.

Key Words: Pedagogy. Cultural capital. Trajectories.
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O Curriculo de Ciéncias no ciclo de
Alfabetizacdao e o PNAIC: Na foz do
municipio de Jatai-GO

TOTI, Michelle Cristine da Silva
BEZERRA, Daniella de Souza

Resumen

A expansdo e democratiza¢do dos primeiros anos de escolarizagdo no Brasil, historicamente associados a edu-
cacdo dos mais pobres, representa para os brasileiros uma conquista recente, intimamente associada a industria-
lizagdo do pafs, tendo crescimento significativo somente a partir do inicio do século XX. O ensino de Ciéncias
nessa fase escolar é ainda mais recente previsto nos documentos curriculares, efetivamente adotados, somente em
1971. Por ser tdo recente e pelas caracteristicas dessa fase escolar, ainda encontra obstaculos para se consolidar.
Neste trabalho, sdo analisados documentos oficiais que prescrevem o curriculo de Ciéncias para os trés primeiros
anos do Ensino Fundamental e o Ciclo de Alfabetizacdo de um municipio do Centro-oeste goiano. Também, é feita
uma andlise comparativa dos documentos nacionais oficiais e do documento curricular da Secretaria Municipal
de Educacao. Trata-se de uma pesquisa qualitativa, com base na andlise documental de fontes primadrias, pesquisa
bibliografica e posterior andlise critica dos resultados. Nosso objetivo geral é, portanto, analisar o curriculo de
ciéncias dos trés anos iniciais do Ensino Fundamental do municipio investigado com relagdo as condic¢ées de ela-
boragdo, pressupostos, contetido, forma e influéncias de politicas ptblicas nessa construgdo, especificamente as
agoes do Pacto Nacional pela Alfabetizagdo na Idade Certa (PNAIC). Os resultados evidenciam que, até o momen-
to, a construgdo do curriculo de ciéncias para o ciclo de alfabetizagdo no municipio representa o cumprimento a
uma exigéncia burocratica e que as a¢des realizadas no ambito do PNAIC podem significar um retrocesso para o
ensino de ciéncias, indicando um retorno as aulas de ler e escrever.

Palabras clave:Curriculo. Ensino de Ciéncias. Anos Iniciais. Alfabetizacdo Cientifica.
Abstract

The expansion and democratization of the early years of schooling in Brazil, historically associated with the
education of the poor, it is a recent conquest for the Brazilians, closely associated with the industrialization of the
country, with significant growth only from the early twentieth century. Science education in this school is even
more recent phase, expected in curriculum documents, effectively adopted only in 1971 For being so recent and
by the characteristics of school age, still encounters obstacles to consolidate. In this work, official documents that
prescribe the science curriculum for the first three years of elementary school and the Cycle of Literacy in a city in
Goids Midwest are analyzed. A comparative analysis of official documents and the national curriculum document
Municipal Education is also made. This is a qualitative study, based on documentary analysis of primary sources,
literature search and subsequent critical analysis of results. Our overall objective is therefore to analyze the science
curriculum of the first three years of elementary school in the municipality investigated in relation to conditions of
preparation, assumptions, content, form, and influences public policy in this construction, specifically the actions
of the National Pact for Literacy at Age One (PNAIC). The results show that, so far, the construction of the science
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curriculum for the literacy cycle in the city represents the fulfillment of a bureaucratic requirement and that the
actions undertaken under PNAIC may mean a setback for science education, indicating a return to classes to read
and write.

Key Words:Curriculum. Science Teaching. Early Years. Scientific literacy
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Capitulo 29

ESCUELA NUEVA, UN MODELO PARA
EL CAMPO COLOMBIANO

Sara Evelin Urrea Quintero
Elizabeth Figueiredo de Sa

Resumen

Escuela Nueva nace en la década del 70 pensada y disefiada para la ruralidad colombiana: esta presenta in-
novaciones y nuevos elementos a la propuesta Escuela Unitaria promovida por la UNESCO en la década anterior
para la educacién rural en América Latina; en esencia ambos modelos se desarrollan en escuelas donde hay uno
o dos docentes y la poblacién estudiantil es heterogénea, ademads de contar con recursos econémicos escasos. Se
configura entonces, Escuela Nueva, como un programa que reconoce las caracteristicas de la ruralidad e intenta
dar respuesta a sus necesidades, partiendo del contexto del campesino, su territorio, formas de produccion, entre
otros aspectos que lo hacen notablemente distinto a lo urbano. El contexto rural en Colombia se ha construido
histéricamente como escenario del conflicto armado. Para la década del 70 (espacio temporal en el cual se conci-
be el programa) el conflicto posee herencia de distintas luchas y se convierte en un proceso ideolégico que hace
presencia de diversas maneras y con diferente intensidad en las regiones del pais. Este articulo pretende ANALI-
ZAR LA COHERENCIA CURRICULAR DE LA PROPUESTA CON LAS CARACTERISTICAS HISTORICAS DE
LA RURALIDAD, bajo el apoyo de tedricos como Jose Gimeno Sacristdn e Ivor Goodson, para evidenciar en el
curriculo de Escuela Nueva una légica de invisibilizacién frente al conflicto, lo cual hace a la escuela no sélo ajena
a la realidad campesina sino incoherente con su propuesta de contextualizacién con el medio rural. Para ello sera
necesario realizar una lectura histérica de Colombia en las décadas donde inicia el modelo, las cuales han estado
atravesadas por el conflicto armado, y una lectura de los objetivos del texto ?Hacia una Escuela Nueva. Unidades
de capacitacién para el maestro?, herramienta utilizada para la formacién en este modelo de los maestros rurales.

Palabras clave: Ruralidad, Curriculo, Escuela Nueva, Conflicto
Abstract

Escuela Nueva was founded in the 70’s, meant and designed for Colombian countryside: this type of school
presents innovations and new elements to the proposed Unitary School promoted by UNESCO in the last decade
for rural education in Latin America; essentially two models are developed in schools where there are one or two
teachers and the student population is heterogeneous, in addition to limited financial resources. Escuela Nueva
gets configured as a program that recognizes the characteristics of rurality and tries to meet their needs, based on
the context of the farmer, his land, ways of production, and other aspects that makes them significantly different to
the urban people. This article looks forward to DISCUSS THE PROPOSED CURRICULUM COHERENCE WITH
HISTORICAL FEATURES OF THE RURALITY, under the support of theoretical such as Jose Gimeno Sacristan
and Ivor Goodson, to demonstrate at the Escuela Nueva curriculum, a logic of invisibility of the conflict (historical
reality of Colombian countryside) which not only excludes the peasant, but is also inconsistent with its proposal to
contextualize rural school. To do so will require a historical reading of Colombia in the decades where the model
starts, which has been traversed by the armed conflict, and a reading of the text’s objectives "Towards a New
School. Units Teacher training ", tool used for training in this model of rural teachers.
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Capitulo 30

EXPERIENCIA SENSIVEL COM A ARTE
CONTEMPORANEA NA INICIACAO A
DOCENCIA

Renan dos Santos Silva
Leandro Osni Zaniolo

Resumen

O artigo, que ora apresentamos, se trata de um ensaio que busca através de uma sintese narrativa, sistematizar
experiéncias realizadas com o ensino de arte contemporanea em escolas ptblicas, junto ao Programa Institucional
de Bolsas de Iniciag¢do a docéncia ? PIBID. Experiéncias essas que materializaram a concretiza¢do de esforcos, no
sentido da ruptura de longa dicotomia teoria e prética e o afrouxamento da distancia entre a universidade e escola.
No entanto, o que se observou foram impactos significativos em trés dimensodes, aquelas que estdo circunscritas ao
curriculo da graduacdo, ao curriculo da arte no ambiente escolar e a que diz respeito aos objetivos do Programa, a
formagéo do professor. Deste modo, tomamos por empréstimo os relatérios dos Iniciantes Docentes para explorar
em suas narrativas as experiéncias sensiveis com o ensino de arte, ilustrando, assim, a abrangéncia da formagdo
inicial dos futuros professores de arte visual.

Palabras clave: Ensino de arte; Curriculo; Formacao de professores.
Abstract

The article, now presented, is a test that searches through a narrative synthesis, systematic experiments with
teaching contemporary art in public schools, with the Programa Institucional de Bolsas de Iniciagdo a Docéncia ?
PIBID. Which is a Scholarship Program Initiation to teaching. These experiences materialize the implementation
of efforts towards long break dichotomy between theory and practice and the loosening of the distance between
the university and school. However, what has been observed were significant impacts in three dimensions, to
those who are confined to the undergraduate curriculum, the curriculum of art in the school environment and
concerning the objectives of the program, the training of teachers. Thus, we took out a loan of reports of Teachers
Beginners to explore in their narratives sensitive experiences with art education, thus illustrating the scope of
initial training of future teachers of visual art.

Key Words: Teaching Art; curriculum; Teacher training.
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Capitulo 31

PRATICAS DE ENSINO DE LEITURA E
ESCRITA DE UMA PROFESSORA EM
PROCESSO DE FORMACAO: O QUE
MUDA E O QUE PERMANECE?

July Rianna de Melo
Resumen

Nas tltimas décadas, as discussdes acerca dos processos de alfabetizagdo mudaram radicalmente, principal-
mente, em decorréncia das teorias construtivistas e interacionistas. Apesar dessas e de outras perspectivas teéricas
terem se estabelecido no campo da alfabetizacdo, é preciso reconhecer, no entanto, que as mudancas nas préaticas
de ensino dos professores ndo ocorrem de maneira automdtica, como consequéncia direta das mudangas no campo
tedrico. Muito pelo contrario. Os docentes reelaboram, reinventam, reconstroem em sala de aula os saberes a que
tem acesso. Nessa conjuntura, buscamos compreender como uma professora que participava do curso de formagdo
continuada oferecido pelo Pacto Nacional pela Alfabetizacdo na Idade Certa (PNAIC) (re)construia suas praticas
de ensino da leitura e da escrita em sala de aula. Para tanto, utilizamos como recurso metodolégico a observacao
participante e a entrevista semiestruturada. Os resultados apontaram que as préticas de ensino da professora
aproximavam-se, em certos momentos, das orienta¢des do PNAIC, quando, por exemplo, usava as obras comple-
mentares e desenvolvia um trabalho com alguns géneros textuais. Mas, em contrapartida, ela mantinha estratégias
de ensino tradicionais, como o uso das cartilhas de alfabetizacdo. A andlise desses dados permitiu constatar que a
professora havia incorporado algumas praticas que coadunavam com a formagéo recebida pelo PNAIC, mas que,
nao se reconhecendo como repetidora em sala de aula dessa formac&o, utilizava outras estratégias que lhe pare-
ciam ser a melhor opc¢édo didatica para ensinar a ler e escrever, ainda que, muitas vezes, estivessem subjacentes a
essas propostas uma concepgdo tradicional de ensino da lingua.

Palabras clave: Alfabetizacdo. Leitura e escrita. Formacédo continuada.
Abstract

In recent decades, discussions about literacy processes have changed dramatically, mainly due to the construc-
tivist and interactionist theories. Despite these and other theoretical perspectives have been established in the field
of literacy, we must recognize, however, that changes in teaching practices of the teachers do not occur automa-
tically, as a direct consequence of changes in the theoretical field. Quite the contrary. Teachers rework, reinvent,
rebuild in the classroom the knowledge they have access. At this juncture, we seek to understand how a teacher
who was attending a continuing education course offered by the National Pact for Literacy at Age One (PNAIC)
(re) built their practices of teaching reading and writing in the classroom. Therefore, we use as a methodologi-
cal resource participant observation and semi-structured interview. The results showed that teaching practices of
teacher drew near, at certain moments, the guidelines of PNAIC when, for example, used the additional works
and developed a job with some genres. But in return, she kept traditional teaching strategies such as the use of
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literacy primers. Analysis of these data allowed to establish that the teacher had incorporated some practices that
coadunavam with the training received by PNAIC, but that was not recognized as a repeater in this class room
training, used other strategies that seemed to him to be the best option for didactic teaching to read and write,
though often behind these proposals were a traditional conception of language teaching.

Key Words:Literacy. Reading and writing. Continuing education.
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Capitulo 32

A importancia de um espaco de
acolhimento para universitarios: formacao
académica x humanizacao

Taisa Borges de Souza

Morgana Miircia Ortega

Sandra Fernandes de Freitas
Josefa Emilia Lopes Ruiz Paganini

Resumen

Este relato de experiéncia visa refletir sobre a importancia de um espago do acolhimento no Programa da For-
macdo Interdisciplinar oferecido pelo CENPE aos alunos do curso de pedagogia da FCL/UNESP. A realidade
brasileira mostra que a formacédo docente é carente com relacdo a formacao integral do aluno. Separa cognigdo
e afetividade, priorizando contetidos teéricos e competéncias técnicas. Com essa preocupacao incluimos no Pro-
grama de Formacgdo, o trabalho de Acolhimento, que é realizado quinzenalmente, com dura¢do de 1h30 min.
Sao desenvolvidas atividades de cuidados terapéuticos envolvendo respiragdo, relaxamento, exercicios de yoga e
de trabalho corporal adaptadas da filosofia oriental, dindmicas de grupo, exercicios de gestal-terapia e rodas de
Terapia Comunitaria Integrativa. Finaliza com um momento de partilha em que os participantes falam sobre a
experiéncia vivida. Destacamos: 1-queixas: dificuldade de lidar com a distancia da familia e de adaptacdo, pro-
blemas de relacionamento, excesso de trabalhos escolares, stress, baixa autoestima e problemas psicossomaticos,
dentre outros; 2-Estratégias de enfrentamento dos problemas: se colocar no lugar do outro, se aceitar, desenvolver
a autoconfianca, ser mais ponderado, se abrir para os relacionamentos, aprender a lidar com as diferencas, rela-
xar mais, se cuidar. 3- Como estou saindo das reunides: leve, feliz, descontraido, reflexivo, relaxado, calmo, ndo
estou sO e valorizam a necessidade desse espago de cuidados. Os resultados tém reforcado a importancia desse
trabalho, ampliando a compreensdo de que é fundamental oferecer acolhimento, escuta e cuidados ao educador
em formacao. Cuidar do humano no humano é uma necessidade e um desafio a educacao do século XXI.

Palabras clave: Formagdo. Educadores. Grupo. Acolhimento. Humanizagdo
Abstract

This experience report aims to reflect on the importance of welcomeness in Interdisciplinary Education Pro-
gram offered by CENPE to the Education course students at FCL/UNESP. The Brazilian reality shows teaching
education is lacking in the student integral education. It separates cognition and affectivity, prioritizing theoretical
subjects and technical skills. With this concern, we included in the Education Program the Welcomeness activity,
which is performed every fifteen days, one hour and thirty minutes of duration. The therapeutic care activities are
developed involving breathing, relaxation, yoga and Oriental philosophy bodily work adapted exercises, group
dynamics, gestalt therapy and Communitarian Integrative Therapy. It finalizes with a sharing moment in which
the participants talk about the experience just lived. We highlight: 1- complaints: difficulties in dealing with the dis-
tance from family and dealing with adaptation, relationship problems, overcharging of school papers, stress, low
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sel-esteem and psychosomatic problems, among others; 2- strategies of facing problems: put yourself in someo-
ne’s shoes, accept yourself, develop self confidence, being more reasonable, being open to relationships, learning
to deal with differences, relax more, take care of yourself; 3- Saying how they leave the meeting: light, happy, easy-
going, reflexive, relaxed, calm, not alone and if they appreciate the necessity of this caring space. The results have
reinforced the importance of this work, increasing the comprehension it is essential to offer welcomeness, listening
and care to the training educator. Taking care of human being with humanity is a necessity and a challenge to XXI
century Education.

Key Words: Education. Educators. Group. Welcomeness. Humanization.
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Capitulo 33

Ampliando la comprension del ejercicio
docente: reflexiones sobre las practicas
pedagdgicas formativas en un programa de
licenciatura en filosofia

Marcela del Pilar Gémez

Resumen

En la actualidad en Colombia se adelanta un debate sobre las necesidades del pais en formacién de maestros.
Dentro de este debate se ha llamado la atencién sobre la importancia de las précticas pedagoégicas formativas. Este
texto busca contribuir al debate compartiendo los lineamientos de practicas de la Licenciatura en Filosofia de la
Universidad Pedagégica Nacional (Bogota, Colombia), que se plantean como practicas pedagégicas investigativas,
que buscan familiarizar a los maestros en formacién con terrenos complementarios a las précticas en aula. El texto
presenta primero un panorama sobre la normatividad nacional actual y reciente sobre formacién de maestros,
después presenta algunas consideraciones sobre las précticas pedagdgicas en la UPN vy finalmente presenta la
estructura de las practicas pedagodgicas de la Licenciatura en Filosofia de la misma universidad.

Palabras clave: formacién de maestros, practicas pedagoégicas, Licenciatura en Filosofia
Abstract

Colombia is thinking about its needs in teachers initial training. An important issue in the debate is the role of
teaching practices. The aim of this paper is to contribute to the debate by presenting the teaching practices of the
Degree in Education Philosophy at the Universidad Pedagdgica Nacional (Bogota, Colombia). The pedagogical
practices, whit an inquiry approach, in the undergraduate Degree in Education?Philosophy intent that the future
teacher get used to fields outside the classroom. The paper explain the actual Colombian laws about teachers initial
formation, then present the conception of pedagogical practice in the UPN, and finally explain the pedagogical
practices in the Degree in Education Philosophy.

Key Words: teacher training, pedagogical practices , Bachelor of Philosophy
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Capitulo 34

Anadlisis del estatus de la profesion docente
en Paraguay

Luciano Roman Medina
Resumen

El presente trabajo constituye un andlisis del estatus social de la profesién docente en el Paraguay, un tema que
segln los investigadores es de gran relevancia, pues el estatus elevado de la profesién implica la posibilidad de
captar a los mejores aspirantes para la carrera, lo cual no ocurre cuando el estatus es bajo. La metodologia aplicada
es el analisis bibliogréfico que se utiliza como un punto de referencia para confrontar con la realidad de la profesién
docente en el pais, realidad que se analiza sobre la base de la experiencia en el &mbito educativo, la observacién de
la labor docente y las publicaciones existentes acerca de la educacién paraguaya. Se concluye que la docencia en el
Paraguay cuenta con un estatus medio bajo, porque es una carrera poco exigente en cuanto al acceso y la duracién,
la remuneracién que perciben los maestros es relativamente baja, los docentes en su gran mayoria provienen de
familia de clase social baja, el comportamiento de los profesores en la sociedad no es el ejemplar. En la profesién
todavia hay un predominio de las mujeres, y la autonomia profesional de los profesores es débil. Sin embargo,
el hecho de que la docencia sea considerada como una tarea noble, que a la vez conlleva mucha responsabilidad
eleva en cierta medida a la profesién. Cabe destacar que el andlisis incluye solo a la profesiéon docente ejercida en
el nivel escolar bésico y medio, no asi el nivel superior.

Palabras clave: status, determinantes del estatus, calidad educativa, prestigio, profesién, docencia.
Abstract

This work is an analysis of the social status of the teaching profession in Paraguay, an issue that according to
researchers has a great relevance because the high status of the profession involves the ability to recruit the best
candidates for the career, which does not occur when the status is low. The methodology applied is the literature
review which is used as a reference point to confront the reality of the teaching profession in the country, a reality
that is analyzed on the basis of experience in education, observation of teaching and existing literature about the
Paraguayan education. It is concluded that teaching in Paraguay has a low status, because it is a undemanding
career in access and duration, the remuneration received by teachers is relatively low, most of them come from
a low social class families, and the behavior of teachers in society is not the exemplary. In the profession there
is still a predominance of women, and the professional autonomy of teachers is weak. However, the fact that
teaching is considered as a noble task, which simultaneously has much responsibility, increases to a certain extent
the profession. Noteworthy that the analysis includes only the teaching profession carried on in the primary and
secondary school level, not the university level of education.

Key Words: status, determinants of status, educational quality, prestige, profession, teaching.
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Capitulo 35

as politicas pablicas e a formacao de
professores: um foco no estagio curricular
do curso de pedagogia da Universidade

Federal do Maranhao uma realidade do
PARFOR/UFMA

Francimar Oliveira Miranda de Carvalho
Resumen

A proposta deste relato é apresentarmos como o Estagio Curricular Supervisionado(ECS) pode ser compreendi-
do e operacionalizado em uma dimensao de andlise e releitura da préatica pedagodgica dos professores de formacao
inicial em exercicio nos municipios maranhenses de: Buscamos os documentos legais normatizadores do ECS, a
referenciais teéricos como Garcindo(2002), Freire(1995), Croce(2003) dentre outros capaz de nortear uma reflexdo
acerca do que é o Estagio Curricular Supervisionado do Curso de Pedagogia da UFMA no PARFOR. Descrever
a operacionalizagdo do Estagio Curricular Supervisionado em: Docéncia na Educacgdo Infantil e em Gestao de
Sistemas Educacionais e Unidades Escolares a 11 e 2t etapas dos referidos estdgios de 2013. Assim destaca-se a
relevancia académica, politica e social desta temética.

Palabras clave: Estagio Curricular. Formagdo Inicial. PARFOR. Formagédo de Professores.
Abstract

The purpose of this report is to introduce as Supervised (ECS) can be understood and operationalized in a
dimension of analysis and reinterpretation of the pedagogical practice of teachers in initial training exercise in the
municipalities of Maranhdo: Seeking the standard-setting legal documents ECS, theoretical frameworks as Gar-
cindo (2002), Freire (1995), Croce (2003) and others able to guide a reflection on what is the Supervised Internship
Course in Pedagogy UFMA PARFOR. Describe the operation of Supervised in: Teaching in Early Childhood Edu-
cation and Management of Educational Systems and School Units 1st and 2nd stages of these stages of 2013. So
there is the academic and social relevance of this policy theme.

Key Words: Internship. Initial training. PARFOR. Teacher Training
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Capitulo 36

Contribuicao da avaliacao para a
composicao do perfil do professor da
educacdo basica do estado de Sao Paulo

Christiane Bell6rio Stevao

Ligia M. V. Trevisan

Guaracy Tadeu Rocha

Téania Cristina A. Macedo de Azevedo

Resumen

A avaliagdo educacional no Brasil tem se aperfeicoado muito nos tltimos anos. Tem conseguido detectar pro-
blemas ndo s6 de sala de aula como de gestdo e praticas pedagodgicas. Esse trabalho utiliza resultados de avaliagdes
para caracterizar o perfil académico do professor que estd nas salas de aula do Ensino Fundamental II e do Ensino
Médio na rede ptblica de ensino do Estado de Sdo Paulo. Foram analisados dados coletados em questiondrios
do SARESP, bem como de provas respondidas em processo seletivo realizado em 2011, para classificacdo de can-
didatos ao quadro de docentes da rede estadual de Sdo Paulo. O estudo de dados coletados em questiondrios
permitiu caracterizar os professores, seu tempo de magistério na rede estadual e seus niveis de qualificagio aca-
démica, e esses pardmetros foram comparados aos resultados apresentados da pesquisa internacional, divulgada
recentemente pelo TALIS 2013 (Teaching and Learning International Survey). As anélises das provas permitiram
identificar o perfil de competéncia técnica dos professores de Matemadtica, Ciéncias, Biologia, Fisica e Quimica, bem
como as habilidades para as quais sdo necessarias agdes de capacitagdo e de formagdo continuada que fortalecam
a capacidade intelectual dos professores nessas disciplinas.

Palabras clave: Avaliacdo - Competéncias - Habilidades - Professores - SARESP
Abstract

The educational evaluation in Brazil has improved greatly in recent years, allowing to detect problems in the
classroom as well as to design management and pedagogical practices. This study apply the results of assessments
to characterize the Elementary and High School teachers academic profile at the public schools of the State of Sdo
Paulo. Data collected in the questionnaires SARESP as well as the response to questions presented in a selection
process held in 2011, aiming to classify candidates to the board of teachers to the state network were analyzed.
The study of data collected from questionnaires allowed characterization of the teachers, their teaching experience
in the state system and their levels of academic qualification. These parameters were compared to those recently
published in 2013 by TALIS (Teaching and Learning International Survey) . The analysis of the evidence allowed
to identify the profile of competence of teachers of mathematics, science, biology, physics and chemistry, as well
as to suggest the skills that need to be strengthened via training activities and continuing education in order to
improve the intellectual capacity of teachers in those disciplines.

Key Words: Basic Education - Teacher - Evaluation - Skills -SARESP.
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Capitulo 37

Educadores de jovens e adultos: a urgéncia
de inovacdo para docentes e discentes no
processo de ensinar e aprender

Iracy de Sousa Santos
Vilma Antdnia Santos Martins Almeida
Jandira Pereira de Sousa

Resumen

Neste trabalho reflete-se a formacao de professores que atuam na Educacdo de Jovens e Adultos EJA em uma
Unidade Bésica de Ensino da rede estadual de Sao Luis MA, estes professores possuem formagdo académica su-
perior, porém todos em final de carreira. A modalidade de ensino em questdo por sua complexidade exige dos
professores que nela atuam uma sélida formacdo, como também habilidades para desenvolver um trabalho pe-
dagogico inovador capaz de manter os jovens e os adultos na escola, aprendendo de forma significativa e assim
garantir as condi¢Oes necessdrias para usufruir dos diferentes conhecimentos e dos bens sociais de forma dig-
na. Sabe-se que estes jovens nem sempre conseguem concluir seus estudos, pois abandonam a escola por varios
motivos que podem ser de ordem estrutural, pessoal ou pedagogica e também apresentam baixo desempenho
escolar. Nesta perspectiva tem-se como objetivo refletir sobre formagdo dos professores da unidade de educagao
bésica pesquisada como ponto de partida para melhorar o desempenho docente e discente. A formagédo de profes-
sores é uma necessidade permanente. Utilizou-se a abordagem metodoldgica qualitativa, aplicou-se a entrevista
semiestruturada com cinco professores, os resultados indicaram formagdo inadequada e auséncia de formacao
continuada.

Palabras clave: Educadores, jovens, adultos, formac&do continuada.
Abstract

This paper reflects the training of teachers working in Youth and Adult Education EJA in a Basic Education
network state of Sdo Luis MA , these teachers have higher academic education, but all in late career. The teaching
modality in question for its complexity demands of teachers who work with a solid background, but also skills
to develop an innovative pedagogical work can keep youngsters and adults in school, learning significantly and
thus ensure the conditions necessary for it use of different knowledge and social goods in a dignified manner. It is
known that these young people are not always able to complete their studies, drop out of school because of several
reasons that can be structural, personal or educational and also feature low school performance. This perspective
has to ponder over teacher training unit researched basic education as a starting point to improve teaching and
student performance. Teacher training is a continuing need. We used a qualitative approach was applied to semi-
structured interviews with five teachers, the results indicated inadequate training and lack of continuing education

Key Words: Educators, youth, adults, continuing education.
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Capitulo 38

Espaco de escuta e ressignificacdo de
saberes: uma experiéncia de atendimento

pedagogico

Sandra Fernandes de Freitas
Josefa Emilia Lopes Ruiz Paganini
Morgana Mircia Ortega

Taisa Borges de Souza- Psic6loga

Resumen

Este trabalho visa apresentar o acompanhamento pedagégico realizado por uma aluna do curso de pedagogia
participante do Programa de Formacéo Interdisciplinar na Area de Educagao Escolar oferecido aos graduandos
da FCL/UNESP/Araraquara pelo CENPE. Acompanhamos um menino de 10 anos, do 5Z ano, ndo alfabetizado,
atendido neste Programa num periodo 18 meses contando com avaliagdo e intervencdo. Instrumentos da Ava-
liagdo: provas operatorias piagetianas, atividades de leitura/escrita/matematica, e expressivas (linguagem oral e
grafica). Pautamo-nos no referencial da psicologia genética para a andlise. Na intervencéo, atividades Itdicas e
pedagogicas eram propostas objetivando diminuir a resisténcia da crianga para as atividades pedagodgicas, desen-
volver sua autoestima e retomar seu processo de alfabetizacdo. Diante da dificuldade de realizar as atividades de
leitura e escrita programadas em supervisdo pois a crianga recusava-se a fazé-las, por sugestdo da aluna, adota-
mos a cartilha Caminho Suave como referéncia para a alfabetizacdo. Como resultados destacamos o ressignificar
do aprender e do ser capaz, culminando na alfabetiza¢do da crianca. Despertou a autoconfianca da aluna que po-
de buscar e valorizar estratégias de ensino em propria histéria e assim conduzir a crianca na alfabetizagdo. Diante
desses resultados, consideramos importante um espago de escuta, flexibilizacdo de formas de intervengdo para
quem ensina e quem aprende buscando seus sentidos afetivos. Para além de métodos e técnicas a aprendizagem
significativa se faz a partir de uma relacdo vincular positiva tanto com o professor como com o conhecimento e
passa pela relagdo de confianga no ser capaz do outro, que favorece o ser capaz em si mesmo.

Palabras clave:Espaco de Escuta. Dificuldades de Aprendizagem. Estratégias de Ensino. Relagdo Vincular.
Abstract

This work aims to present the educational supervision done by a student from Education course who is a
participant from Interdisciplinary Education Program in Scholar Education Area offered to the students form
FCL/UNESP/ Araraquara by CENPE. We supervised a ten-year-old boy, from 5th grade, nonliterate, assisted
in this Program in a period of 18 months including the assessment and intervention. Assessment Instruments:
Piaget’s operating tests, reading-writing-mathematical and expressing activities (graphic and oral language). We
guided ourselves by the Genetic Psychology reference for the analysis. In the intervention, playful and educatio-
nal activities were proposed aiming to minimize the child’s resistance to the educational activities, to develop his
self-esteem and resume his literacy. Before the difficulty in doing the reading and writing activities which were
programmed in supervision due to the child’s resistance, we adopted the primer Caminho Suave as a literacy
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reference. As results we highlight redefining of learning and of being able, culminating in the child’s literacy, de-
velopment of the Education student’s self-confidence who can pursuit and valorize teaching strategies in her own
history and that way to lead the child in literacy. Before these results, we considered important the listening space,
flexibility of intervention ways for those who teach and for those who learn searching for their affecting meanings.
The definitional learning goes beyond the techniques and methods and it is done from a positive bondable relation
both with the teacher and with the object of knowledge which passes through the confidence relation in being able
from the other, benefiting being able itself.

Key Words: Listening space. Difficulties in Learning. Teaching Strategies. Bondable Relation.
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Capitulo 39

Estagio supervisionado: como os estagiarios
administram o problema do controle sobre
os alunos em sala de aula

André Luis da Silva
Odete Pacubi Baierl Teixeira

Resumen

Neste trabalho objetivamos estudar como os licenciandos administram as questdes de relagdes de poder en-
tre eles e seus alunos. Apresentamos aqui parte de uma pesquisa qualitativa e exploratdria, com caracteristicas
etnograficas e autobiogréficas, tendo como base anota¢des em didrio de campo, visitas as escolas e uma pesqui-
sa documental e entrevista. Consideramos no estudo aqui relatado a Andlise de Discurso dos didrios de campo
de trés licenciandos. As atividades didéticas foram desenvolvidas em duas escolas ptiblicas pelos licenciandos
durante a disciplina de Pratica de Ensino e Estdgio Supervisionado II do curso de Licenciatura em Fisica.

Analisamos as estratégias didaticas de trés licenciandos durante o estdgio supervisionado, e identificamos
que o poder disciplinar é um recurso recorrente em suas estratégias didaticas. Identificamos que os licenciandos
demonstraram-se angustiados frente a situagdes em que os alunos modificam o tipo de discurso realizado, alte-
rando o andamento da aula em relagdo ao esperado por ele em seu planejamento de aula. Houve um caso em que
essa angustia levou um licenciando a planejar a aula com foco no poder disciplinar e outro caso em que durante
a aula o licenciando utilizou a punigdo disciplinar. Entretanto, no segundo caso, identificamos que as estratégias
didaticas evoluiram do poder disciplinar para o controle.

Palabras clave:Estagio Supervisionado, Metodologias de Ensino, PIBID, Formacao de professores, Andlise de
Discurso.

Abstract

In this work we aimed to study how undergraduates manage the questions about the relationship between
them and their students. We present here part of a qualitative and exploratory study with ethnographic and auto-
biographical features, based on annotations in a field diary, school visits, a documentary research and interviews.
We consider in this study the Discourse Analysis of the field diaries from three undergraduates. The didactic ac-
tivities were developed in two government schools by undergraduates during the course of Pratica de Ensino e
Estagio Supervisionado II of Physics Graduation course.

We analyzed the teaching strategies of three undergraduates during the supervised training, and we identified
that the disciplinary power is a recurrent expedient in their teaching strategies. We found that undergraduates
showed up anxious in situations in which students change the kind of speech, changing the progress of the les-
son with respect to expected for them in their lesson planning. There was one case in which this anxiety makes
a undergraduate to plan the lesson with a focus on disciplinary power and, in another case during class, the un-
dergraduate used to disciplinary punishment. However, in the second case, we identify the teaching strategies
developed from the disciplinary power to control.

Key Words: Supervised Training; Teaching Methodology, PIBID, Teacher Training, Discourse Analysis.
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Capitulo 40

Formacao docente: discussdes sobre
diferenca e identidade na constituicao
social da deficiéncia

Rosimeire dos Santos
Stelamary Aparecida Despincieri Laham
Leandro Osni Zaniolo

Resumen

Um dos questionamentos iterados na drea da Educacéo é o trabalho com a diferenga. Como superar os desafios
impostos pelas diferencas humanas mais acentuadas que interferem nos processos de desenvolvimento e apren-
dizagem das nossas criangas? A Politica de inclusdo escolar ainda continua, em grande parte, dependendo da
mudangca atitudinal dos professores frente a tarefa de atender a diversidade. Estudos apontam a importancia de
contemplar essas reflexdes na formacéo de professores, ndo apenas dos especialistas mas também nas diferentes
licenciaturas. Nessa perspectiva, nosso esforco nessa andlise é o de trazer para discussdo a constituicdo social de
deficiéncia, voltada para a compreensdo do conceito de identidade e diferenga. Para tanto nos reportamos as dis-
cussOes implementadas na Disciplina do Curso de Pés-graduacdo em Educacdo Escolar denominada: Identidade,
Diferenca e Espagos Sociais na constitui¢cao da pessoa com deficiéncia que adentrou nesse universo, revelando a
importancia dessa discussdo para o processo de subjetividade na constituicdo do sujeito.

Palabras clave: Educagdo Inclusiva; Formagao Docente; Identidade; Diferenca.
Abstract

One of the questions iterated in Education is working with a difference. How to overcome the challenges posed
by the sharpest human differences that interfere in the processes of development and learning of our children?
The school inclusion policy is still largely depending on attitudinal change of teachers with the task of meeting the
diversity. Studies indicate the importance of including these reflections in teacher education, not only experts but
also in different degrees. In this perspective, our efforts in this essay is to bring to discussion the social constitution
of disability, focused on understanding the concept of identity and difference. For this we refer to the discussions
in the Department implemented the Graduate School Education called Identity, Difference and Social Spaces in
the constitution of the person with disabilities who entered this universe Course, revealing the importance of this
discussion to the process of subjectivity in the constitution of the subject.

Key Words: Inclusive Education; Teacher Training; identity; Difference.
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Capitulo 41

Formacion de docentes e investigacion,
bases estructurales en la calidad de la
educacidon

Maria Helena Quijano Herndndez
Resumen

En la actualidad la educacién alcanza una relevancia significativa y se constituye en garante de desarrollo
social, cultural, econémico, politico y ambiental de una nacién. Con el propésito de ser los mejores, algunos de
los sistemas educativos le apuestan a la formacién docente. De ahi que, este texto en un principio expone las
acciones que siguen los mejores sistemas educativos y que los ha llevado a dicho posicionamiento; una de estas
acciones, es la de seleccionar a quienes aspiran a ser docentes, por eso, se describen los procesos de seleccién
que siguen Finlandia y Colombia, no con el &nimo de comparar, porque cada uno de estos sistemas, finalmente,
elige a los mejores segtn criterios particulares, sino considerar lo que antecede a la seleccién, y es el proceso de
formacién docente. Ademads, presenta algunas de las acciones que el Ministerio de Educacién Nacional define para
la consecucién de una educacion de calidad, muestra de esto es el Sistema colombiano de formacion de educadores
y lineamientos de politica; subraya en la relevancia que tiene la investigacién, definida como eje transversal de
formacién desde el subsistema inicial; finalmente, aporta algunas ideas orientadas a fortalecer los procesos de
investigacién y retos curriculares de pertinencia para los programas académicos de formacién docente.

Palabras clave: Educacion. Calidad de la educaciéon. Formacién docente. Investigaciéon
Abstract

At the moment the education, reaches a significant relevance and becomes guarantor of social, cultural, econo-
mic, political and environmental development of a nation. In order to be the best, some of the educational systems
betting on teacher education. Hence, this text initially outlines the actions that follow the best education systems
and that has led to this position; one of these actions is to select those who aspire to be teachers, therefore, the
selection processes that follow Finland and Colombia, not with the intention to compare, describe because each of
these systems ultimately chooses the better according to particular approach criteria, but consider what precedes
selection, and the process of teacher education. It presents some of the actions that the Department of Education
National defined for achieving quality education, example of this is the Colombian System training educators
and policy guidelines"; underlines the relevance of research, defined as a core training from initial subsystem; fi-
nally, brings some processes aimed at strengthening research and curricular challenges relevant to the academic
programs of teacher training.

Key Words: Education. Quality of education. Teacher training. Research.
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Capitulo 42

Innovaciones pedagogicas y mediaciones
cientificas en la formacion de profesionales
en Ciencias Sociales y Humanas de
Colombia a partir del uso de las TIC.

Luis Rubén Pérez Pinzén
Resumen

El articulo resultado de investigacién bésica analiza las nuevas concepciones de las técnicas y metodologia
de la investigacion desde las tecnologias de la informacién y la comunicacién en la formacién de investigado-
res en Ciencias Sociales como en la realizacién de proyectos de investigaciéon en Colombia. Son identificadas las
transformaciones tecnolégicas que han sufrido los procesos de recoleccién e investigacion de la memoria histori-
ca, el cambio de las practicas pedagdgicas en la ensefianza de las ciencias sociales y, las causas de la prevenciéon
o resistencia de los investigadores asociados con la Nueva Historia a emplear las innovaciones y mediaciones
promovidas con el uso de las técnicas y tecnologias informaticas.

Palabras clave: Ciencias sociales, pedagogia cientifica tecnologia informatica, Historia
Abstract

The paper analyzes the new conceptions of techniques and methodology of the research from the technologies
of information and communication in the training of researchers at social sciences and development of researches
in Colombia. Are identified the technological transformations that have experienced the process of collecting and
research of historical memory, changing pedagogical practices in the teaching of the social sciences and the causes
of prevention and resilience of researchers associated with the "New History"to use innovations and mediations
promoted with the use of the informatic technologies and techniques.

Key Words: Social sciences, scientific pedagogy, informatics technology, History, research
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Capitulo 43

La ensefianza 3¢ de la arquitectura:
Consilium, Curriculum, Competere. 3C
Teaching of architecture

Eneyda Abreu Plata
Resumen

Este trabajo estd basado en el Pasado, presente y futuro de la Arquitectura; se presenta a modo de evaluacién
del curso Disefio Curricular por Competencias que se dicta en el segundo semestre de la Maestria en Educacion
de la Universidad Auténoma de Bucaramanga UNAB.

Su enfoque hace reflexién de algunos de los aspectos que repercuten en la ensefianza de la Arquitectura: el
quehacer del disefio ejercido por el profesional, la intencién vocacional de los planes de estudios institucionales y
la relacién de los modelos pedagégicos vigentes con las competencias que adquieren los estudiantes.

Para hablar tanto de los arquitectos como de su préctica, se podria viajar en el tiempo al momento mismo
en que el hombre decide establecerse bajo los abrigos rupestres y luego reinventa con su imagen significante, la
utépica metrépoli del futuro. No obstante en términos de ensefianza, el panorama cambia; lo que en la antigtiedad
se describirse en los textos como la manifestacion pretensiosa del disefiador, mediante la monumentalidad edilicia;
en la actualidad se asume como las repercusiones que desde la academia misma debe obtener para afrontar los
retos de diversidad en el contexto geoeconémico, mediado este por redes de intercambio académico y productivo;
para redefinir la forma en que se lograra hacer de la Arquitectura una profesion tras disciplinar con exigencias de
calidad razonables al medio cultural en la que ejecuta su intervencién.

Asf el arquitecto, al asumir la idea de habitar un espacio, decide valerse de los dmbitos mds diversos en el
uso, las técnicas, la innovacién; para mantener su aficién por transmitir un rastro simbélico como el disefiador y
constructor de la mayor transformacién del planeta; el hombre mismo.

Palabras clave:arquitectura, disefio, ensefianza, competencia, aprendizaje, pedagogia, curriculo
Abstract

This work based on the theme: Past, present and future of architecture; is presented as course evaluation Com-
petency Curriculum Design that is held in the second semester of the Master of Education of the Autonomous
University of Bucaramanga, UNAB.

His approach makes reflection of some of the aspects that affect the teaching of architecture: the work exerted
by the design professional, vocational plans intend institutional studies and the relationship of pedagogical models
numbers with the skills acquired students.

To speak both architects and their practical, you could travel back in time to moment when the man decides to
settle down under the rock shelters and then reinvented with its significant image, utopian metropolis of the futu-
re. However in terms of education, the picture changes; what is described in ancient texts as in the demonstration
pretentious designer by edilicia monumentality; currently assumed as the impact from the academy itself must
take to meet the challenges of diversity in the geo-economic context is mediated by networks of academic and pro-
ductive exchange; to redefine the way they do succeed Architecture discipline after a profession with reasonable
quality requirements to the cultural environment in which you run your intervention.
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So the architect, to take the idea of inhabiting a space, decides to make use of the various areas in the use,
techniques, innovation, legislation; to keep your hobby to convey a symbolic trace as the designer and builder of
the greatest transformation of the planet; man himself.

Key Words:architecture, design, education, competition, learning, pedagogy, curriculum
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Capitulo 44

La formacion del ingeniero agronomo: una
obligacion con la emergencia planetaria

José Rafael Arrieta Vergara
Silvio Daza Rosales
Luissa Galvis Solano

Resumen

Se propone frente a las condiciones actuales de la emergencia planetaria un redimensionamiento en la estruc-
tura curricular del programa de Ingenierfa Agronémica que posibilite la formacién de un nuevo profesional que
responda al presente y al futuro incierto del desarrollo. Por lo tanto, los nuevos curriculos deben propiciar la
formacién de un Ingeniero agrénomo que responda a la sinergia equilibrada entre lo econémico, lo ambiental y
lo social, especialmente en lo que corresponde a la produccién de alimentos dentro del marco de la autonomia
alimentaria y durante el desarrollo de un proceso amigable con el medio ambiente. En este contexto, la UNIPAZ
Propone la formacién de un profesional con capacidad para interpretar los diferentes campos del saber relaciona-
dos con los sistemas integrados de produccién agricola y apropiarse competentemente de la tecnologia biolégica
existente con sentido ético, humanistico, ecolégico y cultural, para lograr el desarrollo de la sociedad.

Palabras clave: emergencia planetaria, sistemas complejos, contextos agricolas, autonomia alimentaria.
Abstract

Intends to face the current conditions of the planetary emergency a downsizing in the curricular structure
of the program of agricultural engineering that enables the formation of a new professional who respond to the
present and uncertain development future. Therefore, new curricula should promote the formation of an agrono-
mist that responds to the synergy that is balanced between the economic, environmental and social, especially in
what corresponds to food production within the framework of the food autonomy and for the development of
environmentally friendly process. In this context, the UNIPAZ proposes the formation of a professional with the
ability to interpret the different fields of knowledge related to the integrated systems of agricultural production
and competently with sense ethical, humanistic, ecological and cultural, biological technology appropriate for the
development of society.

Key Words: planetary emergency, complex systems, agricultural contexts, food self-reliance.
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Capitulo 45

La formacién del profesorado universitario

Nuria Rodriguez
Resumen

Este articulo tiene como propdsito reflexionar sobre la formacién de los docentes universitarios. Consideramos
que los procesos formativos contextualizados en las instituciones donde laboran los docentes constituyen una via
para la mejora de la calidad de la docencia. Igualmente, creemos que las nuevas condiciones de la universidad
actual, los propésitos y tareas asignadas a la educacién superior, determinan nuevas funciones y tareas para el
profesorado responsabilidades que hacen mas complejo su trabajo.

Palabras clave: docencia universitaria, universidad, formacién, cambio, docente.
Abstract

This article has as intention think about the formation of the university teachers. We think that the formative
processes contextualized in the institutions where the teachers work constitute a route for the improvement of the
quality of the teaching. Equally, we believe that the new conditions of the current university, the intentions and
tasks assigned to the top education, determine new functions and tasks for the professorship responsibilities that
make their work more complex.

Key Words: University teaching, university, formation, change, teacher.
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Capitulo 46

La interculturalidad en un programa de ELE
de cara al siglo XXI

Edgar Mendoza Lopez
Dilma Imara Becerra Rozo

Resumen

Este articulo presenta una experiencia de aula de ensefianza de espariol como lengua extranjera ELE en la Uni-
versidad Auténoma de Bucaramanga, Colombia. Su finalidad es aportar al quehacer docente en el desarrollo de la
competencia intercultural en un programa de espariol para extranjeros, haciendo un abordaje desde lo ltidico con
un tema, el fatbol, que es de interés no s6lo en nuestra cultura, sino a nivel global. La guia didactica propuesta
tiene como objetivo primordial que los estudiantes ejecuten tareas que involucran la lectura, escritura y escucha de
textos auténticos de forma que enriquezcan sus valores y sus vivencias en la cultura de la lengua extranjera. Las ta-
reas propuestas buscan, ademds, aprender vocabulario nuevo, hacer uso apropiado del pretérito y producir textos
orales y escritos en el que se expresen opiniones y experiencias. Los resultados obtenidos permiten afirmar que los
estudiantes logran usar adecuadamente el vocabulario nuevo y las formas del pretérito, entender textos orales y
escritos, y escribir textos coherentes sobre un evento futbolistico. Mediante estas actividades de aprendizaje coope-
rativo, los estudiantes construyen conocimientos sobre otras culturas y los comparan con sus vivencias personales,
y se promueve la aceptacién de la diversidad de pensamiento sin imponer alguna de ellas sino enriqueciéndose y
aceptando otras formas de expresion y de vida.

Palabras clave: ELE, guia did4ctica, interculturalidad, lddica, fatbol, inmersién, pretérito, aprendizaje
cooperativo.

Abstract

This paper presents a classroom experience teaching Spanish as a foreign language - SFL - at the Universidad
Auténoma de Bucaramanga, Colombia. Its purpose is to contribute to Spanish teachers in the development of the
intercultural competence in a program of Spanish for foreigners, making an approach from a playful topic, football,
which is of interest not only in our culture but globally. The proposed tutorial aims primarily to propose students
some tasks involving reading, writing and listening to authentic texts in a way that will enrich their values ??and
experiences in the culture of the target language. These activities also allow them to learn new vocabulary, to
make proper use of the past tenses and to produce oral and written texts in which they express their opinions and
experiences. The results confirm that students properly use the new vocabulary and forms of the past, understand
oral and written texts, and write text on a football event. Through these cooperative learning activities, students
build knowledge of other cultures and compare them with their personal experiences, and acceptance of diversity
of thought is promoted without imposing any of them but enriching and accepting other forms of expression and
life.

Key Words: SFL, tutorial, multiculturalism, fun, football, immersion, past tenses, cooperative learning
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Capitulo 47

Las TIC, mediadoras entre la fisica
mecanica y el desarrollo del pensamiento
critico. Proyecto de investigacion

Ignacio Laiton Poveda
Resumen

Se presenta aqui el proyecto de investigacién que surge de las experiencias anteriores sobre ensefianza del pen-
samiento critico, desarrolladas en varios afios precedentes, en diferentes instituciones universitarias. Se mantiene
el objetivo y la esperanza de fomentar o motivar en el estudiante la aparicién de caracteristicas y habilidades de
pensamiento critico, asi como también la de movilizar, despertar iniciativas vigorosas en la mente de aquellos
educadores, inquietos por su labor cotidiana, y que quede claro, solamente en aquellas, pensantes sobre lo que
significa su obra dentro de la sociedad, consientes inexplicablemente de su responsabilidad social (Laiton, 2012).
Por otro lado se adiciona el uso de las TIC en la ensefianza, aspecto de ya inobjetable relevancia, que viene siendo
recomendado en diversos paises del mundo, y para lo cual Latinoamérica debe proponer sus propias estrategias,
basadas, por qué no, en la experiencia mundial. Se presenta aqui una propuesta concreta de puesta en préctica y
del estudio con herramientas investigativas del verdadero efecto sobre los estudiantes.

Palabras clave: Investigacién, Pensamiento Critico, TIC, Desarrollo.
Abstract

The research project arises from past experiences on teaching critical thinking, developed in several previous
years, in different universities and contexts. The aim and hope of to encourage or motivate the student on the
development of critical thinking skills is maintained, as well as to mobilize, powerful initiatives in the minds of
those educators, ¢oncerned about their daily work, and be clear, only those, those thinking about what it means
his work in society, inexplicably conscious of its social responsibility "(Laiton, 2012). On the other hand the use
of ICT in education, an undeniable aspect of relevance, which has been recommended in various countries, and
for which Latin America should propose their own strategies based, is added why not, of the worldt’s experience.
A concrete proposal about implementation of the study presented here, with investigative tools to know the true
effect on students.

Key Words: Research. Critical Thinking. ICT. Development.
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Capitulo 48

Libras e formacao de profesorres para
atuacao em sistemas educacionais
inclusivos.

Gabriela Geovana Pinho
Claudia Regina Mosca Giroto

Resumen

O Decreto nz 5626 (BRASIL, 2005) que regulamenta a Lei nz 10.436 (BRASIL, 2002), garantiu aos surdos o uso
da Lingua Brasileira de Sinais (Libras). Esse documento tratou da inclusdo da disciplina Libras nos cursos de Pe-
dagogia, Fonoaudiologia e licenciaturas. Com base nos dispositivos dessa legislacdo e ap6s levantamento no site
do Ministério da Educagao e Cultura (MEC), para a identificacdo das Institui¢des de Ensino Superior (IES), do
Estado de Sao Paulo, que oferecem o curso de Pedagogia, na modalidade presencial, a presente pesquisa, de natu-
reza documental, teve por objetivo investigar a inser¢do da disciplina Libras na grade curricular de 17 cursos de
Pedagogia e 10 planos de ensino. Para tal, foi realizada consulta online ao site do MEC, com vistas a identificagdo
das IES e, posteriormente, as grades curriculares e programas disponibilizados sob a forma de dominio publico.
Nas situagoes em que tais documentos ndo foram encontrados, foi encaminhada, junto aos respectivos coordena-
dores, solicitagdo para o envio das grades e dos programas da disciplina. A andlise compreendeu a elaboragdo de
categorias tematicas, da qual derivaram as subcategorias. Os resultados permitiram concluir, que a maior parte
dos cursos de Pedagogia incluiram a disciplina Libras em suas grades curriculares.

Palabras clave:Surdez. Lingua Brasileira de Sinais. Formacdo do Professor.
Abstract

Decree No. 5626 (BRAZIL, 2005) which regulates Law No. 10,436 (BRAZIL, 2002), secured to the deaf using the
Brazilian Sign Language (Libras). This paper dealt with the inclusion of the subject in Pounds courses Pedagogy,
Speech and degrees. Based on the provisions of that legislation and after the survey of the Ministry of Education
and Culture (MEC) site, to the identification of Higher Education Institutions (HEIs), the State of Sao Paulo, which
offer the course in pedagogy in classroom mode, this research, the nature documentary, aimed to investigate the
insertion of Pounds discipline in the curriculum of 17 courses in pedagogy and 10 teaching plans. To this end,
online consulting the MEC site, in order to identify the HEIs and subsequently the curricula and programs made
??available as public domain was performed. In situations where such documents were not found, was sent along
to their engineers, request for submission of grids and discipline programs. The analysis included the development
of themes, from which derived the subcategories. The results showed that the majority of Pedagogy included
Pounds course in their curricula.

Key Words: Deafness. Brazilian Sign Language. Teacher Training.
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Capitulo 49

Licenciatura em educa¢dao do campo: um
olhar para a formacao dos educadores.

Jandira Pereira Souza
Iracy de Sousa Santos
Vilma Antdnia Santos Martins Almeida

Resumen

Este trabalho tem como objetivo descrever a experiéncia do Curso de Licenciatura em Educa¢do do Campo,
nas habilita¢des de Ciéncias Agrarias e Ciéncias da Natureza e Matematica, através de seu Projeto Politico Peda-
gobgico o qual constitui parte integrante e essencial do curso na formagdo qualitativa especifica dos educadores
que atuam nas escolas do campo no atendimento ao ensino fundamental, ensino médio e na educacao profissional
demonstrando sua organizacao, desafios e possibilidades de melhorias dos indicadores de professores habilitados
para atuarem como sujeitos dindmicos dentro dos pardmetros para enfrentarem os desafios contemporaneos da
sociedade. Utilizou-se para esta atividade a abordagem metodolégica qualitativa e a observacédo participante na
obtencao dos resultados.

Palabras clave: Educagdo do Campo; Projeto Politico Pedagégico; Formagdo de Professores.
Abstract

This paper aims to describe the experience of Bachelor of Rural Education in the qualifications of Agricultural
Sciences and Natural Sciences and Mathematics, through its Political Pedagogical Project which is an integral and
essential part of the course on specific qualitative training of educators working in the field schools in attendance
to primary education, secondary education and vocational education demonstrating its organization, challenges
and possibilities for improvements in the indicators of teachers qualified to act as dynamic subjects within the
parameters to face the challenges of contemporary society. We used this activity to the qualitative methodological
approach and participant observation in obtaining results.

Key Words: Rural Education ; Pedagogical Political Project; Teacher Education.
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Capitulo 50

Modelo de practicas en la formacion de
los/as maestros/as. una revision desde el
apoyo institucional

Roberto Ferndandez Sanchidridn
Resumen

El titulo de Maestro en Educacién Primaria y Educacién Infantil, habilita para el ejercicio de una actividad
profesional reglada, por lo que, segtin el R.D. 1393/2007, de 29 de octubre, por el que se establece la ordenaciéon
de las ensefianza universitarias oficiales (art. 12.9), esta sujeto a unas condiciones (reguladas por la Resolucién de
17 de diciembre de 2007 de la Secretaria de Universidades e Investigacion) que, a su vez, remiten a unos requisitos
de verificacion (regulados por la ORDEN EC1/3857/2007, de 27 de diciembre). El largo proceso para la creacion
de los nuevos planes de estudio de Grado en la formacién de los maestros, comienza a tomar cuerpo a partir de la
redaccién del anteproyecto de la memoria para la solicitud de verificacién de titulos universitarios oficiales en el
afio 2009. Finalmente, para el caso de nuestra Universidad, el Boletin Oficial del Estado publica la aprobacién de
los nuevos Planes de estudios conducente al titulo de Graduado en Magisterio de Educacién Infantil y Primaria
en junio del 2011. En la estructura de sus ensefianzas se contempla la realizacion de 38 créditos ECTS distribuidos
en los cursos 27, 3Z y 4z del Grado, teniendo en cuenta que el total de créditos que se asigna a la titulacién es de
240, las précticas externas (practicum en la denominacién oficial) ocupan el 15,8 % de la formacién reglada, tanto
en tiempo como en relevancia de sus contenidos, debe llevar a reformulaciones de este periodo que potencie y
mejore el modelo actual. La presente comunicacién pretende mostrar de manera sintetizada el modelo que estamos
desarrollando para la Facultad de Educacién de la Universidad de Alcala.

Palabras clave:Ensefianza reglada, planes de estudio, ensefianza superior, formacién de maestros, précticas
externas, cambio de modelo.

Abstract

The title of Master in Elementary Education and Early Childhood Education, enables to exercise a regulated
profession, so that, according to the RD 1393 /2007 of 29 October, on the organization of official university teaching
(art. 12.9), as it is subject to conditions (regulated by Resolution of December 17, 2007 of the Ministry of Universities
and Research ) which, in turn, refers to a verification requirements (regulated by the ORDER ECI / 3857/2007,
of 27 December). The long process for creating new curriculum in Grade teacher training, begins to take shape
from writing the draft of memory for application verification university degrees in 2009. Finally, in the case of
our university, the Official Gazette published the approval of new plans study leading to Bachelor’s degree in
Early Childhood Education and Teaching Elementary in June 2011. In the structure of its teachings referred 38
ECTS credits distributed in courses 2nd, 3rd and 4th Grade contemplated, given that the total number of credits
assigned to the degree is 240, external practices (practicum officially) occupy 15.8 % of the formal training, both in
time and relevance of their content, should lead to reformulations of this period to boost and enhance the current
model. This communication aims to show the synthesized model we are developing for the Faculty of Education
at the University of Alcala.
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Capitulo 51

Necesidades formativas del profesor novel
de la Facultad de Artes de la Pontificia
Universidad Javeriana

Bladimir Lamo Badillo
Gonzalo Enrique Rubiano Alarcén

Resumen

Los primeros afios de docencia representan una etapa de supervivencia y un periodo trascendental en la carrera
de cualquier profesor. En el desempefio de su labor, el profesor novel universitario se encuentra ante una serie de
dificultades de planificacién, de metodologia, de tiempo, de gestién y de relaciones interpersonales, que en un
momento determinado, puede propiciar la decisién de abandonar la carrera de docente de forma prematura. El
objetivo de esta investigacion, fue identificar y caracterizar las necesidades formativas del profesor novel de la
Facultad de Artes de la Pontificia Universidad Javeriana y sugerir lineamientos que favorezcan su desempefio en
la carrera docente.

En la investigacion se empleé una metodologia cualitativa, con un disefio flexible de naturaleza descriptiva
y exploratoria. La poblacién de muestreo fueron 20 profesores noveles de la Facultad de Artes de la Pontificia
Universidad Javeriana, empledndose un muestreo: casos tipo y por conveniencia, y como técnica de recoleccién de
datos: la encuesta. Los resultados indican que el 85 % de los profesores noveles de esta Facultad son de Catedra,
factor que reduce su posibilidad de acceder a programas de formacion, recursos y beneficios que la Universidad
otorga a los profesores de Planta. Las necesidades de formacién del profesor novel de esta Facultad, se relacionan
con dificultades que viven a diario en su actividad docente relacionadas con la planificacién, metodologia, tiempo,
investigacién, gestion institucional y relaciones interpersonales con colegas y estudiantes.

Palabras clave: profesor novel universitario, dificultades y necesidades formativas.
Abstract

The first years of teaching represent a stage of survival and a momentous period in the career of any teacher. In
carrying out its work, the university novice teacher is facing a number of challenges for planning, methodology,
time, management and interpersonal relationships, which at a given time, may lead to the decision to abandon
teaching career prematurely. The aim of this study was to identify and characterize the training needs of novi-
ce teacher in the Faculty of Arts of the Pontificia Universidad Javeriana and suggest guidelines that favor their
performance in the teaching profession .

In a qualitative research methodology with a flexible design of descriptive and exploratory nature was used.
The sample population were 20 new teachers in the Faculty of Arts of the Pontificia Universidad Javeriana , using
sampling : type and for convenience cases, and as a technique for data collection: the survey. The results indicate
that 85 % of new teachers of this faculty are Chair, that reduces their access to training programs, resources and
benefits that the University grants to teachers Plant. Training needs of the novice teacher of this faculty, relate
to difficulties experienced daily in their teaching related to planning , methodology, time , research, institutional
management and relationships with colleagues and students .
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Capitulo 52

Paradigmas sobre educacion superior en
Chile en tiempos de reforma;Perspectiva y
proyeccion historica

Aldo Casali Fuentes
Resumen

La experiencia de la educacién superior en Chile en tiempos de reforma, comprende el periodo 1964-1973 y
el periodo 1981-1990, representando cada uno de ellos la predominancia de paradigmas politico-institucionales
diametralmente opuestos en la educacién chilena.

En el contexto de la ética y la estética de la revolucién a escala mundial y continental, que se desarroll6 en la
década de los sesenta, se fue legitimando la transformacién de las estructuras universitarias dirigiéndolas hacia los
derroteros de la reforma estructural, impulsada por voluntad de cambio de la comunidad universitaria integrada
por académicos y estudiantes e imponiendo el paradigma Universidad- Sociedad. Este cambio paradigmatico se
desarroll6 al calor de las luchas sociales y en la direccién de sus dindmicas sociales y politicas, influyendo a la
comunidad universitaria y sus realidades institucionales.

Con el quiebre de la democracia en Chile, el advenimiento de la sociedad intervenida militarmente y la fé-
rrea voluntad de producir transformaciones sustantivas a los derrotados modelos econémico-sociales y socio-
institucionales, desde 1973 se fue elaborando un cambio de visién que alcanzé dimensién juridico-legal con la Ley
General de Universidades en 1981, en ella se impuso el paradigma Universidad-Empresa, concordante con los
nuevos caminos ideolégicos que se establecieron en la sociedad chilena.

Al término del régimen autoritario y la vuelta a la democracia, desde 1990, el paradigma heredado del régi-
men militar no se modific6é sustancialmente, sino mas bien tendi6 a profundizarse de manera coherente con las
necesidades de ampliacién de la cobertura universitaria, necesarias para el desarrollo de una sociedad abierta y
competitiva. Sin embargo, este modelo comenz6 a hacer crisis recientemente a partir de las movilizaciones estu-
diantiles desde 2011, donde el paradigma (y no solo sus modalidades de aplicacién) entré en cuestionamiento por
la sociedad civil, lideradas por el movimiento estudiantil, inaugurando un nuevo ciclo de potencial reforma que
hoy tiene comprometida, en su discusion, al conjunto de la sociedad chilena.

Palabras clave: Educacién superior; reforma universitaria; paradigma universidad-sociedad; paradigma
universidad-empresa.

Abstract

The experience of higher education in Chile during reformation times covers the 1964-1973 and 1981-1990 pe-
riods, representing each of them the predominance of political-institutional paradigms diametrically opposed in
the Chilean education. In the context of the ethics and aesthetics of the revolution in a continental and world-wide
scale that was developed during the sixties, the transformation of the university structures started to legitimize
addressing to the structural reformation driven by the university community?s will of change made up of acade-
mics and students and imposing a University- Society paradigm. This paradigmatic change was developed under
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the heat of social struggles and directed to its social and political dynamics, influencing the university community
and its institutional reality.

With the democracy breakdown in Chile, the coming of a society military intervened and the strong will of
substantially transform the defeated economical-social and social-institutional models, a new vision was being
developed since 1973, a change that reached a judicial-legal dimension with the General Law of University 1981,
in which the University-Business paradigm was imposed accordingly to the new ideological paths that were es-
tablished in the Chilean society. At the end of the authoritarian regime and then return of democracy in 1990, the
paradigm inherited from the military regime was not substantially modified, on the contrary it was deepened ac-
cording to the needs of the enlargement of the university coverage which were necessary for the development of
an open and competitive society. However, this model has been in crisis since 2011 due to students manifestations
in which the paradigm (not only its application modality) was questioned by the civil society, leaded by a student
movement, inaugurating a new cycle of potential reformation that has the whole Chilean society committed in its
discussion.

Key Words: Higher education, university reformation, university-society paradigm, university-business
paradigm.
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Capitulo 53

Pensamiento critico:hacia la ensefianza de
pensamiento critico: los problemas
analiticos en fisica, analisis del desempefo
estudiantil

authorLaiton ignacio
Resumen

Como parte de la investigacién sobre ensefianza del pensamiento critico, se muestra aqui como se estudi6 el
desempefio de los estudiantes frente a una situacién problema. Observando las verdaderas falencias, buscando
contrastarlas con la afirmacién inicial de la que se parte, respecto a las falencias con las que llegan a su primer
semestre universitario.

Es necesario esgrimir nuestro principal estandarte, relacionado con la priorizacién de la ensefianza de habili-
dades de pensamiento sobre la ensefianza de contenidos. En todos los anadlisis iniciales del tema, de los cuales este
no es la excepcidn, se parte de la afirmacién de que los estudiantes de primeros semestres universitarios llegan
a las aulas sin elementos bésicos de andlisis, comprensién y capacidades para resolver un problema. Dado que
cada contexto es diferente, y que para el caso de Latinoamérica, la educacién constituye la tiltima luz de esperanza
para mejorar nuestras sociedades, vale la pena investigar la veracidad de tal afirmacién. Se toma como muestra
estudiantes de Ingenieria de la Universidad de La Salle y de la Escuela Tecnolégica Instituto Técnico Central de
Bogota.

Palabras clave: Educacién, solucién de problemas, sociedad, pensamiento
Abstract

As part of research on teaching critical thinking, it shown here the performance of students when they faced
with a problem situation. Noting the real shortcomings, seeking to contrast with the initial statement, regarding
the weaknesses that come with them in their first college semester. It is necessary to wield our main banner, related
to the prioritization of teaching thinking skills on teaching content. In all initial analysis of the issue, of which this
is no exception, It part of the statement that the first university semester students arrive to school without basic
elements of analysis, understanding and skills to solve a problem. Since each context is different, and that in the
case of Latin America, education is the last light of hope for improving our societies, it is worth investigating the
veracity of this claim. Is sampled Engineering students of La Salle University and Escuela Tecnoldgica Instituto
Técnico Central de Bogotd, Colombia.

Key Words: Education, Problem solving, Society, Thought
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Capitulo 54

Percepcion de los estudiantes participantes
del programa doctoral: planificacion e
innovacion educativa

Maria Luisa Collarte Inzunza
Resumen

Este articulo pretende recoger la percepcién de algunos profesores chilenos participantes del ingreso 2013 al
programa de Doctorado en Planificacién e Innovacién educativa dictado por la Universidad extranjera, Alcald
de Henares. Es un anélisis de situaciéon que se realiz6 a través de un cuestionario y conversaciones personales,
se procuré conocer sus motivaciones, dificultades, impacto en sus familias y trabajos. En la linea de formacién
continua del educador, ser Doctor es el mayor grado académico que se puede obtener, lo que debiese repercutir en
la investigacién educativa en nuestro pais. Este pequefio trabajo podria ser el inicio de una linea de investigacion,
referente a la calidad de los postgrados en educacién, la motivacién del profesorado, forma de financiamiento,
metodologia, evaluacién, entre otros. Es importante investigar el por qué la relacién entre el mundo académico y
la investigacién educativa, se percibe tan lejano de parte del educador de aula, y no constituye un real aporte a la
calidad de la educacioén.

Palabras clave: Percepcién. Calidad. Impacto. Postgrado
Abstract

This article intends to collect the perception of some chilean teachers, who are part of the class of 2013 of the
PhD program in Educational Planning and Innovation dictated by the foreign University, Alcald de Henares. It's a
situation analysis that was made through a questionnaire and personal conversations, it was tried to understand
their motivations, challenges, impact on their families and jobs. In the path of continuous training of a teacher,
being a Doctor is the highest academic degree that can be obtained, which is expected to affect the educational
research in our country. This little work, could be the beginning of a line of research concerning the quality of
graduate education, teacher motivation, financing forms, methodology, evaluation, among others. It’s important
to investigate, the reason why the relation between the academic world and educational research is perceived as
far away from the classroom teacher, and not a real contribution to the quality of education.

Key Words: Perception. Quality. Impact. Graduate education
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Capitulo 55

Percepc¢oes de professores de institui¢coes
especializadas sobre 0 ensino de leitura e
escrita para aluno com deficiéncia
intelectual

Miryan Cristina Buzetti
Resumen

A presente pesquisa tem como objetivo analisar as concepgdes que as professoras que atendem alunos com
deficiéncia intelectual (DI) tem sobre o ensino da leitura e escrita. O problema da aprendizagem de leitura e escrita
da crianga com DI, geralmente, tem sido exposto por um lado como uma questdo de métodos e técnicas, por outro
lado como a impossibilidade da crianga e, ainda como incompeténcia do professor. O processo da elaboracdo da
linguagem escrita, para as pessoas com DI, deve ser organizado de forma que esta se torne necessdria para a
vida, ou seja, a importancia quanto o ato de ler e escrever, deve ser o uso social dessas habilidades. A pesquisa
é qualitativa do tipo exploratdria e o instrumento utilizado foi a entrevista semi-estruturada. Foi realizada em
quatro APAEs do interior do estado de Sdo Paulo, com a participagdo de 11 professoras que trabalhavam com o
ensino de leitura e escrita para DI. As entrevistas foram gravadas, transcritas e analisadas de acordo com Bardin.
Na andlise dos dados foi possivel observar sete categorias. Como resultados foram constatados aspectos como: i)
pouco conhecimento sobre o conceito de processo de aprendizagem em relagdo ao ensino de leitura e escrita, e
ii) professores se sentem inseguros e confusos sobre como desenvolver as habilidades de leitura e escrita desses
alunos.

Palabras clave: Deficiente intelectual, ensino leitura e escrita, percepg¢do de professores.
Abstract

This research aims to analyze conceptions of teachers who assist students with intellectual disabilities (ID) on
the teaching of reading and writing. The problem of the development of reading and writing skills of children
with DI usually have been exposed as a matter of methods and techniques on one hand, but on the other hand it
has been seen as the inability of the child, even as teacher’s incompetence. The development process of writing
skills for people with ID should be organized in a way that it becomes necessary for life, in other words, the
focus it must be on the fact that reading and writing skills must be seen as a social act. This is a qualitative and
exploratory research and to proceed to the data collection was applied a semi - structured interview. The research
was performed in four APAEs in the state of Sdo Paulo with 11 teachers which were working on teaching reading
and writing for students with DI. The interviews were recorded, transcribed and analysed according to Bardin.
During the data analysis were observed seven categories and the results were: i) lack of knowledge about the
learning process of reading and writing skills, and ii) teachers feel insecure and confused about how to develop
these skills in these students.

Key Words: Intellectual Disability, Teaching of reading and writing, perception of teachers
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Capitulo 56

Pertinencia social de egresados de la
Licenciatura en Pedagogia. Un estudio
desde las representaciones sociales

Ana Karen Soto Bernabé
Resumen

En el disefio del Plan de Estudios 2000 de la Licenciatura en Pedagogia, de una universidad ptblica mexicana,
estd considerado el criterio de pertinencia social, el cual supone atender las demandas y necesidades del contexto
socioeducativo en el que el pedagogo se desempefia (UNESCO, 1998). Esto puede ser valorado desde las represen-
taciones sociales de los egresados respecto al binomio formacién profesional-desempefio laboral. Con el objetivo
de aportar conocimiento para el redisefio del nuevo plan de estudios de la licenciatura, se realiz6 una investigaciéon
cualitativa de tipo descriptivo con egresados de las primeras 6 generaciones del Plan 2000. Los resultados permi-
ten, por un lado, definir los rasgos de la formacién del pedagogo, los cuales conforman el niicleo discursivo de
la pertinencia social: eficacia y congruencia de los saberes pedagdégicos, diversificacién e innovacién en el campo
de accién profesional y laboral, y efectividad en la intervencién de demandas socioeducativas. Por otro, también
fue posible identificar que hay distintas formas de expresiéon de los rasgos de la pertinencia en las actividades
laborales que realizan los egresados. No obstante, la investigaciéon concluye que hay una valoraciéon favorable por
parte de los egresados respecto a su formacion profesional situacién que les causa satisfaccion.

Palabras clave: Pertinencia social. Representaciones sociales. Pedagogia. Formacién profesional.
Abstract

In the design of the "Plan of studies 2000.°f the Degree in Education, in a mexican public university, is consi-
dered the criterion of social relevance, which means meet the demands and needs of the educational context in
which the educator perform (UNESCO, 1998). This can be assessed from the social representations of graduates
with regard to the binomial vocational training-job performance. With the objective to provide insights for the
redesign of the new curriculum for the degree, a qualitative descriptive study was conducted with graduates of
the first 6 generations of the "Plan 2000 ". Results allow, on the one hand, define the traits of the formation of the
educator, which make up the discursive core of the social relevance: efficacy and consistency of the pedagogical
knowledge, diversification and innovation in the field of professional and labor action, and effectiveness in the
educational intervention of demands. On the other hand, it was also possible to identify that there are different
forms of expression of the traits of the relevance in the graduates according to their work activities. However, the
research concludes that there is a favorable assessment by the graduates to their vocational training, this situation
causes them satisfaction.

Key Words: Social Relevance. Social Representations. Education. Vocational Trainning.

125



126 CAPITULO 56. PERTINENCIA SOCIAL DE EGRESADOS DE LA LICENCIATURA EN PEDAGOGIA.

Referencias

Abric, J. C. Coord. (2001). Précticas sociales y representaciones. México: Ediciones Coyoacan.

ANUIES (2006) Consolidacién y avance de la Educacién Superior en México. México:Asociacién Nacional de
Universidades e Instituciones de Educacién Superior (ANUIES).

Araya Umania, S. (2002). Representaciones sociales: ejes teéricos para su discusiéon. Costa Rica: Facultad Lati-
noamericana de Ciencias Sociales (FLACSO).

Barron Tirado, C. and Ysunza Brefia, M. Curriculum y formacién profesional.

Diaz Barriga, A. La investigacién curricular en México. La década de los noventa. México: UNAM-CESU. 2003:
98-130.

Diaz Villa, M. Flexibilidad y calidad de la formacién profesional en Ortega Santos, T. y Rodriguez Revoredo,
M. A. Coords. Tépicos emergentes en el curriculum del siglo XXI. Xalapa: Palabra al margen. 2007: 121-141.

Herndndez Sampieri, R., Ferndndez Collado, C. y Baptista Lucio, P. (2006). Metodologia de la Investigacion.
México: McGraw-Hill.

Matos, A. (2008) Evaluacion de la pertinencia social del programa: formulacién y evaluacién de proyectos tu-
risticos de la carrera de Turismo en el Instituto Universitario de Barlovento IUB. (Tesis de maestria). Venezuela.
Moscovici, S. (1981). Social cognition. Perspectives on every day understanding. Londres:Academic Press.

Pacheco Méndez, T. y Diaz Barriga, A. (2005). La profesién universitaria en el contexto de la modernizacién.
Barcelona: Pomares, S.A.

Pifia Osorio, J. M. y cols. (2008). Educacién superior. Representaciones sociales. México:Gernika.

Rojas Soriano, R. (1987). Guia para realizar Investigaciones Sociales. México: Plaza y Valdez.
UNESCO (1998) Declaracién mundial sobre la educaciéon superior en el siglo XXI: visién y accién y marco de
accién prioritaria para el cambio y el desarrollo de la educacién superior. 9 de octubre de 1998. Disponible en
http://www.unesco.org/education/educprog/wchedeclaration_spa.htm

Universidad Veracruzana (2000). Plan de Estudios 2000 de la Licenciatura en Pedagogia de la Universidad Ve-
racruzana. Sistema escolarizado y de ensefianza abierta. Xalapa, Ver. UV.

Valle Flores, A. Coord.(2004). Las profesiones en México frente al mercado de trabajo. Los retos de la formacién.
Meéxico: UNAM-CESU.


http://www.unesco.org/education/educprog/wchedeclaration_spa.htm

Capitulo 57

Pos-graduacoes lato sensu em educacao
especial ofertadas por institui¢oes de ensino
superior do parana

Franco Ezequiel Harlos
Fatima Elisabeth Denari

Resumen

Considerando que, no Brasil, os cursos de pds-graduacéo lato sensu em Educagdo Especial, embora raramente
sejam objeto de estudos, consolidaram-se como uma das principais alternativas para a formacao de docentes para
atuagdo com Educagdo Especial/Inclusiva, a presente pesquisa enfoca-os, tendo o Estado do Parand como locus
empirico de coleta de dados. Objetiva-se analisar a constituicdo e tragar um perfil do funcionamento dos cursos de
cursos de pés-graduacéo lato sensu em Educagédo Especial/Inclusiva ofertados por Institui¢des de Ensino Superior
(IES) do Parand. Para tanto, os mesmos foram identificados mediante navegacdo na homepage de cada uma IES
do estado em questdo e, posteriormente, nestas homepages foram coletados dados relacionados com estes cursos,
tais como: nome do curso, matriz curricular, objetivos e forma de funcionamento. Mediante estes procedimentos
foram identificados 63 cursos de pés-graduagdo em Educagdo Especial ou similares, ofertados em 55 das 213 IES
do Estado do Paran4, ou seja: 26 % das IES do Estado do Parand ofertam cursos de pés-graduagdo lato sensu em
Educagéo Especial ou similares. Dentre os 63 cursos de pés-graduagéo identificados tem-se 40 cursos ofertados na
modalidade presencial e 24 ofertados via educagdo a distancia. 46 dos 63 cursos em questdo apresentam estrutura
curricular multifocal; 11 apresentam estrutura curricular unifocal; 6 apresentam estrutura curricular afocal. Os
dados coletados indicam que os cursos de pos-graduacéo lato sensu em Educagdo Especial apresentam um perfil
diverso, embora sejam predominantemente ofertados por IES privadas; em estruturas multifocais; com cobranga
de mensalidade; com oferta das aulas quinzenais aos sdbados; sem a presenca de estagio curricular em Educagdo
Especial como atividade obrigatdria aos académicos e com duracgdo entre 12 e 18 meses.

Palabras clave: Educacédo Especial; formagdo de professores; pés-graduagdes lato sensu.
Abstract

Whereas in Brazil , the broad post -graduation courses in Special Education, though rarely are the subject of
study , were consolidated as one of the main alternatives for training teachers to act with Special Education / In-
clusive, this research focuses on -the taking the state of Parana as empirical locus of data collection. The objective is
to analyze the constitution and draw a profile of the operation of courses sensu post-graduation courses in Special
Education / Inclusive offered by higher education institutions (HEIs) of Parana. Therefore , they were identified
by browsing the homepage of each state HEI in question and subsequently these homepages were collected data
related to these courses , such as course name , curriculum , goals and way of functioning . Through these proce-
dures were identified 63 graduate courses in Special Education or similar , offered in 55 of 213 of Parana state HEIs
, the 26 % of the State of Parand IES proffer sensu post-graduation courses in Special Education or the like. Among
the 63 identified postgraduate courses has 40 courses offered in classroom mode and 24 offered via distance edu-
cation. 46 of the 63 courses in question have multifocal curriculum ; 11 have unifocal curriculum ; 6 show afocal

127



128 CAPITULO 57. POS-GRADUACOES LATO SENSU EM EDUCACAO ESPECIAL

curriculum . The data collected indicate that the broad post -graduation courses in Special Education present a
different profile , although they are predominantly offered by private institutions ; in multifocal structures; with
monthly billing ; with supply of fortnightly classes on Saturdays ; without the presence of curricular training in
Special Education as a compulsory activity to academic and lasting between 12 and 18 months .

Key Words: Special Education ; teacher training ; broad sense postgraduates.
Referencias

Bardin, L(2008). Analise de contetido. 191 Ed. Lisboa/Portugal: Edigdes 70.

Brasil (2006). Resolugédo 1/2006. Institui Diretrizes Curriculares Nacionais para o Curso de Graduagdo em Pe-
dagogia m licenciatura. Brasilia: Ministério de Educagéo.

Brasil (2010). Politica Nacional da Educagdo Especial na Perspectiva da Educacéo Inclusiva. Brasilia: Ministério
de Educacio.
Brasil (2013). Lei nz 12.796, de 4 de abril de 2013. Altera a Lei no 9.394, de 20 de dezembro de 1996. Brasilia: Minis-
tério de Educacao.

Bueno, J. G. S.; Marin, A. J. Criangas com necessidades educativas especiais, a politica educacional e a formacao
de professores: dez anos depois. In: Caiado; K. R. M; Jesus, D. M. de; Baptista; C. R.. (Org.). Professores e educacéo
especial: formacdo em foco. 1led.Porto Alegre: Mediagdo, 2011, v. 2, p. 111-130.

Giroto, C. R. M.; Castro, R. M. (2011). A formagdo de professores para a educacdo inclusiva: alguns aspectos
de um trabalho colaborativo entre pesquisadores e professores da Educagao Infantil. Revista Educagdo Especial,
Santa Maria, n. 41, v. 24, p. 441-451,.

Ledo, A. M. de C. et al. (2006) Inclusdo do aluno com dismotria cerebral ontogenética: analise das préticas pe-
dagdgicas. Revista Brasileira de Educagdo Especial, Marilia, v. 12, n. 2, p. 169-186, maio/ago.

Michels, M. H. (2011). O que hé de novo na formagdo de professores para a Educacdo Especial? Revista Edu-
cacdo Especial, Santa Maria, v. 24, n. 40, p. 219-232.
Monteiro, A. P. H.; Manzini, E. J. (2008). Mudancas de concep¢des de professores do ensino fundamental que rece-
beram alunos com deficiéncia em sua classe. Revista Brasileira de Educacdo Especial, Marilia, v. 14, n. 1, p. 35-52,
jan./abr.

Quatrin, L. B.; Pivetta, H. M. F. (2008). Inclusdo escolar e concepg¢des docentes: do desejo idealizado a realidade
prética. Revista Educagdo Especial, Santa Maria, n. 31, p. 49-61.

Vitaliano, C. R (2007). Anélise da necessidade de preparagdo pedagdgica de professores de cursos de licencia-
tura para inclusdo de alunos com necessidades educacionais especiais. Revista Brasileira de Educagdo Especial,
Marilia, v. 13, n. 3, p. 399-414, set./dez.



Capitulo 58

Praticas ladico-extensionistas interculturais:
contribui¢oes metodoldgicas para as
dimensdes revoluciondrias e
transformadoras na educacao superior.

Tereza Luiza de Franca
Sandra Cristhianne de Franga Correia
Paulo Sérgio Renné Gomes e Silva

Resumen

Entregar-se por inteiro na educagdo é mergulhar num arquipélago de certezas e incertezas, constituido por um
universo globalizado, no qual a educacéo superior é um segmento importante. Isso exige assumir atitudes criticas,
humanizadoras, competentes, participativas, para compreender os problemas do mesmo como relevantes objetos
de estudos. Aqui nossa questdo de estudo se configura ao reconhecer as contribui¢des metodoldgicas resultantes
das praticas lidicas interculturais na educagdo superior. No l6cus desse segmento formativo sido estabelecidas
relacdes académicas que apontam pistas da relevancia dos didlogos com miltiplos olhares e com dimensdes revo-
lucionadrias e transformadoras. Nosso objetivo se desenha para analisar os elementos e principios tedrico-praticos
das préticas ladicas interculturais e seus contributos metodoldgicos para as dimensdes revoluciondrias e transfor-
madoras no ensino superior. Com a abordagem etnometodolégica definimos os procedimentos metodolégicos que
se alimentam com a seiva dos conceitos-chave desta abordagem. As dimensdes revoluciondrias e transformadoras
sdo categorias de andlises propositivas frente aos resultados. Este (re)pensar da formagdo do educador no ensino
superior, nos fez, sem medo e com ousadia, reafirmar que o caminho se faz caminhando nas trilhas e partilhas
das bases da educagdo critica. Aponta como contribui¢des a efetividade de um processo de ensino critico-reflexivo
metodolégico com préticas lddicas interculturais com prazer, compromisso, tradi¢do e producdo, em um clima
sério e harmonioso, nutrido pelo impulso racional e pelo impulso sensivel que gera o impulso ltidico no contexto
das rela¢des da vida, no mundo da educagao superior.

Palabras clave:Préticas Ludicas Interculturais. Metodologia. Revoluciondrias. Transformadoras. Educagao
superior.

Abstract

Surrender entirely to education is like diving in an archipelago full of certainties and uncertainties, build by a
globalized universe where graduation is an important area. It requires critical, humanizing, competent and partici-
patory attitudes to understand that its problems are relevant research subjects. Our study objective is to recognize
methodological contributions which are created by intercultural ltidicos exercises in higher education schools. In
the locus of this formative segment are established academic relationships that show the importance of dialogues
with various points of view and with revolutionary and transforming dimensions. Our objective is to analyze the
theoretical-practical elements and principles of intercultural ltidicas activities and their methodological contribu-
tions to revolutionary and transforming dimensions in higher education. With an ethnomethodological approach,
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we set methodological procedures based on keys-concepts of this tactic. The revolutionary and transforming di-
mensions are propositive analysis categories to the results. Rethinking a teachers education in graduation school,
made us, without fear and with boldness, reaffirm that the path is built by walking the trails of a critical thinking
education. There are some contributions like the affectivity of a critical-reflexive methodological teaching process
with intercultural ltidicas activities with pleasure, commitment, tradition and production, in a serious and harmo-
nious environment, empowered by both rational and sensitive stimulus which generates a ltidico incentive in the
context of lifes relationships in a higher education world.

Key Words: Intercultural ?ladicas? practices. Methodology. Revolutionary. Transforming. Higher Education.
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Capitulo 59

Processos formativos e jogos matematicos:
uma experiéncia vivenciada com
professores da rede publica de ensino de
Salvador

Silvia Leticia Costa Pereira Correia
Kétia Soane Santos Aratjo

Tarsis de Carvalho Santos

Tania Maria Hetkowski

Resumen

Este texto relata a experiéncia do processo formativo de professores do ensino fundamental I, a partir da pra-
tica com os jogos matemdticos A turma. Estes jogos buscam desenvolver agilidade mental no estabelecimento de
relacdes logicas, numéricas, linguisticas e prazer, através da atividade lddica, oportunizando uma aprendizagem
significativa e desafiadora. Contemplam o desenvolvimento das no¢des de ntimero, do sistema decimal de nu-
meracdo e das quatro opera¢des que estdo organizados em torno de importantes questdes de aprendizagem da
Matemética. O objetivo deste artigo é relatar a riqueza da experiéncia desenvolvida com os professores da Escola
Municipal Alvaro da Franca Rocha, localizada na cidade de Salvador/BA, em parceria com o Grupo de Geotec-
nologias, Educagdo e Contemporaneidade (GEOTEC), vinculado ao Programa de Mestrado Profissional Gestdo e
Tecnologias Aplicadas a Educagdo (GESTEC) da Universidade do Estado da Bahia (UNEB) com a Universidade
Federal do Rio Grande do Sul (UFRGS). Desta forma, valorizamos a participagdo dos professores dos anos iniciais
do ensino fundamental I, coordenacdo pedagégica e equipe diretiva no trabalho realizado, enquanto processo
formativo, utilizando os jogos educativos como estratégia para o ensino da matemadtica, por meio de encontros
tedricos e praticos.

Palabras clave: Processos Formativos. Estratégias Matematicas. Jogos Athurma.
Abstract

This paper reports the experience of the teachers’ formation process in elementary school I, based on practice
with the mathematical games A turma. These games seek to develop mental agility in the establishment of logical,
numerical, linguistic and enjoyment relationships through play activity, providing opportunities for meaningful
and challenging learning. Involves the development of the notions of number, the decimal numbering system
and the four operations and are organized around important issues of learning mathematics. The objective of this
paper is to report the wealth of experience developed with teachers of the Municipal School Alvaro da Franca
Rocha, located in the city of Salvador/BA, in partnership with the Group of Geotechnology, Education and Con-
temporaneity (GEOTEC), linked to the Professional Masters Program of Management and Applied Educational
Technologies (GESTEC) of State University of Bahia (UNEB) with the Federal University of Rio Grande do Sul
(UFRGS). Thus, we value the participation of teachers in the early years of elementary school I, pedagogical coor-
dination and directive team in the work done, while formation process, using educational games as a strategy for
teaching mathematics, through theoretical and practical meetings.
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Capitulo 60

Propuesta para estudiar el desarrollo de
pensamiento critico en programas de
Licenciatura en Inglés: Docentes

Olga Lucfa Uribe Enciso
Resumen

El desarrollo del pensamiento critico en las aulas es una funcién inherente a la educacién cuyo rol en la so-
ciedad es primordialmente la formacién de ciudadanos capaces de responder a los retos y necesidades que se
presentan en las diferentes esferas de cada sociedad, los cuales son producto de los rapidos cambios tecnoldgicos,
la globalizacién, la sociedad del conocimiento, entre otros, que a su vez exigen no s6lo nuevas formas de percibir
una misma realidad, sino también el reconocimiento de diversas realidades y sus propias dindmicas. Esto requiere
la capacidad de pensar y actuar de manera sensata, pertinente, empaética, creativa, recursiva, propositiva y flexible,
lo cual puede lograrse si aprendemos a pensar criticamente. Los formadores de docentes en preparaciéon pueden
de generar cambios mas rapidamente puesto que los modelos de ensefianza tienden a replicarse. Asi, el presente
escrito tiene como propésitos: primero, sensibilizar a los docentes de programas de licenciatura en lenguas extran-
jeras sobre la necesidad de ensenar a los docentes en formacién, a pensar criticamente; segundo, sugerir una forma
de realizar la primera fase de una investigacién conducente a practicas pedagogicas que integren el desarrollo de
habilidades y disposiciones de pensamiento critico. Se propone la implementacién de un cuestionario, observacio-
nes de clase y una entrevista para identificar las concepciones de pensamiento critico de los docentes y los factores
que promueven o inhiben su desarrollo durante las practicas pedagoégicas, y asf realizar acciones concretas que
favorezcan el desarrollo del pensamiento critico en el quehacer pedagdégico cotidiano.

Palabras clave: Pensamiento critico programas de licenciatura en inglés
Abstract

The development of critical thinking in the classroom is an essential function of education whose primary
role in society is the formation of citizens capable of meeting the challenges and needs expressed in the different
dimensions of the society, which are the product of rapid technological changes, globalization and the society of
knowledge, among others. Such changes require not only new ways of perceiving the same reality, but also the
recognition of different realities and their own dynamics. This requires the capability of thinking and acting in a
sensible, relevant, empathic, creative, recursive, proactive and flexible way, which can be achieved if we learn to
think critically. Educators of pre-service teachers can generate changes more quickly as teaching models tend to be
replicated. Thus, the purposes of the present paper are: first, to sensitize in-service teachers of language teaching
education programs to the need for teaching pre-service teachers to think critically; second, to suggest a way
of conducting the first phase of a research aimed at teaching practices that integrate the development of critical
thinking skills and dispositions. It is proposed that a questionnaire, classroom observations and an interview
be implemented in order to identify the language teaching programs in-service teachers? conceptions of critical
thinking and the factors that promote or inhibit its development in their pedagogical practices, and therefore to
carry out concrete actions that promote the development of critical thinking in everyday pedagogical practices.
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Capitulo 61

Quem Quer Ser Professor No Brasil: um
estudo preliminar a partir de dados
socioeconOmicos de estudantes de cursos de
formacao inicial

Etiene Fabbrin Pires

Daniel De Freitas Nunes

Lucas Lopes De Santana

Katia Augusta Curado Pinheiro Cordeiro da Silva

Resumen

O presente artigo apresenta um trabalho preliminar de compilagao e tratamentos de varidveis socioecondmicas
de estudantes de licenciaturas no Brasil a partir dos microdados do Exame Nacional de Desempenho dos Estu-
dantes do Ministério da Educacdo. Metodologicamente, o trabalho caracteriza-se como um estudo quantitativo.
Objetivamente, buscou-se descrever varidveis como renda, cor/raga, sexo e situacdo laboral bem como a robus-
tez dessas varidveis dos estudantes que compdem a amostra. Discute-se, a partir da metodologia proposta, que o
Brasil apresenta um perfil de estudantes de licenciaturas oriundos de familias com baixa renda, alto percentual de
individuos do sexo feminino e que no geral ja trabalham. Ademais, conclui-se que embora a amostra contemple
estudantes de IES privadas e ptublicas, o perfil de renda néo varia significativamente.

Palabras clave: formacao inicial, professores, renda.
Abstract

This paper presents a preliminary compilation work of socio economic variables in Brazil undergraduate stu-
dents from microdata of the National Examination for Students of the Ministry of Education. Methodologically,
the study can be regarded as a quantitative study. Objectively, we sought to describe variable such as income, race
/ color, gender and employment status - as well as the robustness of these variables - of the students in the sample.
It discusses, from the proposed methodology and the instruments employed, that Brazil presents a profile of un-
dergraduate students from families with low income, high percentage of females in general and that already work.
Furthermore, its concluded that although the sample of students contemplate private and public higher education
institutions, the income profile does not vary significantly.

Key Words: initial training, teachers, income.
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Capitulo 62

Radiografia al sistema educativo
colombiano: critica a la educacion del siglo
XXI con miras a la educacién del futuro

Melissa Johanna Mateus Carrefio
Resumen

El verdadero papel de la educacién debe ser la transformacién del ser humano y de sus realidades. Realizar
una radiografia a un cuerpo enfermo ayuda a desarrollar reflexiones sobre el tejido muerto que debe empezar a
reconstruirse. En el &mbito educativo el papel del docente tiene una vital importancia para desarrollar reflexio-
nes que contribuyan al cambio de mentalidades. Por medio de un anélisis critico se pretende estudiar el sistema
educativo en el que estamos inmersos y la pasividad con que se estd desarrollando la practica pedagdgica, el cos-
tumbrismo al que se han inmerso algunos docentes para hacer las cosas con menos sacrificio, y las falencias del
sistema educativo Colombiano.

La presente ponencia desea realizar un estudio critico-analitico de la realidad educativa que se vive en las aulas
de los colegios ptiblicos de Colombia; para presentar a modo de conclusién una propuesta de educacién para
formar individuos capaces de analizar y estudiar su realidad para hacer cambios significativos en la misma, de la
mano del trabajo de la pedagogia humanista, que se interese por el ser humano y su capacidad de transformacién.

Palabras clave: Pedagoégica liberadora. Pensamiento Critico. Consumismo. Transformacién. Pedagogia de la
Tortura.

Abstract

The true role of education should be the transformation of human beings and their realities. A radiography
of a sick body helps develop reflections on dead tissue that must begin to rebuild. In education stage, teacher’s
role is vitally important to develop insights that contribute to changing mentalities. Through a critical analysis
is pretended to study the educational system in which we are immersed and the passivity that is developing in
pedagogical practice, the manners that have surrounded some teachers to do things with less sacrifice, and the
shortcomings of Colombian education system.

This paper wants to develop a critical-analytical study of the educational reality that is alive in the classrooms
of public schools in Colombia; in conclusion way is presented a proposal of education to teach individuals to be
capable of analyze and study their own reality to make significant changes in it, with the help of the work of
humanistic pedagogy, which is interested in humans beings and their capacity of transformation.

Key Words: Liberating Education. Critical Thinking. Consumerism. Transformation. Pedagogy of Torture.
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Capitulo 63

Una experiencia pedagogica que integra
saberes y diversidad cultural

Mendoza Afanador Ruby Estella
Maria Olga Herrera Becerra

Resumen

El objetivo de este documento es compartir experiencias pedagoégicas que se vienen desarrollando con estu-
diantes de la Licenciatura en Educacién Bésica de la Facultad de estudios a Distancia de la UPTC, quienes per-
tenecen al Cread de Barrancominas en el departamento del Guainia, lugar donde la UPTC hace presencia con el
fin de contribuir a la formacién profesional de la poblacién y quienes han encontrado en esta institucién la tnica
alternativa de cualificacién profesional. De esta forma, se quiere dar a conocer el trabajo que se realiza con es-
tos estudiantes, los cuales en su mayoria pertenecen a las tribus piapoco y sikuani y actualmente son docentes
en ejercicio de sus comunidades; de igual forma, es importante destacar que ademds de llevar a cabo una labor
educativa, ellos luchan constantemente por rescatar y preservar sus tradiciones y costumbres, las cuales han sido
influenciadas por otras culturas provenientes de diferentes regiones de Colombia.

Palabras clave: Experiencias pedagogicas, formacién profesional, estudiantes, Barrancominas, conservacion de la
cultura.

Abstract

This paper describes some pedagogical experiences that are being developed with the students of the Basic
Education program at the Distance Studies Faculty of the Universidad Pedagégica y Tecnolégica de Colombia,
who belong to the Barrancominas Cread, where the UPTC is present in order to contribute with the students
training, who have found in this institution the only possibility to obtain professional qualification. Thus, we want
to present the work done with these students, who mostly belong to piapoco and Sikuani tribes and actually
they are teachers in their communities;at the same time, it is important to show that in addition to carrying out
educational work, they constantly struggle to rescue and preserve their traditions and customs, which have been
influenced by other cultures from different regions of Colombia.

Key Words: Pedagogical experiences, professional training, students, Barrancominas, preservation of the culture.
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Capitulo 64

A formacao de professores desde a
perspectiva inclusiva no Brasil. O caso da

UNIARIA

Eladio Sebastidn Heredero
Resumen

O trabalho que aqui apresentamos relata a investigagdo feita sobre a formagdo de professores, concretamente
o relacionado com a formagdo em escola inclusiva desenvolvida nos cursos de Pedagogia da UNIARA. Desde
uma perspectiva de pesquisa de campo sobre modelo de estudo de caso de corte qualitativo com uma turma de
alunas de esta Universidade particular de Araraquara no interior de Sdo Paulo tenta conhecer como realmente
acontece esta formacdo dos futuros professores a partir do analise dos planos de estudo e de os relatos de um
grupo de alunas que nos permite conhecer os bastidores da formagdo em escola inclusiva tanto formal como
informal. Podemos observar que entre as conclusdes, embora seja um caso especifico o da UNIARA, que esta
formagéo é incompleta e que precisa, ainda, de mudangas dentro das propostas pedagégicas das Universidades e,
também, de a¢des complementares que permitam melhorar essa formagdo, absolutamente necessdria, na escolar
atual brasileira que aposta por uma educagdo inclusiva.

palabras clave:Formacéo de professores. Cursos de Pedagogia. Educacéo inclusiva.
Abstract

The work presented here reports the research done on teacher training, specifically related to the training in inclu-
sive schools developed courses in Pedagogy of UNIARA. From a perspective of field research on the case study
qualitative break with a group of students from this particular University of Araraquara in Sdo Paulo model tries
to know how this actually happens training of future teachers from the analysis of curricula and reports of a group
of students that allows us to know the inside story of inclusive education in both formal and informal school. We
can observe that among the conclusions, although a specific case of the UNIARA that this training is incomplete
and needs, yet changes within the educational proposals of Universities and also for further actions to improve
this training, absolutely necessary,, in the current Brazilian school betting inclusive education.

Key Words: Training of teachers. Pedagogy courses. Inclusive education.
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Capitulo 65

A didatica no curriculo da formacao de
educadores no movimento das
politicas-praticas curriculares

Maria Anggélica da Silva
Geisa Natalia da Rocha Silva
Lucinalva Andrade Ataide de Almeida

Resumen

Este trabalho discute sobre o curriculo da formacédo de educadores no ensino superior a partir do componen-
te curricular da Didatica. Partindo de pesquisas realizadas anteriormente e do didlogo estabelecido com o objeto
de estudo de uma dissertacdo, nos propomos a discutir teoricamente sobre a articulagdo entre politica e prati-
ca curricular, tendo a Didatica como componente eixo da relacdo teoria e prética. Nessa 6tica, embasamos nossa
discussdo a partir de autores como Lopes e Macedo (2011), Sarti (2008) e Mainardes (2006) para nos reportar as
politicas-préticas curriculares; assim como Franco e Pimenta (2012), Libaneo (2002, 2013) e Candau (2013) ancoram
o didlogo com a Didética. Essa discussdo foi articulada a luz da abordagem tedrico-metodolégica da Analise de
discurso (ORLANDI, 2010) que possibilita analisar as produgdes discursivas em torno do curriculo e da didética.
Nessa diregdo, objetivamos dialogar com o curriculo da educacéo superior, a partir da anélise do curriculo do curso
de pedagogia, a respeito do movimento entre politica e pratica curricular, situando a Didatica como componente
que possibilita a articulagdo entre teoria e pratica na formagdo do professor. Para tanto, nos propomos a discutir as
tessituras das politicas-préticas no curriculo da formacéo de educadores forjadas no chéo das institui¢des de en-
sino superior e evidenciar a Diddtica enquanto componente curricular tedrico-pratico da formacao. Dessa forma,
compreendemos que a articulagdo entre teoria e pratica encontra-se no cerne dos esforgos politicos e epistemologi-
cos que permeiam a formagdo do professor no ensino superior, traduzida nas tessituras das politicas-praticas que
compdem o curriculo desta formacao.

Palabras clave: Curriculo. Politica/prética curricular. Didatica. Relagéo teoria-pratica.
Abstract

This work discourses on the curriculum of teacher formation in the higher education from the curricular com-
ponent of Didactic. From the research previously made and the dialogue established as a object of study of a disser-
tation, we propose to theoretically discuss the articulation between curricular policy and practice, having Didactic
as a central component of the theoretical and practical relationship. In this view, we base our discussion from aut-
hors as Lopes and Macedo (2011), Sarti (2008) and Mainardes (2006) to report to the curricular policy-practices; as
Franco and Pimenta (2012), Libaneo (2002, 2013) and Candau (2013) base the dialogue with the Didactic. This dis-
cussion was articulated on the light of the theoretical-methodological approach of Discourse Analysis (ORLANDI,
2010) that enables to analyze the discoursive productions around curriculum and didactic. In this direction, we aim
to dialogue with the curriculum of higher education, from the analysis of the curriculum of the pedagogy course,
about the movement between curricular policy and practice, placing Didacticism as a component that enables the
articulation between theory and practice in teacher formation. For so, we propose to discuss the policy-practice
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meaning in the curriculum of teacher formation built on the ground of higher education institutes and show Di-
dactic while a curricular theoretical-practical component of formation. Thus, we comprehend that the articulation
between theory and practice finds itself in the core of the policy and epistemological efforts that permeate the
teacher formation in higher education, translated in the policy-practical meanings that composes the formation
curriculum.

Key Words: Curriculum. Curricular policy/practice. Didactic. Theoretical-pratical relationship.
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Capitulo 66

A formacao de professores desde a

perspectiva inclusiva no brasil: o caso da
UNIARA

Eladio Sebastidn Heredero
Resumen

O trabalho que aqui apresentamos relata a investigagdo feita sobre a formagdo de professores, concretamente
o relacionado com a formagdo em escola inclusiva desenvolvida nos cursos de Pedagogia da UNIARA. Desde
uma perspectiva de pesquisa de campo sobre modelo de estudo de caso de corte qualitativo com uma turma de
alunas de esta Universidade particular de Araraquara no interior de Sdo Paulo tenta conhecer como realmente
acontece esta formacdo dos futuros professores a partir do analise dos planos de estudo e de os relatos de um
grupo de alunas que nos permite conhecer os bastidores da formagdo em escola inclusiva tanto formal como
informal. Podemos observar que entre as conclusdes, embora seja um caso especifico o da UNIARA, que esta
formagéo é incompleta e que precisa, ainda, de mudangas dentro das propostas pedagégicas das Universidades e,
também, de a¢des complementares que permitam melhorar essa formagdo, absolutamente necessdria, na escolar
atual brasileira que aposta por uma educagdo inclusiva.

Palabras clave: Formagédo de professores. Cursos de Pedagogia. Educagéo inclusiva.

Abstract

The work presented here reports the research done on teacher training, specifically related to the training in
inclusive schools developed courses in Pedagogy of UNIARA. From a perspective of field research on the case
study qualitative break with a group of students from this particular University of Araraquara in Sio Paulo model
tries to know how this actually happens training of future teachers from the analysis of curricula and reports of
a group of students that allows us to know the inside story of inclusive education in both formal and informal
school. We can observe that among the conclusions, although a specific case of the UNIARA that this training is
incomplete and needs, yet changes within the educational proposals of Universities and also for further actions to
improve this training, absolutely necessary,, in the current Brazilian school betting inclusive education.

Key Words: Training of teachers. Pedagogy courses. Inclusive education.
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Capitulo 67

O curriculo da formacao de professores e a
pratica docente: relacOes entre o pensado e o
vivido

Maria Julia Melo
Lucinalva Almeida

Resumen

Este artigo tem por objetivo compreender a relagdo entre curriculo da formagdo de professores e prética do-
cente a partir do componente curricular estdgio supervisionado. Para tanto partimos da compreenséo de curriculo
enquanto movimento nos distanciando de uma concepgdo a qual o vé como documento estético, de acordo com
Santiago (2006); discutimos ainda a pratica docente, a partir de Rolddo (2007) e Freire (1996), enquanto materiali-
zagdo do curriculo da formacao de professores. A pesquisa esta alicercada numa abordagem qualitativa, trazendo
ainda a Andlise de Discurso enquanto teoria e método, na perspectiva de Eni Orlandi (2007). No que diz respeito
aos procedimentos metodolégicos, nos utilizamos da pesquisa documental do projeto curricular de uma insti-
tuicdo de ensino superior publica localizada no agreste pernambucano, e de entrevistas semiestruturadas com
professoras que estavam em formacdo e tinham experiéncia na docéncia, o que nos permitiu acessar as relagdes
entre o curriculo pensado e vivido. Dessa forma, como resultado identificamos a possibilidade dos professores em
formacéo ressignificarem o curriculo pensado, enquanto texto, em suas praticas docentes, considerando a dinami-
cidade que envolve o trabalho do professor no cotidiano em sala de aula.

Palabras clave:Formacdo de professores. Curriculo. Pratica docente. Estagio Supervisionado.
Abstract

This paper aims to understand the relation between teacher’s formation curriculum and teaching practice from
the curriculum component supervised internship. In order to we start from the comprehension of curriculum as
movement distancing ourselves of a conception which sees it as a static document, according to Santiago (2006);
we also discuss the teaching practice, from Roldao (2007) and Freire (1996), while materialization of the teacher’s
formation curriculum. The research is based upon a qualitative approach, also bringing the Discourse Analysis
as theory and method, on the prospect of Eni Orlandi (2007). Regarding the methodologial procedures, we used
the documental research of the curriculum project of a public higher education institute located in the Agreste
region of Pernambuco, and of semistructured interviews with teachers that were in formation and had experience
in teaching, what allowed us to reach the relation between the curriculum thought and lived. Thus, as result we
identify the possibility of the teacher in formation to give new meaning to the thought curriculum, while text, in
its teaching practices, considering the dinamicity that involves the teacher’s work in everyday classroom.

Key Words:Teaching formation. Curriculum. Teaching practice. Supervised Internship.
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Capitulo 68

Percepcion de los estudiantes respecto a las
competencias Genéricas de los docentes de
la carrera de Trabajo Social de la
Universidad Tecnoldgica de Chile, sede
Valdivia.

Patricia Ferrada Toledo
Resumen

Este estudio aborda las Competencias Docentes y tiene como objetivo determinar las percepciones que tienen
los estudiantes de la Carrera de Trabajo Social sobre las competencias genéricas definidas institucionalmente para
los docentes en la Universidad Tecnolégica de Chile-Inacap. Busca resaltar la voz de los estudiantes, sus opiniones
expresadas en la evaluacién docente, comprender desde esta perspectiva cudles son las competencias genéricas
que facilitan su aprendizaje tomando como referencia las definidas por el Informe Tunig para América Latina, que
incluye el saber, el saber cémo actuar y el saber ser para finalmente contrastarlas con las declaradas por la Univer-
sidad. Utiliz6 una metodologia cualitativa con un enfoque interpretativo que buscaba comprender el significado
que el alumnado le asignaba a las actitudes y comportamientos de sus docentes en el aula y en su relacién con ellos.

Los resultados indican que éstos valoran aquellas competencias que forman parte de la dimensién personal,
ética y pedagogica y se concluye que pertenecen predominantemente al dmbito del ser como la cercania afecti-
va, paciencia, empatia y dedicacién. También le asignan mucha importancia a las relacionadas con el saber como
actuar en el aula, entre ellas las competencias éticas, compromiso, vocacién y creatividad para innovar en meto-
dologias de ensefianza y estrategias diddcticas. Al contrastar lo enunciado por el alumnado y lo declarado por la
Universidad Tecnolégica de Chile, se constatan algunas brechas especificamente en actitudes de responsabilidad,
aceptacion de la diversidad y otras que forman parte del dominio pedagégico.

Palabras clave: Competencias Genéricas Docentes, Actitudes. Competencias pedagdgicas, clima de aula.
Abstract

This research addresses Social Work professors teaching competences and it aims to define the perceptions
Social Work students have in relation to institutionally defined generic skills for professors at the Technological
University of Chile-Inacap. The study seeks to enhance the opinions and perceptions of Social Work students by
reflecting them in assessments made to professor and consequently, define which generic skills of professors faci-
litate the students learning process using as a reference the generic competences defined by the Tunig Report for
Latin America. The generic competences defined by the Tunig Report for Latin America include the knowledge,
the knowledge of knowing how to act and how to be, and they are compared to the generic competences defined
by the University. A qualitative methodology with an interpretive approach was used in a way to understand the
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meaning that students assigned to the attitudes and behaviors that their professors had while in the classroom and
while interacting with them.

The results show that students value generic competences related to personal, ethical and pedagogical dimen-
sions. Therefore, it is concluded that these competences are predominantly related to the capacity to know how
to be, i.e. to show emotional closeness, patience, empathy and dedication. Secondly, students value generic skills
related to the knowledge of knowing how to act, which include ethical skills, commitment, dedication and crea-
tivity to innovate teaching methodologies and strategies. Generic skills valued by students when compared with
the ones declared by the Technological University of Chile-Inacap, it can be seen there are some gaps specifically
in personal and ethical issues such as responsibility, acceptance of diversity and educational domain.

Key Words: Generic Teaching Skills, Attitudes, Pedagogical competencies, classroom atmosphere.
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Capitulo 69

OS SABERES DA EXPERIENCIA E SUA
SISTEMATIZACAO: contribui¢des da
formacao para o exercicio da profissao

Orquidea Maria de Souza Guimaraes
Resumen

O estudo origina-se da preocupagdo sobre a relacdo dos professores com seus saberes, especificamente sobre
o processo de sistematizacdo dos saberes da experiéncia. Buscou através da pesquisa-agdo (GHEDIN, FRANCO,
2008; BARBIER, 2007), analisar como professores dos anos iniciais do ensino fundamental na rede ptblica siste-
matizam os saberes por eles produzidos. Para isso, partiu da compreensdo de ser o saber da experiéncia aquele
produzido na prética docente, no confronto com as condi¢des reais da profissdo e com sua natureza relacional,
sintese dos demais saberes, portanto, saber da profissao (GUIMARAES 2004; TARDIF, 2002), THERRIEN, 1997;
1993). Os sujeitos da pesquisa foram professoras que revelaram perceberem que em seus trabalhos mobilizam sa-
beres voltados para o comprometimento com a profissdo, com os contetidos e o como ensiné-los, e ainda no lidar
com as dificuldades de aprendizagem. Revelaram ainda que os registros docentes sinalizam a relagdo entre teoria
e pratica de maneira insipiente.

Palabras clave: saber docente; saber da experiéncia; sistematiza¢do da pratica.
Abstract

The study stems from concern about the relationship between teachers and their knowledge, specifically on
the process of systematization of knowledge of experience. Sought through action research (GHEDIN, FRANCO,
2008; BARBIER, 2007), examine how teachers in the early years of elementary education in the public systematize
the knowledge produced by them. For this, the understanding came to be the knowledge of experience in tea-
ching practices that produced, in comparison with the actual conditions of the profession and its relational nature,
synthesis of other knowledge, therefore, to know the profession (GUIMARAES 2004; TARDIF, 2002) , THERRIEN,
1997; 1993). The subjects were teachers who revealed realize that mobilize knowledge in their work focused on
the commitment to the profession, with the content and how to teach them, and even in dealing with learning
difficulties. Also revealed that teachers records indicate the relationship between theory and practice so incipient.

Key Words: teaching knowledge; learn from experience; systematization of practice.
Referencias

BARBIER, R. A pesquisa-acdo. Brasilia: Liber Livro Editora, 2007. (Série Pesquisa, v. 3)
DINIZ-PEREIRA, J. E.; LACERDA, M. P. de. Possiveis significados da pesquisa na prética docente: ideias pa-

ra fomentar o debate Educ. Soc., Campinas, vol. 30, n. 109, p. 1229-1242, set./dez. 2009. Disponivel em http:
//www.cedes.unicamp.br

155


http://www.cedes.unicamp.br
http://www.cedes.unicamp.br

156 CAPITULO 69. OS SABERES DA EXPERIENCIA E SUA SISTEMATIZACAO

FREIRE, P. Pedagogia da autonomia: saberes necessarios a prética educativa. 36.ed. Sdo Paulo: Paz e Terra, 2007.

GAUTHIER, C. et al. Por uma teoria da pedagogia: pesquisas contemporaneas sobre o saber docente. 2. ed.
Jjui: ed UNIJUI, 2006. (Colegdo fronteiras da educagdo)

GHEDIN, E.; FRANCO, M. A. S. Questdes de método: na construgdo da pesquisa em educacdo. Sdo Paulo:
Cortez, 2008.

GUIMARAES, O. M. de S. Saberes docentes mobilizados na dindmica do trabalho docente: um olhar a partir
do ensino fundamental. Recife: UFPE, 2004. Dissertacdo de Mestrado.

PIMENTA, S. G.; FUSAR], J. C.; ALMEIDA, M. I.; FRANCO, M. A. R. S. A construgdo da didatica no GT Didéa-
tica ? andlise de seus referenciais. In: Revista Brasileira de educagdo. V. 18. N. 52. Jan.-mar. 2013. (pp. 143 ? 162).

TARDIF, M. Saberes docentes e formacgao profissional. 2.ed .Petrépolis, R]: Vozes, 2002.

:RAY MOND,D.Saberes,tempoeaprendizagemnotrabalhodomagistrio.In:EducaoeSociedade:revistaquadrimestraldecinciadaEducao.CentrodeEstudosEducaoeSociedade

THERRIEN, J. O saber social da pratica docente. In: Educagédo e Sociedade: revista quadrimestral de ciéncia da
Educacgao. Centro de Estudos Educagédo e Sociedade (CEDES) Nz 46. Abril. Campinas ? SP, 1993. (p.408 ? 418)

.Anaturezareflezivadaprticadocente:elementosdaidentidadeprofissionaledosaberdocente.In:RevistaEducaoemDebate, BEd.UFC,n33,1997,p,5—10.



Capitulo 70

El cambio educativo y la conformacion del
nuevo rol del académico universitario. El
caso de una universidad puablica mexicana

Ana Karen Soto Bernabé
Resumen

El proceso de cambio educativo asumido por la Universidad Veracruzana en 1999 ha generado un escenario
tanto de rechazo como de aceptacién por parte del profesorado debido a la modificacién de las reglas del trabajo
académico, y con ello la reconfiguracion del rol docente. En este escenario las reglas estan dispuestas desde el
modelo educativo e intentan prescribir el tipo de comportamiento y desempefio que se espera del docente, y
de otros actores como los estudiantes, con el objetivo de asegurar la relacién coordinada entre estos, asi como
restringir la accién de los mismos para garantizar el cumplimiento de los objetivos de la organizacién. Para indagar
acerca del tema, entrevisté a profesores de dedicacién exclusiva de dos licenciaturas que fueron las primeras en
implementar el cambio educativo. La investigacién es un estudio de caso comparativo entre carreras, cuyo objetivo
es conocer sus opiniones y sus experiencias durante los primeros afios de implementacién, asi como el grado de
participacién que habian tenido en el disefio y los obstaculos que enfrentaron durante la implementacién. De esta
manera, las acciones colectivas de los profesores tienen una doble finalidad: una educativa, al formar profesionistas
con un determinado perfil, pero también, una organizacional al conciliar los conflictos e intereses, personales y
colectivos que les permitan ampliar su margen de accién y mantenerse en el juego (Crozier y Friedberg, 1990).

Palabras clave: Cambio educativo. Académicos. Rol docente. Universidad.
Abstract

The process of educational change assumed by the Universidad Veracruzana in 1999 has generated a scena-
rio of both rejection and acceptance by the teachers due to the modification of the rules of academic work, and
with this reconfiguration of the teaching role. In this scenario the rules are prepared from the educational change
and try to prescribe the type of behavior and performance that is expected of the teacher, and other actors such
as students, with the aim of ensuring the coordinated relationship between these, as well as restrict the action of
the same to ensure compliance with the objectives of the organization. To inquire about the item, I interviewed
full-time teachers of two degrees that were the first to implement the educational change. This research is a com-
parative case study between degrees, the purpose was to learn about their opinions and experiences during the
first years of implementation, as well as the degree of participation than they had experienced in the design and
the obstacles they faced. In this way, the collective actions of the teachers have a dual purpose: an educational,
to train professionals with a certain profile, but also, a organizational to reconcile conflicts and interests, personal
and collective, to enable them to expand their scope of action and stay in the game (Crozier and Friedberg, 1990).

Key Words:Literacy. Reading and writing. Continuing education.
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Capitulo 71

LA INVESTIGACION MUSICAL COMO
HERRAMIENTA PEDAGOGICA EN LA
EJECUCION INSTRUMENTAL - ESTUDIO
DE CASO

Karen Lucia Arango Higuita
Resumen

El gjercicio de la docencia en musica aplicado a la practica instrumental, obedece a la interpretacioén de la nece-
sidad de un compositor de expresar sus pensamientos y sentimientos. Es por esto que se hace necesaria la investi-
gacién musical por parte del instrumentista, con el fin de entender con mayor profundidad la obra que se quiera
abordar en la ejecucién instrumental, pero se hace mas necesario atiin desde la labor docente implementar estas
metodologias para el montaje de las obras y plasmar en el estudiante la necesidad de ahondar en la bisqueda y
generacién de nuevo conocimiento, que le permita tener las herramientas necesarias para la ejecucién de las obras
de su eleccién. Para el presente trabajo se ha elegido el estudio de una obra para guitarra de un compositor con-
temporaneo latinoamericano, que permite entender la importancia de la investigacién como parte trascendental
en la ejecucién interpretativa de una obra musical.

Palabras clave: Investigacién musical. Docencia universitaria. Ejecucién interpretativa. Guitarra.
Abstract

The practice of teaching in music applied to instrumental performance, means to translate the needs of a com-
poser to express his thoughts and feelings. That is why it is very important the investigation made by the musician,
in order to understand more about the work you want to address in instrumental performance, but becomes even
more necessary that professors implement these methodologies when they are guiding their students in the study
of the musical piece, and capture the student’s need for further search and generation of new knowledge, which
allows him to reach the necessary knowledge to consider in the performance of the piece of his choice. For this
work has been chosen the study of a work for guitar of a Latin American contemporary composer, which let us to
understand the importance of research as a vital part in the performance of a musical work.

Key Words:Musical research. University teaching. Performance. Guitar.
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Capitulo 72

O CURRICULO DA FORMACAO DE
PROFESSORES E A PRATICA DOCENTE:
RELACOES ENTRE O PENSADOEO
VIVIDO

Maria Julia Melo
Lucinalva Almeida

Resumen

Este artigo tem por objetivo compreender a relacdo entre curriculo da formagao de professores e prética do-
cente a partir do componente curricular estagio supervisionado. Para tanto partimos da compreensao de curriculo
enquanto movimento nos distanciando de uma concepgdo a qual o vé como documento estatico, de acordo com
Santiago (2006); discutimos ainda a pratica docente, a partir de Rolddo (2007) e Freire (1996), enquanto materiali-
zacao do curriculo da formagdo de professores. A pesquisa estd alicercada numa abordagem qualitativa, trazendo
ainda a Andlise de Discurso enquanto teoria e método, na perspectiva de Eni Orlandi (2007). No que diz respeito
aos procedimentos metodoldgicos, nos utilizamos da pesquisa documental do projeto curricular de uma insti-
tui¢do de ensino superior publica localizada no agreste pernambucano, e de entrevistas semiestruturadas com
professoras que estavam em formacéo e tinham experiéncia na docéncia, o que nos permitiu acessar as relagdes
entre o curriculo pensado e vivido. Dessa forma, como resultado identificamos a possibilidade dos professores em
formacdo ressignificarem o curriculo pensado, enquanto texto, em suas praticas docentes, considerando a dinami-
cidade que envolve o trabalho do professor no cotidiano em sala de aula.

Palabras clave: Formagdo de professores. Curriculo. Pratica docente. Estdgio Supervisionado.
Abstract

This paper aims to understand the relation between teacher’s formation curriculum and teaching practice from
the curriculum component supervised internship. In order to we start from the comprehension of curriculum as
movement distancing ourselves of a conception which sees it as a static document, according to Santiago (2006);
we also discuss the teaching practice, from Rolddo (2007) and Freire (1996), while materialization of the teacher’s
formation curriculum. The research is based upon a qualitative approach, also bringing the Discourse Analysis
as theory and method, on the prospect of Eni Orlandi (2007). Regarding the methodologial procedures, we used
the documental research of the curriculum project of a public higher education institute located in the Agreste
region of Pernambuco, and of semistructured interviews with teachers that were in formation and had experience
in teaching, what allowed us to reach the relation between the curriculum thought and lived. Thus, as result we
identify the possibility of the teacher in formation to give new meaning to the thought curriculum, while text, in
its teaching practices, considering the dinamicity that involves the teacher’s work in everyday classroom.

Key Words:Teaching formation. Curriculum. Teaching practice. Supervised Internship.
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Capitulo 73

UNA EXPERIENCIA DE
REFLEXION-ACCION EN TORNO A LA
FORMACION DE PROFESORES
UNIVERSITARIOS

Sonia Cadena Castillo
Jaime Lépez Osorno

Resumen

Esta experiencia da cuenta de un proceso de formacién autogestionada iniciado en el 2010, en una universi-
dad privada de la ciudad de Cali. El proceso implicé partir de un diagnéstico de necesidades de formacién de los
profesores, para lo cual se cont6 con los siguientes insumos: i) el andlisis de 3047 comentarios consignados por los
estudiantes en la encuesta de opinién semestral sobre el desarrollo de los cursos; ii) una encuesta remitida a todos
los docentes de planta y de cétedra, la cual fue respondida por 146 profesores; y iii) entrevistas desestructuradas
a un grupo de estudiantes durante el 2011. El andlisis de los datos y la revisién de tendencias en la formacién
del docente universitario han permitido el replanteamiento de algunas politicas y estrategias institucionales rela-
cionadas con la formacion profesoral. Asi mismo, se ha avanzado en la distincién entre capacitaciéon y formaciéon
profesoral y en la conveniencia de establecer lineas de formacién para profesores noveles y para quienes tienen
amplias trayectorias. Se formulé una propuesta de curso que consta de cinco médulos que parten de la reflexién
sobre la propia practica y avanzan simultdneamente en la implementacién y evaluacién de una intervencién de
aula, desde la perspectiva de la investigacién accién pedagégica. Actualmente se han realizado cuatro cohortes del
curso. La reflexién sobre el proceso interno ha posibilitado ajustar el curso, iniciar la sistematizacion de précticas
docentes y conformar un equipo de asesores internos, quienes han asumido el liderazgo de acompafiar a sus pares
en la transformacioén de la practica.

Palabras clave: formacién autogestionada, capacitacién y formacién de profesores universitarios, investigacién
accién pedagogica.
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Capitulo 74

FORMACAO DE PROFESSORES E
INSERCAO DA DISCIPLINA LIBRAS NO
ENSINO SUPERIOR

Jessica Mariane Rodrigues de Lima
Claudia Regina Mosca Giroto
Sandra Eli Sartoreto de Oliveira Martins

Resumen

A Lei nz 10.436/2002 (BRASIL, 2002), regulamentada pelo Decreto nz 5.626/2005 (BRASIL, 2005), estabelece
a insercdo da disciplina de lingua brasileira de sinais (Libras) nos cursos de pedagogia, demais licenciaturas e
fonoaudiologia. Assim, esta pesquisa documental, realizada no dmbito do Observatério de Educagao ? Acessibili-
dade no Ensino Superior?, tem por objetivo analisar 57 cursos da UNESP e 25 da UFSC, que se enquadram nas
modalidades estabelecidas no Decreto nz 5.626/2005, quanto a oferta da disciplina de Libras. A coleta de dados
compreendeu a obtencdo das grades e planos disponibilizados em dominio ptblico e/ou encaminhados pelo res-
pectivo coordenador de curso. Para a andlise de dados, se recorreu a anélise de contetido, por meio de categorias
temadticas, que depreenderam-se dos dados obtidos. A partir dos resultados, apenas sete cursos oferecem tal dis-
ciplina na UNESP, e 20 cursos na UFSC. Do total de cursos considerados, 50 ndo se encontram em conformidade
com o referido decreto na UNESP, e 5 na UFSC; o que configura, dentre outros aspectos, a necessidade de maiores
investimentos, por parte das IES.

Palabras clave: Surdez, Formacédo de Professores, Libras.
Abstract

Ley nz 10.436/2002 (BRASIL, 2002), reglamentada por el Decreto nz 5.626/2005 (BRASIL, 2005), establece la
inclusién de la disciplina de la Lengua Brasilefia de Sefiales (Libras) en los cursos de pedagogia, demasiado grados
y fonoaudiologia . Asi, esta investigaciéon documental realizada en el Observatorio de Educacién .*ccesibilidad en
la Educacién Superior", tiene el objetivo analizar 57 cursos de la UNESP y 25 de la UFSC, que retinen las condicio-
nes establecidas en el Decreto nz 5.626/2005, cuanto a la oferta de la disciplina de Libras. La recoleccién de datos
incluy6 la obtencién de rejillas y planes disponibles en el dominio ptiblico y/ o transmitidos por los respectivos
coordinador de curso. Para el andlisis de los datos, se utiliz6 el andlisis de contenido a través de categorias teméa-
ticas, que depreenderam seguridad de los datos. A partir de los resultados, sélo siete cursos ofrecen tal disciplina
en la UNESP, y 20 cursos de la UFSC. Del ntimero total de cursos considerados, 50 no estan en conformidad con
el decreto en la UNESP, y 5 de la UFSC; que establece, entre otras cosas, la necesidad de una mayor inversién por
parte del Instituciones de Educacién Superior -IES.

Key Words:Sordera, La Formacién del Profesorado, Libras.
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Capitulo 75

Formacao de professores para atuacao nos
servicos de apoio especializados no Brasil

Beatriz A. Barboza do Nascimento
Claudia Regina Mosca Giroto

Resumen

A presente pesquisa objetiva investigar a compreensdo de 23 professores especialistas sobre seu papel no aten-
dimento educacional especializado (AEE), realizado nas salas de recursos multifuncionais de 19 escolas de cinco
municipios situados na area de abrangéncia da Diretoria de Ensino de Marilia/SP/Brasil e respectivas secretarias
municipais de educagdo. Os dados obtidos por meio de um questiondrio previamente elaborado foram utiliza-
dos para a andlise dos dados, subsidiada pela abordagem qualitativa, corroborada pela andlise quantitativa, nas
situagdes em que se fez pertinente. A partir da leitura das respostas obtidas, foi efetuado o recorte de trechos
dessas respostas, que subsidiaram a elei¢do de quatro eixos temaéticos e respectivos sub-eixos: Concepgdes sobre
Educacao Especial na perspectiva da Educagdo Inclusiva; Profissionalizagdo docente em Educacédo Especial; Papel
do especialista frente ao AEE para alunos com deficiéncias, TGDs e altas habilidades/superdotacéo; e, Perfil dos
alunos atendidos nas salas de recursos multifuncionais. Dentre os resultados obtidos foi possivel observar que o
especialista tem compreensdo acerca de seu papel no AEE, porém, enfrenta uma série de dificuldades, tais como:
falta de interlocu¢do com professor do ensino regular; reduzida participagdo da familia no acompanhamento do
atendimento realizado; salas de recursos multifuncionais com falta de recursos e/ou equipamentos, entre outros.

Palabras clave: Educacdo Inclusiva; Professor Especialista; Atendimento Educacional Especializado.
Abstract

This research aims to investigate the understanding of 23 specialist teachers about their role in specialized
educational services (AEE) performed in the resources multifunctional rooms from 19 schools from five municipa-
lities in the area covered by the Department of Education Marilia/SP/Brazil and respective municipal education.
The data obtained by a previously premeditated questionnaire were used to analysis the results, supported by
qualitative approach supported by quantitative analysis in situations that became relevant. From reading the res-
ponses, the clipping was performed excerpts of these responses, which supported the election of four thematic
axes and their sub-themes: Conceptions of Special Education in Perspective of Inclusive Education; Professiona-
lization in Special Education; Role of the expert in front of the AEE for students with disabilities, TGDs and high
ability /gifted; and Profile of students served in resources multifunctional rooms. Among the results we observed
that the expert has no understanding of their role in the AEE, however, faces a number of difficulties, such as
lack of communication with regular education teachers; reduced family involvement in monitoring the service
provided; resources multifunctional rooms with lack of resources and/or equipment, among others.

Key Words: Inclusive Education; Specialist Teacher; Specialized Educational Services.
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Capitulo 76

A lousa digital interativa no ensino
fundamental: um estudo de caso de uma
escola municipal brasileira.

Rodolfo Fernandes Esteves
Silvio Henrique Fiscarelli
Claudio Benedito Gomide de Souza

Resumen

A lousa digital interativa compreende um conjunto de equipamentos tecnolégicos organizados de forma a
cumprir uma tarefa especifica, que possibilita o desenvolvimento de atividades didaticas multimidia. Por estar
associada as potencialidades do computador, a lousa digital interativa pode propiciar uma maior interativida-
de entre: professor e os alunos, entre aluno e aluno, e entre alunos e contetidos. O presente trabalho tem como
objetivo principal apresentar alguns dos resultados, obtidos com a pesquisa de mestrado denominada: Barreiras
para implementacado da Lousa Digital Interativa, um estudo de caso. Resultados estes, relativos ao como os alunos
percebem a lousa digital interativa na sala de aula. Para anélise das dindmicas de utilizacdo da Lousa Digital,
definiu-se em conjunto com as professoras algumas aplicagdes educativas da disciplina de matematica, em con-
cordancia com o plano de aulas. Além da observagdo in loco, foram realizadas grava¢des de video e uma breve
entrevista com os alunos, onde os questionamos sobre a lousa digital interativa, buscando compreender como es-
ses alunos observam e se relacionam com o instrumento tecnoldgico. A lousa digital interativa por si s6, ndo muda
a realidade em sala de aula, mas, sua presenga fisica e utilizagdo somam um refor¢o externo, que pode mudar o
comportamento dos alunos positivamente.

Palabras clave: Ensino Publico, Lousa Digital Interativa, TIC.
Abstract

The interactive digital whiteboard comprises of a package of technological equipment in order to accomplish
a specific task, which enables the development of multimedia educational activities. To be associated with the
potential of computer, interactive digital whiteboard can provide greater interactivity between: teacher and stu-
dents, between student and student, and between students and content. This paper aims to present some of the
results obtained with the Master thesis entitled: Barriers to Implementation of Digital Interactive Whiteboard - a
case study. These results were related to how students perceive digital interactive whiteboard in the classroom. To
analyze the dynamics of the use of Digital whiteboard, set up in conjunction with the teachers some educational
applications of the discipline of mathematics, in agreement with the lesson plan. Besides observation in loco", re-
corded video and a brief interview with the students, where the question about interactive digital whiteboard were
carried out, trying to understand how these students observe and relate to the technological tool. The interactive
digital whiteboard by itself, does not change the reality in the classroom, but his physical presence and use add an
external reinforcement, which can change the behaviour of the students positively.

Key Words: Public Education, Digital Interactive Whiteboard, ICT.
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Capitulo 77

A organizacdo escolar para a integracao das
tecnologias de informacao e comunicacao
no processo de ensino e aprendizagem: uma
leitura sobre o trabalho coletivo na escola

Marcia Ferreira de Castro
Sebastido de Souza Lemes

Resumen

O presente trabalho tem como objetivo analisar a integra¢do das novas tecnologias de informacgdo e comuni-
cacdo (TIC) nas escolas municipais de Ensino Fundamental da cidade de Araraquara, enfocando o trabalho coletivo
da equipe escolar. Para a coleta de dados, foi aplicado um questionario aos professores com questdes direcionadas
a organizacado do trabalho na escola para o uso das TIC no processo de ensino e aprendizagem. Verificou-se que a
percepgao que os professores tém atualmente das TIC, considerando-as elementos fundamentais para o ensino e a
aprendizagem, ja se coloca como um fator positivo na busca da integracdo das TIC na escola e, consequentemente,
no curriculo escolar. No entanto, quando se analisa o papel do diretor escolar neste processo, fica evidente que o
trabalho do diretor no campo pedagégico ainda é bastante incipiente e sua participagdo ndo se da de forma efetiva
na integracdo das TIC, o que demonstra a necessidade de se desenvolver uma gestdo pedagdgica e administrativa
das TIC no ambiente escolar.

Palabras clave: Tecnologias de Informagdo e Comunicacdo. Ensino. Aprendizagem. Curriculo. Trabalho coletivo.
Abstract

This project seeks to analyze the integration of new information and communication technology (ICT) in mu-
nicipal elementary schools of the city of Araraquara, focusing on the collective work of the school staff. To collect
data, a questionnaire was given to teachers with questions directed to the organization of work in the school for the
use of ICT in the teaching and learning process. It was found that the perception that teachers currently have ICT,
considering the fundamental elements for teaching and learning, already stands as a positive factor in the quest for
integration of ICT in school and therefore the school curriculum. However, when analyzing the role of the school
principal in this process, it is evident that the director’s work in the educational field is still quite nascent and their
participation does not occur effectively in ICT integration, demonstrating the need to develop pedagogical and
administrative management of ICT in the school environment.

Key Words: Information and Communication Technologies. Education. Learning. Curriculum. Collective work.
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Capitulo 78

Acessibilidade em objetos educacionais:
validacao e resultados

Soellyn Elene Bataliotti
Gabriela Alias Rios

Elisa Tomoe Moriya Schliinzen
Klaus Schliinzen Junior

Resumen

Este trabalho tem como objetivo apresentar aspectos relevantes para construir um objeto educacional acessivel,
retratar as validagdes de acessibilidade e expor os resultados da aplicacdo do objeto educacional com pessoas
com deficiéncia visual e videntes. Consubstanciada pela pesquisa exploratdria, sdo apresentados os principais
aspectos para ofertar um objeto acessivel, da concepcdo a oferta, que perpassa as fases de validagdo para que
os estudantes com deficiéncia visual consigam utiliza-lo. Os consultores, participantes deste estudo, validaram o
objeto como acessivel, com algumas ressalvas. Os estudantes do curso a distancia em que o objeto educacional
foi aplicado, participantes deste estudo, participaram da atividade proposta no ambiente virtual de aprendizagem
com reflexdes em um férum sobre os resultados do objeto. Conclui-se que todos conseguiram utilizar o recurso,
sendo que o estudante cego teve a necessidade de orientagdo. Além disso, o recurso de acessibilidade, como a
audiodescricdo, foi utilizado também por pessoas sem deficiéncia.

Palabras clave: Objeto Educacional. Acessibilidade. Validagao
Abstract

This paper aims to present relevant aspects to build an accessible learning object, present the validations of
accessibility and expose the results of applying the learning object with people with and without visual disabilities.
Based on the exploratory research, the main aspects to offer an accessible learning object are presented, from its
conception to offering, which goes through the validation stages so that visual impaired students can explore it.
The consultants, participants of this study, validated the object as accessible, pointing out that some aspects need to
be improved. The distance course students, who explored the learning object, participated of the activity proposed
on the virtual learning environment, reflecting in a forum about the results of the object. It is concluded that the
students used the learning object and the blind one needed guidance. In addition to this, the accessibility resource,
like audio description, was also used by students without disabilities.

Key Words: Learning Object. Accessibility. Validation.
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Capitulo 79

Aprendizaje de conceptos basicos de
electronica analdgica a partir de tecnologias
de la informacién y la comunicacién -
plataformas virtuales y simuladores

Arnulfo Parada Herndndez
Zagalo Enrique Sudrez Aguilar

Resumen

Conscientes que las Tecnologias de la Informacién y Comunicacién (TIC) marcan una pauta fundamental en
el desarrollo del ser humano en diferentes campos, se hace una reflexién sobre la responsabilidad que el sistema
de educacién formal colombiano tiene al respecto, mencionando cémo en el marco del Plan Nacional Decenal de
Educacién 2006 - 2015 se han formulado iniciativas y las dificultades inherentes al proceso. En dicho contexto, se
plante6 esta investigacion, cuyo objeto es evaluar el impacto del uso de TIC en el proceso de ensefianza - apren-
dizaje de conceptos bésicos de electrénica analégica en grado séptimo del Colegio Andino de Tunja. Para ello fue
necesario el disefio, aplicacién y evaluacién de una unidad didéctica en electrénica basica, siguiendo como refe-
rente metodolégico el modelo propuesto por la Fundacién Colombiana Gabriel Piedrahita Uribe. Para determinar
el impacto se opt6 por un disefio de investigacion cuasiexperimental, cuyos resultados demostraron que el uso de
TIC aument6 1,4 veces la posibilidad de aprender el tema respecto al grupo control y mejoré la apropiacion con-
ceptos (Chi2 4,523, p: 0,033, IC: 1,066 - 14,654); esta asociacién varia en la evaluacion de los subtemas, demostrando
que en algunos la aprehensién fue mejor al utilizar TIC y otros donde su uso no influyé.

Palabras clave: Tecnologias de la Informacién y la Comunicacién. Educacion. Impacto. Aprendizaje
Abstract

Being aware that Information and Communications Technologies (ICT) set a fundamental standard in the de-
velopment of the human being on different fields, a reflection is made about the responsibility that the Colombian
Formal Educative system has about such topic, mentioning how in the frame of the Ten-Year Education National
Plan 2006-2015, there have been formulated initiatives and difficulties attached to the process. This research was
designed within this context, and it aims to evaluate the impact of the use of ICTs on the learning process - learning
basic analogic electronic concepts in seventh grade in Colegio Andino de Tunja. To accomplish that, it was neces-
sary the design, application, and evaluation of a lesson plan in basic electronic, using as a methodological guide
the model proposed by Fundacién Colombiana Gabriel Piedrahita Uribe. In order to determine the impact of this
study, a quasi-experimental research has been chosen. Its results showed that the use of ICTs increased 1,4 times
the possibility of learning the topic compared to the control group, also, the internalization of concepts improved
(Chi2 4,523, p: 0,033, IC: 1,066 - 14,654). This association varies in the evaluation of the subtopics, showing that in
some participants the acquisition of concepts improved thanks to the use ICTs, and in others, it is shown that their
use had no impact on them.
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Capitulo 80

Ciencia, Tecnologia y Educacion como
pilares fundantes de la nacion
Colombiana.Innovaciones didacticas
promovidas desde el Estado de Santander

(1857-1886) a los Estados Unidos de
Colombia.

Luis Rubén Pérez Pinzén
Resumen

El articulo resultado de investigacién basica describe las innovaciones educativas y diddcticas del Estado de
Santander (1857 - 1886) que influyeron los demds Estados Unidos de Colombia. Para tal fin, se analizan las causas
de la sustitucién del método lancasteriano por el pestalozziano, los aportes educativos de pedagogos como Victo-
riano Paredes y Ddmaso Zapata, asi como los efectos de la Mision Pedagégica Alemana. Finalmente, se demuestra
el papel instruccionista que tuvieron recursos tecnolégicos como los periédicos didécticos, los libros especializa-
dos de los pedagogos y los manuales didacticos para el uso de los maestros en sus aulas de clase acorde con el
ideario radical.

Palabras clave: Instruccién, tecnologia educativa, Colombia, Santander
Abstract

The article describes the educational and didactic innovations of the State of Santander (1857 - 1886) influencing
the rest of the United States of Colombia. To this end are analyzed the causes of the substitution of the Lancastrian
method for the Pestalozzi, the educational contributions of teachers as Victoriano Paredes and Damaso Zapata,
and the effects of the German Educational Mission. Finally, is demonstrates the role that had didactic newspapers,
the instructionist texts for use by teachers in their classrooms according to the radical ideology.

Key Words: Instruction, educational technology, Colombia, Santander
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Capitulo 81

Cultural adjustment in the context of the
information society to promote smart
society

E. Vera

D. Acosta
G. Carrillo
C. Pena

Abstract

The Smart Cities can be considered as the integration of features, agents, infrastructure and services with the
Collective Intelligence through the Information and Communication Technologies (ICT). The base construction of
a Smart City is the person and its relationship with others and surroundings. This relation may be called culture.
The technology acceptance can integrate the values associated to citizen behavior with cultural dimensions. The
technology acceptance model proposed uses measurements of analytics tools and alternate reality games, and it
is organized using structural equations. The arising recommendations carry to propose their application to public
schools in the metropolitan area of Bucaramanga. The growth experiences of developed countries are strongly
related to the level of understanding of their communities and the type of technology available to them. In order
to reduce inequalities and achieve social objectives, the incorporation of ICT has been identified as a key factor.
Therefore this article serves as solution base to the need of adjusting the culture in marginal surroundings of
precarious and substandard housing conditions, poverty, and so on, through technology represented in alternate
reality games, programmed for being used in a computer or an electronic device.

Key Words: Quantification of Culture. Analytical Hierarchical Process (AHP). Technology Acceptance.
Alternative Reality Game. Smart Society.

Resumen

Las Smart Cities se pueden considerar como la integraciéon de funciones , los agentes , la infraestructura y los
servicios con la Inteligencia Colectiva a través de las Tecnologias de la Informacién yComunicacién (TIC). La cons-
truccién de la base de una ciudad inteligente es la persona y su relacién con los demés y el entorno . Esta relacién
puede ser llamada cultura. La aceptacion de la tecnologia puede integrar los valores asociados a la conducta de
los ciudadanos con las dimensiones culturales . El modelo de aceptacion de la tecnologia propuesta utiliza las
mediciones de las herramientas de analisis y juegos de realidad alternativa , y se organiza mediante ecuaciones
estructurales . Las recomendaciones resultantes llevan a proponer su aplicacién a las escuelas ptblicas en el drea
metropolitana de Bucaramanga . Las experiencias de crecimiento de los paises desarrollados estdn fuertemente
relacionados con el nivel de comprensién de sus comunidades y el tipo de tecnologia a su disposicién. Con el fin
de reducir las desigualdades y alcanzar objetivos sociales , la incorporacién de las TIC se ha identificado como un
factor clave. Por lo tanto este articulo sirve como base de solucién a la necesidad de ajustar la cultura en un entorno
marginal de las condiciones de vivienda precarias y deficientes , la pobreza , etc. , a través de la tecnologia repre-
sentada en los juegos de realidad alternativa , programados para ser utilizado en un ordenador o un dispositivo
electrénico.
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Palabras clave: La cuantificacién de la Cultura. Proceso Analitico Jerdrquico ( PAJ ) . Tecnologia Aceptacién.
Juego de Realidad Alternativa . Sociedad inteligente .
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Capitulo 82

E-learning como modalidad de formacién
docente:Un reto para el siglo XXI

Lynda Yohanna Prieto Gonzélez
Resumen

Los cambios en la era digital exigen crear nuevos espacios de formacién que permita a los docentes el mejo-
ramiento de su labor educativa. Para ello se hace evidente la inclusién de una modalidad educativa e-learning
que permita respetar el ritmo y estilo de aprendizaje de los docentes en ejercicio de una institucién educativa de
la ciudad de Tunja. Para este proceso se emplea una metodologia de tipo cualitativa-descriptiva, que evidencia
la eficiencia y eficacia de un Ambiente Virtual de Aprendizaje, disefiado bajo la plataforma moodle, en el forta-
lecimiento de capacidades digitales las cuales son incluidas dentro de su quehacer pedagdgico. Se describen los
elementos pedagoégicos y técnicos para el disefio e implementacion de los ambientes virtuales en la educacion, asi
como de: los objetos virtuales de aprendizaje (OVA), las herramientas de comunicacién sincronas y asincronas y
los foros virtuales.

Palabras clave:E-learning. Ambiente virtual. TIC. Web 2.0. Plataforma Moodle. Objetos virtuales de Aprendizaje
(OVA)

Abstract

Changes in the digital age require new training spaces that enable teachers to improve their educational work.
This inclusion of an educational e-learning that respects the pace and learning style of practicing teachers of an
educational institution in the city of Tunja is evident. For this process, a methodology of qualitative-descriptive,
which demonstrates the efficiency and effectiveness of a Virtual Learning Environment, designed under the mood-
le platform, to strengthen digital capabilities which are included within their pedagogical used. Pedagogical and
technical to the design and implementation of virtual environments in education elements are described, as well
as: the virtual learning objects (OVA), communication tools and synchronous and asynchronous online forums.

Key Words: E-learning. Virtual environment. ICT . Web 2.0. Moodle platform . Virtual Learning Objects(OVA).
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Capitulo 83

Educacdo a Distancia no Brasil: Os
Indicadores de Qualidade dos Documentos
Oficiais

Nirave Reigota Caram
José Luis Bizelli

Resumen

O presente artigo apresenta uma investigagdo inicial acerca dos documentos oficiais que trazem os indicadores
de qualidade instituidos pelo Ministério da Educagdo (MEC) para as institui¢des de Educagdo a Distancia (EaD)
brasileiras. Para tanto, foi realizada uma pesquisa bibliografica e documental com o objetivo de levantar conceitos
e documentos legais e referenciais acerca desta modalidade de ensino. Inicialmente se discute o contexto da socie-
dade contemporénea caracterizada pela utilizagdo das Tecnologias de Informacdo e Comunicagdo (TIC) nos mais
diversos campos inclusive o educacional, foco deste estudo. Assim, a sociedade atual ampara a EaD que utiliza
as TIC para estabelecer o processo de ensino aprendizagem. Posteriormente, o histérico da legislacdo brasileira
referente & EaD é pontuado, para entdo, levantar os documentos referenciais que estabelecem os indicadores de
qualidade para a EaD. Por fim, nas consideragdes finais é discutida a imagem negativa que a EaD carrega por parte
da populagéo brasileira e que a garantia da qualidade pode ser o caminho para tornar a EaD uma modalidade de
ensino de plena credibilidade no Brasil.

Palabras clave: Educagdo a Distancia. Indicadores de Qualidade. Politicas Educacionais. Tecnologias de
Informacgdo e Comunicagao.

Abstract

This paper presents an initial investigation of the official documents that bring quality indicators established by
the Ministry of Education (MEC) for institutions of Distance Education (DE) Brazilian. To this end, a bibliographic
and documentary research with the goal of raising concepts and legal documents and references about this type of
education was held. Initially it discusses the context of contemporary society characterized by the use of Informa-
tion and Communication Technologies (ICT) in various fields including the educational focus of the study. Thus,
today’s society supports distance education using ICT to establish the teaching learning process. Subsequently,
the history of Brazilian legislation on the DL is punctuated, then, to raise the reference documents that establish
quality indicators for distance education. Finally, the final remarks the negative image is discussed that DL carries
by the Brazilian population and guaranteeing the quality may be the way to make a form of distance education
teaching full credibility in Brazil.

Key Words: Distance Education. Quality Indicators. Educational Politics. Information Technology and
Communication.
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Capitulo 84

El uso de herramientas web y la extension
en instituciones educativas (IE) de
Floridablanca (Santander)

Zully Andrea Velazco Carrillo
Oscar Javier Cabeza Herrera

Resumen

El presente trabajo indaga sobre el uso de herramientas web, tales como pdginas, blogs y redes sociales, aso-
ciados a los procesos de extension institucional de colegios urbanos del sector oficial y privado en Floridablanca,
Santander. El tipo de investigacién es cualitativa. Se observé un grupo conformado por cinco instituciones edu-
cativas. Se entrevist6 a los rectores y administradores de los sitios web. Se observé con una ficha de chequeo las
paginas institucionales. Los resultados obtenidos, indican que para los directivos el uso de internet, paginas web
y redes sociales es crucial para su labor académica. Asi como, Para extenderse a la comunidad educativa con la
que se relacionan a diario: directivos, docentes, personal administrativo, servicios generales, estudiantes, padres
de familia, egresados y ex alumnos. Sin embargo, de las debilidades manifiestas se encontr6 la falta de recursos
financieros para implementar mayor tecnologia en las instituciones, asi como la designacién por némina de perso-
nal especializado para estos asuntos. También se observo la falta de mayor trabajo y actividad en las redes sociales
en tiempo real conforme los sucesos relacionados con la IE se van dando. Otro aspecto hallado, esta en la insercién
a las redes sociales de nifios y jovenes menores de catorce afios, lo cual ha generado un dilema ético por la suplan-
tacion de edad para acceder a ciertas redes sociales. Se concluye por tanto, la necesidad de seguir trabajando en
estos temas desde las categorfas aqui emergentes.

Palabras clave: Extension institucional. Internet. Redes sociales. Pagina web. Tecnologias de la Informacién y la
Comunicacién (TIC).

Abstract

This paper investigates the use of web tools, such as pages, blogs and social networks associated with the pro-
cesses of institutional extension of urban schools of government and private sector in Floridablanca, Santander.
The research is qualitative. A group comprised of five schools was observed. Interviews were conducted with the
rectors and administrators of web sites. Was observed with a check sheet institutional pages. The results obtai-
ned indicate that managers use the internet, websites and social networks for their academic work. Websites and
social networks to extend the educational community that relate daily: principals, teachers, administrative staff,
general services, students, parents, graduates and alumni. However, the weaknesses glaring is the lack of financial
resources to implement more technology into the institutions, and the appointment of specialist payroll staff to
these issues. Also observed the lack of more work and activity on social networks in real time of the Institution.
Another aspect found, is the inclusion in the social networks of children and youth under the fourteen age, which
has created an ethical dilemma for impersonation of age to access certain social networks. We conclude, therefore,
the need to continue working on these categories and issues emerging.
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Capitulo 85

Enfoque para la construccion de contenidos
educativos digitales multimodales que
promuevan el autocuidado

Ana Marfa Vésquez Veldsquez
Edwin Andrey Duque Loaiza

Resumen

El trabajo investigativo en desarrollo, presenta un enfoque para la construccién de contenidos educativos di-
gitales en el cuidado de la salud, donde se sustenta que los criterios pedagdgicos y didacticos que orientan los
procesos de construccion de los contenidos, deben estar integrados al conocimiento especifico del contenido y a
los aspectos técnicos y tecnolégicos que son empleados para el disefio. Todo esto inscrito a los conceptos multi-
modales, que favorecen la utilizacién del potencial de los recursos semiéticos (modos) para la construccién de sig-
nificado y conocimiento. Se concluye, que es pertinente construir contenidos educativos digitales con un enfoque
integral e interdisciplinar, para responder a las necesidades educativas y de formacién que buscan el autocuidado
y la participacién de las personas.

Palabras clave: Contenidos educativos digitales. Multimodalidad. Alfabetizacién digital. Salud. Educacién.
Abstract

The research work in developing an approach for the construction of digital educational content in health care
, where it supports the teaching and learning criteria that guide the construction process of the contents, must be
integrated into specific content knowledge and technical and technological aspects that are used for design. This
enrolled multimodal concepts , favoring the use of the potential of semiotic resources (modes) for the construction
of meaning and knowledge. It is concluded, that is relevant digital educational content build a comprehensive
and interdisciplinary approach to meet the educational and training needs seeking self-care and participation of
people .

Key Words: Digital educational content . Multimodality . Digital literacy. God Bless You. Education.
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Capitulo 86

Evasiao em cursos a distincia: uma revisao
de literatura

Stelamary Aparecida Despincieri
Laham Rosimeire dos Santos
Sebastido de Souza Lemes

Resumen

Este estudo apresenta o resultado parcial da revisdo de literatura realizada como um dos instrumentos de
coleta de dados da pesquisa sobre a Evasdo na Educacdo a Distancia, que serd desenvolvida no dmbito de um
curso de mestrado do Programa de P6s-Graduagdo em Educagdo Escolar da Faculdade de Ciéncias e Letras da
UNESP, campus de Araraquara. A referida pesquisa tem por finalidade investigar quais as possiveis causas que
influenciam evasdo de alunos de cursos a distancia, pela percepgdo dos alunos evadidos. Os estudos analisados
sobre evasdo em cursos a distancia mostram que as causas relacionadas a este fendmeno sao diversas, referentes
tanto ao individuo, as caracteristicas do curso e ao seu contexto de aprendizagem. As pesquisas sugerem também, a
necessidade de desenvolver outros estudos que investiguem as causas de evasdo e o desenvolvimento de modelos
tedricos validos para a explicagdo do referido fendmeno.

Palabras clave:Educacao a Distancia, Evasdo na Educagédo a Distancia.
Abstract

This study presents the partial results of the literature review as an instrument for collecting survey data on
the Evasion in Distance Education, which will be developed as part of a Master’s degree program of the Graduate
School Education Faculty of Science and Letters, UNESP, Araraquara. That was to investigate what the possible
causes that influence dropout of students in distance learning programs, the perception of dropout students. The
analyzed studies on dropout in distance learning courses show that the causes related to this phenomenon are
diverse, referring to the person, the characteristics of the course and their learning context. Surveys also suggest
the need to develop other studies investigating the causes of truancy and the development of valid theoretical
models for the explanation of this phenomenon.

Key Words: Distance Education, Distance Education in Evasion.
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Capitulo 87

Hot Potatoes como estrategia didactica para
la ensefianza del inglés a estudiantes de
grado octavo en una instituciéon educativa
rural

Adriana Rocio Lizcano Dallos
Deice Chamorro Garcia

Resumen

El articulo presenta la implementacién de estrategias didacticas basadas en TIC para mejorar el correcto uso
de plural, plurales irregulares, verbos preposicionales y uso del gerundio en el idioma extranjero inglés, por par-
te de 22 estudiantes de octavo grado de una institucién educativa rural del Putumayo (Colombia). La estrategia
planteada estd organizada en 4 momentos de aprendizaje con el apoyo de objetos de aprendizaje realizados con el
software Hot Potatoes. El enfoque metodolégico tiene dos componentes, una parte cuasi-experimental con disefio
de un grupo con pre-test y postest para revisar el impacto en el desempefio académico en una prueba evaluativa
que inclufa los 4 componentes de inglés y otra parte cualitativa especificamente investigacién-accién con un ca-
racter descriptivo, para evaluar la aceptacion de la estrategia. Los resultados muestran una mejora en la cantidad
de estudiantes con desempefios alto y superior en el postest, un incremento de la media y una disminucién de la
varianza. Adicionalmente se obtiene una percepcién altamente positiva de los estudiantes hacia la propuesta. La
experiencia concluye que estrategias mediadas por TIC, implementadas con Hot Potatoes, facilitan el aprendizaje
de una lengua extranjera (inglés) a través de actividades en el marco de la Iddica y la interactividad.

Palabras clave: estrategias mediadas por TIC, aprendizaje del inglés, educacién media, educacién rural.
Abstract

The paper presents the implementation of ICT-based teaching strategies to improve the correct use of plu-
ral, irregular plurals, verbs and prepositional use of the gerund in English abroad, by 22 eighth graders in a rural
school Putumayo (Colombia). The proposed strategy is organized into 4 learning phases supported by learning ob-
jects made with Hot Potatoes software. The methodological approach has two components, a quasi-experimental
design with one group with pre-test and post-test, to check the impact on student performance in an evaluative
test which included the 4 components of English and a qualitative action research specifically a descriptive, to
assess the motivations and acceptance aspects of the strategy. The results show an improvement in the number of
students with high and superior performance in the postest, an increase of the average and variance decreased.
Additionally a highly positive perception of students toward the proposal is obtained. The experience concludes
that ICT-mediated strategies, implemented with Hot Potatoes facilitate the learning of a foreign language (English)
through activities in the framework of play and interactivity.

Key Words: ICT-mediated strategies, learning English, secondary education, rural education.
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Capitulo 88

La universidad colombiana y la innovacion
desde una Epistemologia del Sur

Martha Isabel Cabrera Otélora
Libia Esperanza Nieto Gémez
Reinaldo Giraldo Diaz

Resumen

Este articulo plantea elementos éticos de reflexién sobre las consecuencias de la aplicacién del modelo de cien-
cia, tecnologfa e innovacién adoptado por Colciencias a partir de la ley 1286 de 2009, en la universidad colombiana.
Se encontré desde una epistemologia del Sur y los desafios para la colocacién del sujeto, la necesidad de un debate
amplio del tema en los diferentes campos del conocimiento acerca del modelo productivo sustentado en la cien-
cia, la tecnologifa y la innovacién para propiciar el desarrollo productivo y de la industria nacional, dado que la
educacién impartida en las universidades colombianas no puede considerarse simplemente como una mercancia
el componente social y solidario. Se concluye que la universidad colombiana puede incorporar de manera decidi-
da las ecologias de saberes, temporalidades, reconocimientos, transescalas y productividades para promover una
comprension del mundo mas amplia que incluya nuevos modos de ser y pensar que lleven a disminuir la brecha
entre conocimiento cientifico y sociedad.

Palabras clave: epistemologia del Sur, Andlisis de educacién, Educacion e Inequidad, Educacién y Desarrollo
Abstract

This article raises ethical elements of reflection on the consequences of the implementation of the model of
science, technology and innovation adopted by Colciencias starting from the law 1286 of 2009, in the Colombian
university. It was found from an epistemology of the South and the challenges for the placement of the subject, the
need for a comprehensive discussion of the topic in the different fields of knowledge about the production model
based on science, technology and innovation to promote the development of the productive and domestic industry,
given that the education given in Colombian universities cannot be considered simply as a commodity component
and social solidarity. It is concluded that the Colombian university you can incorporate in a decisive way the
ecologies of knowledge, temporalities, recognitions, transescalas productivities and to promote an understanding
of the broader world that includes new ways of being and thinking that will lead to decrease the gap between
scientific knowledge and society.

Key Words: Epistemology of the South, analysis of education, education and inequality, Education and
Development
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Capitulo 89

Material didactico basado en realidad
aumentada para el aprendizaje significativo
de la musica en jovenes de octavo grado del
Instituto Caldas (Avance)

Liliana Patricia Amaya Cote
Resumen

El propésito del presente avance de investigacion es examinar las posibilidades del uso de las tecnologias de
la informacién y la comunicacién (TIC) en la formacién musical en general, y méas concretamente la utilizacién de
material didactico basado en realidad aumentada para la ensefianza de un instrumento arménico. Partiendo de
esta idea, se pretende recopilar el material existente para la posterior aplicacién en el aula de clase, con el fin de
evaluar el impacto de la utilizacién de las TIC en la ensefianza musical. Finalmente se busca dejar en el Instituto
Caldas lineamientos generales sobre la implementacién de la presente estrategia pedagdgica.

Palabras clave: Material didactico. Realidad aumentada. Educacién musical. Aprendizaje significativo.
Abstract

The purpose of this research is to examine progress of the possibilities of the use of information technology and
communication (ICT) in music education in general, and more specifically the use of teaching materials based on
augmented reality for teaching an instrument harmonic . Starting from this idea, gather existing material intended
for subsequent application in the classroom, in order to assess the impact of the use of ICT in teaching music .
Finally seeks leave the Instituto Caldas general guidelines on the implementation of this pedagogical strategy .

Key Words: Textbooks . Augmented Reality . Musical education. Meaningful learning.
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Modelo Instruccional e Implementacion de
un Repositorio Institucional apoyado en las
Tecnologias de la Informacién y
Comunicacion TIC

Johanna Beatriz Ayala Moreno
onstanza Arias Ortiz

Resumen

Investigacién educativa cualitativa cuyo tema central gira en torno a las tecnologias aplicadas a la educacién,
nace de la necesidad de incorporar las TIC en la produccién y uso de material didéctico en el Departamento de
Ciencias Basicas de las UTS, se pretende consolidar un modelo instruccional apoyado en un repositorio institucio-
nal. A partir del anélisis de la realidad, un estudio documental sobre disefio instruccional y tendencias en Acceso
Abierto, y la implementacién de un piloto en DSpace, se propone un modelo integral que inicia con el modelo de
Kemp, Morrison y Ross y transversaliza el uso de TIC, la gestién de la calidad educativa y la autoevaluacién del
riesgo.

Palabras clave: Repositorios, Disefio instruccional, Contenidos abiertos, Material didactico, OpenAcces
Abstract

Qualitative educational research whose central theme revolves around the technologies applied to education,
was born of the need to incorporate ICT in the production and use of teaching materials in the Department of
basic sciences of the UTS, intends to consolidate an instructional model supported in an institutional repository.
Based on an analysis of reality, a documentary study on instructional design and trends on open access, and the
implementation of a pilot in DSpace, proposes a holistic model that begins with the model of Kemp, Morrison and
Ross and mainstreams the use of ICT, management of the quality of education and self-assessment of risk.

Key Words: Repositories, Instructional Design, Open Files, Didactic material, OpenAccess.
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O contador de histérias e o uso dos
dispositivos moOveis em narrativas orais

Lucirene Andréa Catini Lanzi
Rosane Michelli de Castro
Sueli Bortolin

Silvana Ap. B. Gregorio Vidotti

Resumen

A pesquisa, cujos alguns resultados ora sdo comunicados, partiu da premissa de que o contador de histérias
precisa criar momentos divertidos, prazerosos e estimulantes para o seu publico de pequenos nativos digitais, ou
seja, para o seu publico de criangas nascidas apés a década de 1980, os quais passam grande parte do tempo conec-
tados e possuem muitos amigos, tanto no espago real quanto nos mundos virtuais. Com base em tal formulagéo, a
pesquisa foi desenvolvida com o objetivo central de discutir o papel da voz do contador de histérias, o tablet como
dispositivo de mediagdes literarias, e como exemplificagdo apresenta uma experiéncia de narrativa da obra loba-
tiana para criancas com o uso do tablet. Como referencial teérico, foi feito um estudo bibliografico da literatura de
Walter Ong (1998) e do medievalista suico Paul Zumthor (2005) sobre a oralidade. O procedimento metodolégico
principal constitui-se de leitura do livro A menina do Narizinho Arrebitado, de Monteiro Lobato, em um dispo-
sitivo movel, o tablet. Como resultados, observou-se que observamos nessa atividade, que o dispositivo digital
entusiasma as criangas, sendo ele uma nova forma de interac¢do, entre a histéria e o ptblico ouvinte, proporcio-
nando mais uma ferramenta de incentivo a leitura, com seus recursos sedutores e faceis de usar. Conclui-se que
o uso desse instrumento na hora do conto, possibilita ao contador o uso de novas ferramentas para estimular o
gosto e adquirir o hdbito de ouvir histérias e compartilha-las.

Palabras clave: Educagdo. Narrativas de histérias. Dispositivos-mdveis. Narrativas orais.
Abstract

The survey , whose results are few now communicated , started from the premise that the storyteller need to
create fun , enjoyable and stimulating to your audience of small "digital natives "moments, or for your audience of
children born after 1980s , which spend most of their time online and have many friends , both in real space as in
virtual worlds . Based on this formulation , the research was conducted with the main objective to discuss the role
of the storyteller voice, the tablet as a literary device mediations , as exemplification and presents an experience
of narrative lobatiana work for children using the tablet . As theoretical reference , a literature study of Walter
Ong (1998 ) and Swiss literature medievalist Paul Zumthor ( 2005) on orality was done. The main methodological
procedure consists of reading the book The Girl Narizinho Arrebitado , Monteiro Lobato , on a mobile device,
tablet . As a result , we found that we observe in this activity , the digital device excites children, it being a new
form of interaction between history and the listening public , providing a tool to encourage reading , with its
seductive features and easy use. We conclude that the use of this tool in storytelling , allows the counter to use
new tools to stimulate the taste and acquire the habit of listening to stories and share them .

Key Words: Education . Historical narratives . Devices - mobile . Oral narratives
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Capitulo 92

O uso de Objetos de Aprendizagem como
recurso de apoio as dificuldades na
alfabetizacao

Juliana Ferreira
Silvio Henrique Fiscarelli

Resumen

O objetivo deste trabalho é apresentar alguns resultados preliminares de uma pesquisa que investiga o uso
de Objetos de Aprendizagem como mecanismo de apoio a alunos com dificuldade no processo de alfabetizagao,
nos anos iniciais do Ensino Fundamental, em uma escola ptiblica estadual. A investigacdo busca verificar como
a inclusdo do referido recurso tecnolégico, acompanhado de uma proposta pedagégica, pode auxiliar os alunos
superarem as dificuldades de aprendizagem. As novas tecnologias de informagao e comunica¢do vém sendo con-
sideradas ferramentas importantes para melhorar o processo de ensino-aprendizagem e a inovagdo das praticas
pedagdgicas. Os Objetos de Aprendizagem, recursos focalizados nesta pesquisa, sdo capazes de tornar o processo
educativo mais contextualizado, ltidico e interativo, caracteristicas que podem ajudar na compreensdo dos con-
tetdos estudados, contribuindo assim com a pratica docente.

Palabras clave: Novas Tecnologias. Objetos de Aprendizagem. Ensino-aprendizagem. Afabetizacao.
Abstract

The objective of this paper is to present some preliminary results of a research that investigates the use of "Lear-
ning Objects.?s didactical support for students of first years of elementary state school with difficulty in literacy.
The research main aims is to verify how the inclusion of this technological resource, accompanied by a pedagogical
proposal, can help students overcome learning difficulties. The information and communication technologies have
been considered important tools to improve the teaching-learning and innovation in teaching practices. The par-
tial results suggest that the learning objects are able to make the educational process more contextualized, playful,
interactive and can help students to understanding the contents related to literacy. We can verify too his support
to improve the teaching practice.

Key Words:New Technologies. Learning Objects . Teaching and learning
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Praticas inovadoras na rede publica de
ensino: educacdo integral e tic,
redimensionamento da acao educativa

Kétia Soane Santos Aratjo
Tarsis dos Santos Carvalho
Silvia Leticia Costa Pereira Correia

Resumen

Na ultima década, o Brasil obteve avancos significativos, progredindo sistematicamente no que diz respeito
a educacgdo, ao trabalho e as desigualdades sociais, no entanto, apesar dessa evolugdo socioecondmica, 0 nimero
de pessoas que vivem abaixo da linha pobreza é ainda alarmante, pois a miséria e a inépia ainda categorizam a
nossa realidade. Em meio as tentativas de amenizar o contexto desigual, as politicas publicas instituiram alguns
mecanismos de ampliagdo do tempo escolar com a finalidade de instituir a Educacédo Integral nas escolas do pais.
Essa proposicdo parte do sentido que a educagdo em tempo integral, na contemporaneidade, ndo se resume apenas
na amplia¢do da jornada educacional, as expressa um mecanismo de protegdo e combate as desigualdades sociais.
Nesta perspectiva esse trabalho visa destacar o projeto A Rédio da Escola na Escola da Réddio como proposta de
intervencdo no Ensino Fundamental II de uma Unidade Escolar da Rede Publica de Ensino da Cidade de Salvador/
BA, amparado pelas potencialidades das TIC e da pesquisa a promogdo da Educacéo Integral na Educacgéo Basica.

Palabras clave: Projeto da Rddio. Educagdo Integral. Tecnologias da Informagao e Comunicagao.
Abstract

In the last decade, Brazil has made significant progress, systematically progressing with regard to education,
work and social inequalities, however, that despite socioeconomic developments, the number of people living
below the poverty line is still alarming, because the misery and the inopia still categorize our reality. Amid at-
tempts to mitigate the unequal context, public policies instituted some mechanisms to extend school time in order
to establish the Comprehensive Education in schools nationwide. This proposition of the sense that the full-time
education, in contemporary, is not just in expanding educational journey, the express a mechanism of protection
and fight against social inequalities. In this perspective, this work aims to highlight the project "The Radio School
in the School of Radio.?s an intervention measure in a Secondary School School / Unit BA Public Schools in the
City of Salvador, supported by the potential of ICT research and the promotion of Integral Education in Basic
Education.

Key Words: Design of Radio. Integral Education. Information Technologies and Communication.
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Propuesta de implementacion del tablero
digital para el desarrollo de habilidades
comunicativas en estudiantes de basica
primaria- caso centro educativo Fabian
Jimenez (Marinilla-Antioquia).

Sandra Lucia Gémez Ramirez
Lina Marcela Hoyos Ramirez
Sergio Andrés Zabala Vargas

Resumen

El presente articulo describe la experiencia de un proyecto de investigacién que ha detectado y aportado para el
mejoramiento y fortalecimiento del desarrollo de habilidades comunicativas en estudiantes de cuarto y quinto de
primaria del Centro Educativo Rural Fabidn Sebastidn Jiménez de Marinilla. Con mayor detalle, es posible indicar
que la iniciativa busca desarrollar estas habilidades especificamente en la construccién de significado y produccion
de sentido, mediante el uso del tablero digital, para formar ciudadanos con una mayor capacidad de interaccién e
incidencia. En busca de dar respuesta a la inquietud investigativa, se ha propuesto el uso mas efectivo del tablero
digital dentro del aula como herramienta para que sean los estudiantes quienes construyan su conocimiento, al
posibilitar aprendizajes significativos. Constituyéndose por tanto el tablero digital en un instrumento de gran
valor para estimular la bisqueda de mas y mejores experiencias comunicativas que fortalecen en el estudiante la
capacidad de comunicarse con su entorno cercano y con el mundo. Con la implementacién de la propuesta que
consta de ocho actividades se ha encontrado que la inclusién del tablero digital en la educacién, no puede ser un
hecho aislado carente de una planeacién sistemdtica en busca del sentido real de la comunicacién, esto hace que
se requiera en la actualidad la presencia de docentes que reflexionen sobre su papel en la formacién del nuevo
ciudadano que ya no es un ser local sino en contacto permanente con informacién del mundo.

Palabras clave:Tablero digital. Habilidades comunicativas. Tecnologias de la informacién y la comunicacién.
Aprendizaje significativo. Constructivismo.

Abstract

This paper describes the experience of a research project that has been detected and contributed to improving
and strengthening the development of communication skills in fourth and fifth grade of the Rural Education
Center Marinilla Fabian Sebastian Jimenez. In more detail, it may indicate that the initiative seeks to develop these
skills specifically in the construction of meaning and production of meaning through the use of digital board, to
form citizens with a greater ability to interact and influence. In seeking to answer the research concern has been
proposed the most effective use of the digital board in the classroom as a tool for students who are building their
knowledge, to enable meaningful learning. Thus becoming the digital board in a valuable tool to stimulate the
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search for more and better communication experiences that strengthen the student’s ability to communicate with
his immediate environment and the world. With the implementation of the proposal consists of eight activities
has been found that the inclusion of the digital board of education, may not be an isolated devoid of systematic
planning in search of the real meaning of communication, this makes required in today the presence of teachers
to reflect on their role in the formation of the new citizen who is no longer a local but in constant contact with the
world being information.

Key Words: Digital board . Communication skills . Technologies de la informacién y la comunicacion . Significant
Aprendizaje . Constructivism .

Referencias

Almanza, V. (2007). Lineamientos para generar propuestas curriculares orientadas a la formacién de competen-
cias comunicativas en el grado de transicién en el nivel preescolar. Universidad del Norte. Barranquilla, 240 P. Re-
cuperadode: http://manglar.uninorte.edu.cobitstream/10584/708/1/Lineamientos%20curriculares.
pdf

Barbero, ].M. y Rey, G. Revista NZ 4. Historia de las ciencias sociales en Colombia. Tomado de: http://res.
uniandes.edu.co/view.php/98/index.php?id=98/p.54 a70.

Carvajal, A., (2005). Elementos de investigacién social aplicada. Escuela Latinoamericana de Cooperacién y
Desarrollo. Cuadernos de Cooperacion para el desarrollo Nz 1. Especializacién en Cooperacién internacional para

el desarrollo. Cartagena. Primera Edicién. P 98.

CONGRESO DE LA REPUBLICA DE COLOMBIA. (1994). Ley 115 de Febrero 8 de 1994.
Recuperado el 28 de Septiembre de 2014, dehttp://www.oei.es/quipu/colombiaLley_115_1994.pdf

Mejia O, L., and Pineda H, L. M. (2005). Médulo 3. Bogota: Secretaria de educacién para la cultura de Antioquia.

Sanz Adrados, J. J. (2006). Elementos para un marco conceptual sobre la incorporacién de las tic en la educa-
cion. . (F. d. filosoffa., Ed.) Cuadernos de filosofia latinoamericana, Vol 27 (94).

Soler, E. (2006). Constructivismo, innovacién y ensefianza efectiva (Vol. 2). Caracas,Venezuela: Equinoccio.

Tancredi Guerra, B. (2011). Apuntes para resignificar la educacién a distancia. Revista Iberoamericana de Edu-
cacion a Distancia.http://dx.doi.org/10.5944/ried.1.14.800), 55-72.


http://manglar.uninorte.edu.cobitstream/10584/708/1/Lineamientos%20curriculares.pdf
http://manglar.uninorte.edu.cobitstream/10584/708/1/Lineamientos%20curriculares.pdf
http://res.uniandes.edu.co/view.php/98/index.php?id=98
http://res.uniandes.edu.co/view.php/98/index.php?id=98
http://www.oei.es/quipu/colombia Ley_115_1994.pdf
http://dx.doi.org/10.5944/ried.1.14.800), 55-72.

Capitulo 95

Tendencias Pedagogicas para nativos
digitales

Armando Solano Suérez
Diego German Pérez Villamarin

Resumen

El presente articulo muestra que a partir del uso de las tabletas digitales como recurso pedagogico en el aula,
se motiva, amplia y profundiza los conocimientos de los estudiantes, repercutiendo directamente en la calidad de
la educacién. Esta tendencia orientada a la nueva generacién de nativos digitales se pone al servicio del conoci-
miento, requiere una articulada comprension y quizad cambios sustanciales en la manera tradicional de orientar
los procesos de ensefianza-aprendizaje. Este articulo sefiala que el uso de las tabletas como herramientas para el
aprendizaje en el aula, permite a los estudiantes adquirir y desarrollar diversas competencias, habilidades y destre-
zas, exigidas por la actual sociedad del conocimiento, que el modo tradicional de ensefiar no logra. En este trabajo
se muestra a través de estudios comparativos, encuestas, evaluaciones, disefios metodoldgicos y entrevistas, las
ventajas que el uso pedagégico de los dispositivos méviles prestan al aprendizaje, a la comprensién, al conoci-
miento y al saber de los estudiantes, contribuyendo de manera significativa a mejorar la calidad de la educacion.
Se evidencia el alto nivel de los aprendizajes adquiridos, la motivacion de los estudiantes por los nuevos modos
de aprender, asi mismo se detecta una mejor actitud de los docentes al comunicar los saberes y, por lo tanto, una
notable mejora en la calidad de la educacién segiin las evaluaciones obtenidas.

Palabras clave: nativos digitales, tableta digital, nuevos aprendizajes, aprendizaje significativo.
Abstract

This document shows that from the use of the digital tablets as pedagogical resource in the classroom, mo-
tivates, amplifies, deepens, and improves the studentst’ knowledge, directly impacting the quality of education.
This alternative, aimed at the new generation of digital natives which is at the service of knowledge, requires an
articulated understanding and substantial changes in the traditional way of teaching and learning. This document
shows that the use of tablets as a tools for classroom learning, allows the students to acquire and develop seve-
ral competences, skills and abilities required by today?s knowledge society, that the traditional way of teaching
does not have. The work show, through comparative studies, surveys and interviews demonstrates the advanta-
ges and ease that the pedagogical use of mobile devices provide to the learning process; These studies also show
improvement in comprehension, understanding and studentst’ knowledge, helping in a significant way to impro-
ve the quality of the education . It also has proved the high level of learning acquired the studentst’ motivation
to learn likewise an improvement in teacherst’ attitude when communicating their knowledge. Therefore better
improvement in the quality of the education, based on the evaluation results obtained.

Key Words: digital natives, digital tablet, new learning, mobile, significant learning.
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Andlisis del impacto de los espacios
creativos en los procesos de aprendizaje de
la ingenieria

Edna Rocio Bravo Ibarra
Diana Magally Forero Toloza
Alvaro José Nifio Acevedo
Lizeth Stefania Mejia

Resumen

El principal objetivo de este andlisis es determinar el impacto de los espacios creativos por medio de una me-
todologia de preguntas abiertas con entrevistas semi-estructuradas, dirigidas a un equipo creativo de estudiantes
y egresados que participaron en el NC LAB ?laboratorio de pensamiento creativo? ofrecido por la Universidad
Complutense de Madrid, quienes por medio de experiencias vividas durante su inmersién en el laboratorio, iden-
tificaron la importancia de compartir espacios transdisciplinarios, generar estrategias de construccién en colectivo,
la creacién de espacios educativos como medio de transferencia de conocimiento; obteniendo como resultado una
transformacion en los procesos de aprendizaje de la ingenierfa. Todo este proceso contribuird en la construccién
de nuevos espacios creativos donde el conocimiento llega a su maximo potencial cuando existe un proceso de
escucha activa y dialogo investigativo, donde se propone conocer y respetar al otro, dando gran importancia a los
resultados producto del trabajo colectivo.

Palabras clave: Educacion., innovacién, organizaciones, pedagogia y procesos creativos.
Abstract

The main objective of this analysis is to determine the effect of the creative spaces by the use of an open question
method with semi-structured interviews, led by a group of creative students who took part in ?NC LAB, Creative
Thought Laboratory?, and using the experiences gained, consider the importance of sharing trans-disciplinary
spaces, creating a combination of construction strategies, producing educational spaces by means the transmission
and instruction; getting as a result a change in the engineering teaching process. All this actions will contribute in
the development of new creative spaces where the knowledge reaches its maximum potential, when there is an
active listening process and a research dialog, where it is suggested the respect for other person, giving importance
to the product got by a team work.

Key Words:creative processes, education, innovation, organizations, pedagogy.
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TENDENCIAS PEDAGOGICAS PARA
NATIVOS DIGITALES

Armando Solano Suérez
Diego Germéan Pérez Villamarin

Resumen

El presente articulo muestra que a partir del uso de las tabletas digitales como recurso pedagogico en el aula,
se motiva, amplia y profundiza los conocimientos de los estudiantes, repercutiendo directamente en la calidad de
la educacién. Esta tendencia orientada a la nueva generacion de nativos digitales se pone al servicio del conoci-
miento, requiere una articulada comprension y quizd cambios sustanciales en la manera tradicional de orientar
los procesos de ensefianza-aprendizaje. Este articulo sefiala que el uso de las tabletas como herramientas para el
aprendizaje en el aula, permite a los estudiantes adquirir y desarrollar diversas competencias, habilidades y destre-
zas, exigidas por la actual sociedad del conocimiento, que el modo tradicional de ensefiar no logra. En este trabajo
se muestra a través de estudios comparativos, encuestas, evaluaciones, disefios metodolégicos y entrevistas, las
ventajas que el uso pedagégico de los dispositivos méviles prestan al aprendizaje, a la comprensién, al conoci-
miento y al saber de los estudiantes, contribuyendo de manera significativa a mejorar la calidad de la educacion.
Se evidencia el alto nivel de los aprendizajes adquiridos, la motivacién de los estudiantes por los nuevos modos
de aprender, asi mismo se detecta una mejor actitud de los docentes al comunicar los saberes y, por lo tanto, una
notable mejora en la calidad de la educacién segtin las evaluaciones obtenidas.

Palabras clave: nativos digitales, tableta digital, nuevos aprendizajes, aprendizaje significativo.
Abstract

This document shows that from the use of the digital tablets as pedagogical resource in the classroom, mo-
tivates, amplifies, deepens, and improves the studentst’ knowledge, directly impacting the quality of education.
This alternative, aimed at the new generation of digital natives which is at the service of knowledge, requires an
articulated understanding and substantial changes in the traditional way of teaching and learning. This document
shows that the use of tablets as a tools for classroom learning, allows the students to acquire and develop seve-
ral competences, skills and abilities required by today?s knowledge society, that the traditional way of teaching
does not have. The work show, through comparative studies, surveys and interviews demonstrates the advanta-
ges and ease that the pedagogical use of mobile devices provide to the learning process; These studies also show
improvement in comprehension, understanding and studentst’ knowledge, helping in a significant way to impro-
ve the quality of the education . It also has proved the high level of learning acquired the studentst’ motivation
to learn likewise an improvement in teacherst’ attitude when communicating their knowledge. Therefore better
improvement in the quality of the education, based on the evaluation results obtained.

Key Words:Ndigital natives, digital tablet, new learning, mobile, significant learning.
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IMPORTANCIA DE LAS REVISIONES
SISTEMATICAS EN LOS PROYECTOS DE
GRADO DE INGENIERIA
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Resumen

La revision sistematica ha sido considerada de gran importancia debido a que su estructura permite limitar
el sesgo y el error en las investigaciones. Durante las tltimas décadas la cantidad de informacién producida es
tan alta que las revisiones narrativas tradicionales no cumplen con los requisitos para ser del todo aceptada por
la comunidad cientifica. En este articulo se mencionan los beneficios en los proyectos de ingenieria consecuencia
de implementar la revisién sistemdtica con respecto a la revision tradicional (o narrativa), dada la inviabilidad de
abordar la excesiva informacién que se produce diariamente y la necesidad de asegurar objetividad, fiabilidad y
reproducibilidad dentro del paradigma cientifico.

Palabras clave: Revision Sistematica, Criterios de Seleccion, Proyectos de Grado, Ingenieria
Abstract

The systematic review was considered very important because its structure can limit bias and error in research.
During the last decades the amount of information produced is so high that traditional narrative reviews do
not meet the requirements to be fully accepted by the scientific community. This article discusses the benefits
mentioned in engineering projects result of implementing the systematic review regarding the traditional review
(or narrative), given the impossibility of addressing excessive information produced daily and the need to ensure
objectivity, reliability and repeatability within the scientific paradigm.

Key Words:Systematic Review, Selection Criteria, Degree Projects, Engineering.
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Capitulo 99

UNA PRACTICA INNOVADORA DE
APRENDIZAJE BASADA EN LA
APLICACION DE LA METODOLOGIA
DE DESIGN THINKING EN UN CURSO
DE GESTION DE UNA ESCUELA DE
INGENIERIA INDUSTRIAL

Edna Rocio Bravo Ibarra
Laura Lozano Ramirez
Juan Fernando Rico Guerrero

Resumen

El propésito de este estudio es explorar de forma cualitativa los resultados de aplicar la metodologia de Design
Thinking a la clase de gestion estratégica de la carrera de Ingenieria Industrial en la Universidad Industrial de
Santander. El anélisis cualitativo mostré que el uso de la metodologia mejora la motivacién de los estudiantes,
promueve el dinamismo del aula de clase e incrementa el valor percibido por los estudiantes en la eficiencia del
proceso de aprendizaje.

Palabras clave: design thinking, inteligencia creativa, practica de innovacién docente, educacién universitaria,
ingenierfa industrial

Abstract

The purpose of this study was to qualitatively explore the results of using the Design Thinking methodology
in a strategic management class of the degree in Industrial Engineering at Universidad Industrial de Santander.
Qualitative analyses showed that the use of innovative methodology enhances students? motivation, promoted
the dynamism in the classroom and increases the perceived efficiency of the learning process.

Key Words: design thinking, innovative teaching practices, higher education, industrial engineering.
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Capitulo 100

Repositorios educativos digitales sobre
computacion Grid

Abigail Tello Rios

Freddy Méndez Ortiz

Juan Carlos Garcia Ojeda
Eduardo Carrillo Zambrano

Resumen

Este trabajo introduce una arquitectura computacional basada en GRID Computing para el montaje, almacena-
miento, y visualizacién de repositorios de objetos virtuales de aprendizaje (OVAS) soportado en herramientas de
cédigo abierto, i.e., Dspace. La solucién, aqui presentada, se ha implementado teniendo en cuenta, la descripcién
de las especificaciones técnicas y de usuario del repositorio, un cuadro comparativo de los distintos aplicativos
de cédigo abierto para la gestion de repositorios educativos/contenido digital publicable; y por tltimo, el disefio
de la arquitectura computacional donde opera el repositorio, y se ofrecen servicios. Para validar la solucién, se
considera un ecosistema digital que opera de manera independiente, i.e., Programa Ondas de Santander; el cual
ofrece los actores y medios necesarios para incentivar el trabajo colaborativo y el maximo aprovechamiento de la
arquitectura. Cabe destacar que el componente diferenciador de la arquitectura se basa en el almacenamiento dis-
tribuido de OVAS, el cual se despliega en 3 workers nodes del sistema; permitiendo la libre distribucién y acceso
a contenidos, servicios y herramientas. En sintesis, este articulo describe en detalle el disefio de una arquitectura
computacional y un repositorio operacional, los cuales pueden aprovechar al maximo los servicios tecnolégicos
de la Red Nacional Académica de Tecnologia Avanzada ? RENATA; y de esta manera contribuir al fortalecimiento
de la capacidad cientifica y tecnolégica de los sectores estratégicos del Departamento de Santander.

Palabras clave: repositorios digitales, computacion grid, e-learning, educacién.
Abstract
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Capitulo 101

Resultados del webcast en el aprendizaje
significativo como estrategia de instruccién
en una cohorte de estudiantes de Medicina

Hernéan Dario Delgado Rico
Hilda Leonor Gonzalez Olaya

Resumen

Los retos actuales de la Educacién Médica se presentan en varios frentes, uno de ellos es que la mayoria de
estudiantes universitarios actuales en Colombia y varios paises latinoamericanos son nativos digitales, mientras
que sus profesores son migrantes digitales y las metodologias con las cuales aprendieron en su pregrado tienen
poca popularidad y adherencia entre la mayoria de los estudiantes actuales, originando problemas como el uso
inadecuado de los dispositivos méviles al convertirlos en una escapatoria para entretenerse y dejar de lado el pro-
posito de las actividades presenciales y tradicionales de la clase magistral. Asi mismo, existen pocas evidencias
solidas en nuestro medio que respalden el uso de las Tecnologias de la Informacién y Comunicacién para la ins-
truccién de Medicina en el pregrado. METODO: Estudio de cohorte con estudiantes de pregrado en una Facultad
colombiana de Medicina (n=73) donde fueron aleatorizados a clase tradicional (n=43) y webcast (n=30), una sema-
na después fueron evaluados con una prueba similar y al mismo tiempo para evaluar conocimientos de fisiologia
cardiovascular; ademads se aplicé una encuesta de pregunta abierta y entrevistas a algunos de los participantes.
RESULTADOS: El grupo que recibi6 el webcast obtuvo mejor calificacion (x ?= 3.47, IC90 %= 3.34 ? 3.61; ANOVA,
F= 6.56, p= 0.013) que la clase tradicional. No hubo otras diferencias significativas. CONCLUSIONES: Los resulta-
dos muestran que existe un mejor desempefio en quienes tomaron la clase por medio de la innovacién educativa;
se presentan algunas reflexiones con relacién a los posibles factores que determinaron los resultados.

Palabras clave: Webcast. Aprendizaje. Aula invertida. Educaciéon Médica.
Abstract

Current challenges in Medical Education are presented on several fronts, one of them is that mostly current
college students in Colombia and several Latin American countries are digital natives whereas their teachers are
digital immigrants, and the methodologies with which they learned in their undergraduate are unpopular and
low adherent among the majority of current students, causing problems such as inappropriate use of mobile de-
vices by turning them into an escape for fun and ignore the purpose of the classroom activities and traditional
lecture. Likewise, there is little solid evidence to support the use of Information and Communication Technologies
for instruction at the undergraduate Medicine level. METHODS: Cohort study with undergraduate students in a
Colombian Medicine School (n = 73) where they were randomized to traditional class (n = 43) and webcast (n =
30), they were evaluated one week after with a similar test at the same time to evaluate knowledge of cardiovas-
cular physiology; also, an open question survey and interviews with some participants were applied. RESULTS:
The group receiving the webcast scored better (x ?= 3.47, 90 % CI = 3.34 - 3.61, ANOVA, F = 6.56, p = 0.013) than
the traditional class. There were no other significant differences. CONCLUSIONS: The results show better perfor-
mance in those who took the class through educational innovation; some thoughts are presented in relation to the
possible factors that determined the outcome.
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Seminarios de Integracion en Ciencias
Basicas médicas: Una estrategia que
propende por la integracion y el
aprendizaje significativo en los primeros
afos de la carrera

Hilda Leonor Gonzélez Olaya, MD, MSc
Hernan Dario Delgado Rico, MD, MSc

Resumen

El modelo tradicional de ensefianza de la medicina en Colombia, que divide el plan de estudio en asignaturas
inicialmente del ciclo de Ciencias Basicas y posteriormente del drea, ha evidenciado algunas debilidades como
por ejemplo la falta de integracién de saberes, necesaria en todo médico en el momento de resolver los proble-
mas clinicos. Lo anterior ha llevado a muchas escuelas de medicina a plantear nuevas estrategias y curriculos. En
el programa de medicina de la UNAB se plantea el trdnsito desde el modelo tradicional hacia un curriculo que
propende por la integracién de las disciplinas. Especificamente en el drea de Ciencias bdsicas el plan de estudios
elimina en su presentacién las asignaturas tradicionales con la intencién de integrarlas alrededor temas nucleares,
desde una vision sistémica. Asi las estrategias diddcticas se orientan hacia la integracién y la interdisciplinariedad.
La presente presentacion busca compartir una experiencia significativa, desde estas dos tiltimas perspectivas, de-
nominada seminarios de integracién. Esta actividad se realiza en el III semestre de la carrera, en grupos de 5 a 8
estudiantes con la participacién de los docentes de las diferentes disciplinas, se desarrolla durante todo el semestre
y utiliza como estrategias didacticas el aprendizaje basado en problemas, los mapas conceptuales y la mediaciéon
pedagdgica de los tutores. A lo largo de los afios los seminarios de integracién han evidenciado que potencian el
aprendizaje significativo, aumentan la motivaciéon de los estudiantes al acercarlos a los problemas clinicos, y han
posibilitado la investigacion en el drea de la did4ctica de las ciencias bésicas.

Palabras clave: Aprendizaje basado en problemas, aprendizaje significativo, experiencia de aprendizaje mediado,
interdisciplinariedad

Abstract

The traditional model of medical education in Colombia, includes the Basic Sciences courses at the beginning
of the program, and then the Clinical Sciences courses. However, this model has shown some weaknesses such
as a limited integration of knowledge between disciplines, something that is very important in a physician for
solving clinical problems. For that reason, many Medical Schools around the world have proposed new strategies
and curricula. In our medical program at UNAB, there has been a transition from the traditional model to a curri-
culum that aims for the integration of disciplines. Specifically, at the basic sciences area, our curriculum eliminates
the traditional courses in order to integrate them around nuclear subjects from a systemic perspective. Therefore,
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many of our didactic strategies are orientated towards integration and interdisciplinarity. With this presentation,
I am going to share a meaningful experience related to the latter two perspectives, which is called integration se-
minars. These seminars take place during the third semester, by 5 to 8 students groups; each group has to solve
three clinical problems, under the guidance of a professor that acts as mediator in the students learning process.
The didactic strategy that we use for the development of seminar are: problem based learning, concept maps and
pedagogical mediation of the tutors. Throughout the years, the integration seminars have shown to be useful to en-
hance meaningful learning and student?s motivation. Additional Integration seminars have enabled the research
in the area of didactic of basic sciences.

Key Words:Problem-based learning,Significant learning, Mediated Learning Experience,interdisciplinary.
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Capitulo 103

A audiodescricao como um resurso de
ensino de conceitos de fisica em uma turma
de eja

Sabrina Gomes Cozendey
Maria da Piedade Resende da Costa

Resumen

Este estudo teve como objetivo analisar o desenvolvimento de uma audiodescrigdo para ensinar os conceitos de
fisica: trabalho e poténcia. O trabalho foi desenvolvido em duas partes principais. Primeiro foi desenvolvida uma
audiodescricdo de um video de ensino de fisica distribuido pelo Ministério da Educagdo do Brasil (MEC). Depois
foi organizada uma aula teste com alunos da Educagdo de Jovens e Adultos (EJA). Participaram da aula teste doze
alunos, um deles tinha baixa visdo. Os resultados do estudo apontam que a audiodescri¢do pode ser um recurso
positivo no ensino de fisica, auxiliando a aprendizagem do conceito. Os alunos sem deficiéncia visual aprovaram
a proposta e consideraram o video audiodescrito como repetitivo, porém mais explicativo, o que segundo eles
favorece a aprendizagem dos conceitos discutidos.

Palabras clave: Audiodescri¢ao; deficiéncia visual; ensino de fisica.
Abstract

This study aimed to analyze the development of audio description to teach the concepts of physics: work and
power. The study was conducted in two main parts. First was developed on audio description of the video of
physics teaching distributed by the Ministry of Education of Brazil (MEC). After was organized a testing class
with students of Young and Adults Education (EJA). Participated in the test class twelve students, one of them
had low vision. The study results show that audio description can be a positive resource in the teaching of physics,
aiding the learning of the concept. Students normal sighted approved to the proposal and considered the video
with audio description as repetitive, but more explanatory, which they said favors the learning of the concepts
discussed.

Key Words:audio description; visual impairment; physics teaching
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Atividade fisica: contribuicao na inclusao
de pessoas com sindromes

Anne Caroline Duarte
Calixto Junior de Souza
Fatima Elisabeth Denari

Resumen

Por intermédio do relacionamento estabelecido com as demais pessoas podem ocorrer influéncias nas agdes
corporais. portanto, estabelecem-se modelos, todavia nem todos conseguem alcancar os padrdes socialmente es-
tipulados e em consequéncia acarreta a exclusdo de algumas pessoas, dentre essas estdo inseridas as pessoas com
sindromes. a atividade fisica pode contribuir tanto no aspecto intectual, fisico e social de todas as pessoas e inclusi-
ve das pessoas com sindromes estudos comprovam sua efeciéncia, partindo desse pressuposto o estudo apresenta
o objetivo de elucidar as implica¢des da atividade fisica na inclusdo voltada ao publico mencionado. para tanto
buscaram-se estudos desenvolvidos com a tematica e observou-se a escasses de material teorico voltado a esse
assunto, desta forma, pretendem-se com esse trabalho fomentar o interesse nesta area a fim de contribuir com a
disseminacdo de conhecimentos que possam vir a contribuir para a inclusdo social das pessoas com sindromes,
na medida em que enfatizam-se outros publicos e alguns ficam a margem nao recebendo o devido respaldo e em
consequéncia muitos sdo vitimas do estigma. O corpo estd suscetivel as influéncias da sociedade, na medida em
que as pessoas relacionam-se com as demais e por meio desta interacdo pode acarretar modificagdes nas ac¢des
corporais.

Palabras clave: Educagéo especial. Pessoas com sindrome. Atividade fisica.
Abstract

Through established relationship with others influences in bodily actions can occur. therefore set up models,
but not everyone can achieve the socially prescribed patterns and consequently leads to the exclusion of some
people, these are inserted among people with syndromes. physical activity can contribute both in the borderline
intellectual, physical and social aspect of all people and even people with syndromes studies prove their efficiency,
under this assumption the present study to elucidate the implications of physical activity in addition to the targeted
audience mentioned. sought for both studies were developed with the theme and observed the lack of theoretical
material facing this subject in this way, intend with this work fostering interest in this area in order to contribute to
the dissemination of knowledge that may to contribute to the social inclusion of people with syndromes, insofar
as it is emphasized that other public and some are not getting the margin due support and as a result many are
victims of stigma. The body is susceptible to the influences of society, to the extent that people relate with others
and through this interaction can lead to changes in bodily actions.

Key Words: Special Education. People with the syndrome. Physical activity.
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Avances de la investigacidon sobre una
estrategia de inclusidon educativa a partir de
una experiencia significativa

Adriana Isabel Jiménez Vargas
Gloria Esperanza Sierra Delgado

Resumen

El articulo presenta los avances de una investigacién cuyo objetivo es identificar, en una experiencia local,
las estrategias de inclusién educativa que los maestros usan exitosamente para la atencién de estudiantes con
Necesidades Educativas Especiales. El objeto de estudio son las estrategias de inclusiéon educativa, donde se tiene
en cuenta informacién de maestros, estudiantes y familias. El propésito del estudio es aportar al entendimiento y
las précticas de los maestros que encuentran dificultad para responder a la diversidad de sus estudiantes y, con
ello, contribuir al reto de implementar el derecho a la educacién, bajo la concepcién de una educacién para todos.
La investigacion estd basada en un estudio de caso con enfoque cualitativo que usa la entrevista en profundidad y
la revisién documental como estrategias de recoleccién de informacién.

Palabras clave:Educacién inclusiva, Necesidades Educativas Especiales, Estrategia de Ensefianza, Estrategias de
Inclusién Educativa.

Abstract

The article presents the progress of an investigation aimed at identifying, in a local experience, the inclusive
education strategies that teachers used successfully with students who have Special Educational Needs. The study
focuses on inclusive education strategies, so it takes into account information from teachers, students and families.
The studys purpose is to contribute to understanding and practices of teachers who have difficulty responding to
their students diversity and, thereby, to contribute to the challenge of implementing the right to education under
the concept of Education for All. The research is based on a case study with a qualitative approach, using in-depth
interviews and document review as data collection strategies.

Key Words:Inclusive Education, Special Educational Needs, Teaching Strategy, Inclusive Education Strategies
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Blogs de professores da Educacao Especial:
a imagem das experiéncias do trabalho
desenvolvido em salas de recursos na
internet

authorGabriela Alias Rios
Enicéia Gongalves Mende

Resumen

As tecnologias digitais da informacdo e comunicagio estdo cada vez mais presentes no cotidiano das pessoas.
Nesse panorama, inserem-se os blogs, didrios on-line utilizados para comunicacdo e que permitem que o cidaddo
comum se coloque como testemunha participativa, ou seja, qualquer pessoa pode publicar textos na internet, sem
a edicdo e olhar de um editor, produzindo e distribuindo informacéo. A partir de buscas na internet, constata-se
que os blogs sdo muito utilizados por professores. Assim, este trabalho teve como objetivos analisar e descrever o
que professores especializados divulgam em seus blogs pessoais sobre o trabalho realizado nas salas de recursos,
bem como a imagem que esses professores constroem de si e das salas de recursos multifuncionais. Foram reali-
zadas buscas na internet a partir de um conjunto de descritores. Os blogs foram selecionados a partir de quatro
critérios: (a) origem brasileira; (b) pertencer a professor que atua em sala de recursos; (c) conter pelo menos cinco
postagens; (d) temética relacionada a educacio especial. Os textos deveriam ser escritos pelo préprio professor e
ter sido publicados entre 2009 e 2013. Para analisar a imagem do trabalho desenvolvido, os textos elencados foram
analisados a partir do nivel discursivo da Teoria Semiética do Texto, em que se analisam actantes, atores, espago,
tempo, temas e figuras. Neste trabalho, o foco das andlises foram os temas. A partir das andlises, foi possivel ob-
servar que as experiéncias dos professores sdo colocadas como positivas e promissoras e a imagem desse professor
é a de herdi.

Palabras clave:blogs; educagdo especial; tecnologias da informagao e comunicagao
Abstract

Digital Information and Communication Technologies are increasingly present in daily life. In this scenario,
it is possible to higlhlight blogs, a kind of online diary used for communication and that allows citizens to be a
participatory witness, in other words, anyone can publish texts on the Internet, without the editing and look of
a publisher, producing and distributing information. From internet searches, it was observed that blogs are often
used by teachers. In this perspective, this study aimed to analyze and describe what specialized teachers disclose
on their personal blogs about the work in multifunctional resource rooms, as well as the image that these teachers
construct of themselves and of the multifunctional rooms. For this, internet searches from a set of descriptors were
performed. Blogs were selected based on four criteria: (a) be Brazilian; (B) belong to a special education teacher
who works in the resource room; (C) contain at least five posts; (D) be related to special education theme. The texts
should be written by teachers themselves and have been published between 2009 and 2013. To analyze the image
of work, the five texts were analyzed from the discursive level of Semiotics Theory of Text, in which we analyze
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actors, space, time, themes and figures. In this work, the focus of the analysis were the themes. From the analysis,
it was observed that the experiences of teachers are placed as positive and promising and the image of this teacher
is a hero.

Key Words: blogs ; special education; information and communication technologies
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Desvendando a disciplina de Educacao
Especial: a formacdo de professores com um
enfoque interdisciplinar.

Calixto Junior de Souza
Fatima Elisabeth Denari

Resumen

Almejando identificar a formacao inicial de professores no dmbito do ensino superior, este estudo tem a in-
tencionalidade de delinear as interfaces entre as dreas de Educagao e Educagdo Especial. Tal delineamento pro-
porcionara que seja concretizada uma andlise dos cursos de licenciatura no tocante a identificar, refletir e cotejar a
articulagdo da disciplina de Educagédo Especial nas matrizes curriculares. Para tanto, este estudo tem como objetivo
timoneiro estudar a articulacdo com um enfoque interdisciplinar da disciplina de Educagdo Especial nos cursos de
Educagéo Fisica e Pedagogia. Com isso, como método este estudo acolhe o tipo descritivo como forma de estudar a
materializac¢do desta articulagdo in locus na Universidade Federal da Grande Dourados, como forma de apontar os
avangos, retrocessos e dilemas da formacéao inicial de professores nesta institui¢do de ensino, pesquisa e extensao.
Dessa forma, este estudo configura-se como um estudo de caso na qual se almeja aprofundar na interagdo entre a
formacdo de professores e o processo de inclusdo escolar com foco na disciplina de Educagdo Especial.

Palabras clave:Formacédo inicial de professores. Educagdo Especial. Projeto Pedagégico de Curso. Processo de
inclusdo escolar.

Abstract

Aiming identify the initial training of teachers in higher education, this study has the intention of delineating
the interfaces between the areas of Education and Special Education. This outlining will provide an analysis of the
degree courses in relation to identifying, collating and reflect the articulation of the discipline of special education
on curricular. Therefore, this study has the objective to study the helmsman conjunction with an interdisciplinary
focus of the discipline of Special Education courses in Physical Education and Pedagogy. With this, as this method
accepts the descriptive study as a way to study the materialization of this joint locus in the Federal University of
Grande Gold as a way to point out the progress, setbacks, and dilemmas of teacher education at this institution
for teaching, research and extension. Thus, this study appears as a case study in which we aim to deepen the
interaction between teacher education and school inclusion focusing on the discipline of Special Education.

Key Words:Initial teacher. Special Education. Pedagogical Project Course. School inclusion.
Referencias

ANDRE, M.E.D.A. Estudo de caso em Pesquisa e Avaliacdo Educacional. Brasilia: Liber Livro, 2008.

244



245

BUENQ, J. G. S. Criangas com necessidades educativas especiais, politica educacional e a formacao de profes-
sores: generalista ou especialista. In:Revista Brasileira de Educacdo Especial, Piracicaba-SP, v. 3, n. 5, p. 7-25, 1999.

CAETANO, A. M. A formagdo inicial de professores na perspectiva da inclusdo escolar de alunos com de-
ficiéncia: o curso de Pedagogia na Universidade Federal do Espirito do Santo. 2009. 236f. Tese (Doutorado em
Educagdo)- Centro de Educagédo, Universidade Federal do Espirito do Santo, Vitéria, 2009.

COCATE, P. G. et. al; Percepcao dos discentes do tdltimo periodo do curso de educacdo fisica quanto a sua for-
magdo para atuar com pessoas com necessidades especiais na rede regular de ensino. In: Revista Digital, nz 126-
Buenos Aires, dez. 2008. Disponivel em:http: //www.efdeportes.com/efdl26/educacao-fisica-formacao-para-e
html Acesso em: 22/05/2012.

FAZENDA, Ivani (org). Interdisciplinaridade-transdisciplinaridade: visdes culturais e epistemolégicas. In: FA-
ZENDA, Ivani. O que é interdisciplinaridade. Sao Paulo: Cortez, 2008.

A aquisicdo de uma formacao interdisciplinar de professores. In: FAZENDA, Ivani. Didética e interdisciplina-
ridade. 171 Ed. Campinas, SP: Papirus, 2012. (Colec¢do Praxis)GIL, A. C. Como Elaborar Projetos de Pesquisa. 41 ed.
S3o Paulo: Atlas, 2002.

LENOIR, Yves. Didatica e interdisciplinaridade: uma complementaridade necessaria e incontornavel. In: FA-
ZENDA, Ivani. Didatica e interdisciplinaridade. 171 Ed. Campinas, SP: Papirus, 2012.(Colecdo Préxis)

KRUG, H. N.; SILVA, M. S.da. A formagdo inicial de professores de educagao fisica e de pedagogia: um olhar
sobre a preparagdo para a atuagdo nos iniciais de ensino fundamental. In: Revista Digital- Buenos Aires. Ano 13- nZz
123, ago de 2008. Disponivelem: http: //www.efdeportes.com/efdl23/a-formacao-inicial-de-proféssores—de
htm. Acesso em: 22/05/2012
MATOAN, M. T. E. Inclusédo Escolar: o que é Por qué Como fazer Sdo Paulo: Moderna, 2003.

MIRANDA, M. I. Ensino e pesquisa: o estdgio como espago de articula¢do. In: SILVA,
L. C., MIRANDA, M. I. Estagio Supervisionado e pratica de ensino: desafios e possibilidades. Araraquara: SP, 2008,
p.15-36.

MIRANDA, R. G. Da Interdisciplinaridade. In: FAZENDA, Ivani. O que é interdisciplinaridade. Sdo Paulo:
Cortez, 2008.

SACRISTAN, J. G. O curriculo: uma reflexdo sobre a prética. Tradugao: Ernani F. da F. Rosa. 3t ed. Porto Alegre:
Artmed, 2000.

TRINDADE, D. F. Interdisciplinaridade: um novo olhar sobre as ciéncias. In: FAZENDA, Ivani. O que é inter-
disciplinaridade. Sdo Paulo: Cortez, 2008.

VITALIANO, C. R.; MANZINI, E. J. A formagdo inicial de professores para inclusdo de alunos com necessida-
des educacionais especiais. In: VITALIANO, C. R (org.). Formacao de professores para a inclusdo de alunos com
necessidades educacionais especiais. Londrina: Eduel, 2010, p. 50- 112.

YARED, I. O que é interdisciplinaridade. In: FAZENDA, Ivani. O que é interdisciplinaridade. Sdo Paulo: Cor-
tez, 2008.


http://www.efdeportes.com/efd126/educacao-fisica-formacao-para-atuar-com-pessoas-com-necessidades-especiais.html
http://www.efdeportes.com/efd126/educacao-fisica-formacao-para-atuar-com-pessoas-com-necessidades-especiais.html
http://www.efdeportes.com/efd123/a-formacao-inicial-de-professores-de-educacao-fisica-e-de-pedagogia.htm
http://www.efdeportes.com/efd123/a-formacao-inicial-de-professores-de-educacao-fisica-e-de-pedagogia.htm

Capitulo 108

Didactica de lectura desde el enfoque
semiotico sociocultural para poblacion
extraedad en la institucion distrital Villas
del Progreso

Oscar Javier Quintero Reyes
Resumen

La lectura es una actividad social que varia con el tiempo, las condiciones culturales, y ciertas disposiciones
politicas, por eso, esta investigacion se perfila como propuesta a implementar acorde con el disefio de una didac-
tica de lectura de enfoque sociocultural para abordar los procesos de inclusién de la poblacién extraedad en la
educacién basica de la Institucién Distrital Villas del Progreso ubicada al Sur de la ciudad de Bogota.

El proceso actual desarrollado permite determinar, primero, un método cualitativo, descriptivo y el andlisis de
caso especifico de los estudiantes pertenecientes al Aula Aceleracion del aprendizaje en condicién de extraedad.

Segundo, el aporte pedagdgico de la Ingenierfa Didactica para disefiar la propuesta didéctica de lectura desde
el enfoque semidtico sociocultural. Este trabajo se desarrolla en el marco de la escuela y la préctica educativa do-
cente, desde una preocupaciéon evidente en una de las acciones sociales del aula, es decir, la lectura, pero ésta ha
tenido poca exigencia didactica como herramienta en el campo de la inclusién y la diversidad, asi, en palabras de
Ferreiro (1991): El maestro es obligado a la seleccién de ciertos contenidos en la ensefianza para abordarlos con po-
ca profundidad, por lo tanto, el problema planteado es: £Cudles son las implicaciones de una did4ctica de lectura
desde el enfoque semi6tico sociocultural para abordar los procesos de inclusiéon pedagdégica de la poblacién extra-
edad en la educacién basica de la Institucion Distrital Villas del Progreso?. Frente a resultados obtenidos y algunas
conclusiones, es determinante caracterizar desde el aula escenarios donde prime la inclusién y el reconocimiento
de un contexto diverso para educar, ademads, reflexionar en el asunto de la extraedad como una condicién real en
la que viven muchos estudiantes, ya que es uno de los factores que influye en los diversos estilos de aprendizaje.

La lectura estd presente en el acto educativo y debe ser un ejercicio de ciudadania y procesos de individualiza-
cién, por eso, es necesario un discurso consciente y reflexivo del maestro, ademas del uso coherente de los textos,
considerando la diversidad colectiva del aula y la forma como los sujetos leen e interpretan el mundo, asi, esta pro-
puesta aporta aspectos de cardcter curricular, epistemoldgico, cognitivo, comunicativo y a su vez, socioculturales
al proceso educativo.

Palabras clave:Lectura. Didé4ctica de lectura. Inclusion. Extraedad
Abstract

Reading is a social activity that changes by the time, the cultural conditions and some political orders, therefore,
this research is outlined as a proposal that looks for the implementation of a reading teaching from the semiotics
sociocultural approach to deal the pedagogical inclusion processes for the overage students who belong to the
Villas del Progreso School located in the south part of Bogota. The present process researched determines, first
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of all, a qualitative and descriptive method, besides the case analysis, taking into account the studied subjects, it
means, the overage students belong to the acceleration grade in the school. Second, the pedagogical contribution
by the didactic engineering related to the design of the proposal reading teaching from the semiotics sociocultural
approach. This Project is developed in the school context and the teachert’s practice taking into account the reading
activity as a social practice, however its didactics use has not been demanded in the inclusion and diversity field,
therefore, Ferreiro (1991) said: Teacher is forced to select some contents in the teaching process in order to educate
them without a depth vision, then, the problem brought up is: What are the didactics Reading activity implications
from the semiotics sociocultural approach to deal the pedagogical inclusién processes for the overage students who
belog to the Villas del Progreso Distrital School? From the obtained results and some conclusions, its is important
to characterize since the classroom some scenes where the inclusion can predominate and the diverse context
recognition for education, also, having the chace to reflect in the matter overage as a real condition lived by a lot
of students, therefore, it is an agent that influences in the different styles of learning.

Reading in present in the educative fact and it must be an exercise that promotes citizenship and process of
individualization, therefore is required a conscious and thoughtful teacher speech, besides a consistent use of texts
having in mind the collective classroom diversity and how subjects read and interpret the world, so, this propo-
sal provides curricular aspects, epistemological, cognitive, communicative and sociocultural to the educational
process.

Key Words: Reading . Teaching reading. Inclusion. overage
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Educacao sexual:discussdes decorrentes dos
parametros curriculares nacionais (pcns)

Valéria Marta NonatoMokwa
Fatima Aparecida Coelho Gonini
Rita de Céssia Petrenas

Paulo Rennes Margal Ribeiro

Resumen

A sexualidade é um tema discutido nos interditos e considerado um tabu, entretanto no senso comum acredita-
se que essa tematica ndo é mais um entrave. No perpassar da histéria a discussdo da sexualidade apresentou ava-
ngos e retrocessos, pois o ser humano vive em constante evolugdo, e desta forma, tudo que o rodeia se altera de
acordo com a cultura e o tempo histérico. Assim, a sexualidade a principio vista como um problema de satide pu-
blica adentra aos dominios da educacdo devido o aumento da incidéncia da Aids e da gravidez na adolescéncia.
Em vista disso, cabe & escola, desenvolver uma educacédo sexual que forme individuos conscientes e responséaveis
pela expressdo da sua sexualidade. Através dos Pardmetros Curriculares Nacionais (PCNs) o tema transversal
Orientagdo Sexual foi inserido nas escolas e sua discussdo vem sendo abordada por vérios estudiosos que disco-
rrem a respeito da formagdo docente para trabalhar as questdes decorrentes desse documento. Esse estudo objetiva
refletir teoricamente a respeito do tema transversal Orientagdo Sexual, revelando a sua importancia na construgdo
de uma educagdo sexual emancipatoéria. Sucintamente entendemos que o professor, responsédvel por trabalhar es-
se material, ndo esta instrumentalizado para tal atividade. E imprescindivel que a formagdo docente possibilite
estudos sobre a temadtica tanto na formagdo inicial quanto continuada, para que o professor seja capaz de trans-
formar a sua prética e consequentemente os valores estereotipados no contexto escolar que geram preconceitos e
discriminacgdes.

Palabras clave: Educacdo sexual. Formagdo do professor. Sexualidade
Abstract

Sexuality is considered to be an interdicted topic and a taboo; however the common sense is that these barriers
have been overcome. Throughout history the discussion of sexuality has presented advances and setbacks, becau-
se human beings live in constant evolution, thus, everything that surrounds them changes according to the culture
and the historical period. Thus, sexuality which is primarily seen as a public health problem enters the fields of
education due to increased incidence of AIDS and teenage pregnancy. Consequently, it is up to the school to de-
velop a sex education that forms conscious individuals who are responsible for the expression of their sexuality.
Through the National Curriculum Parameters (PCN) a crosscutting theme - Sexual Orientation - was inserted in
schools. The theme has been discussed by several scholars who write about teacher training to approach the is-
sues addressed in this document. This study aims to theoretically reflect about how the cross-cutting theme Sexual
Orientation is addressed by teachers in primary education schools. We understand that the teacher, responsible
for introducing this material, does not have the instruments for such activity. It is essential that teacher training
can enable studies on the subject, both in initial and ongoing training, so that the teacher is able to transform their
practice and consequently the ??stereotyped values in the school context that generate prejudice and discrimina-
tion.
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Capitulo 110

La musica, herramienta pedagogica para el
desarrollo de sensaciones, emociones y
sentimientos de una poblacién especial

Patricia Casas Fernandez
Laura Marcela Martinez Moreno
Lina Marcela Diaz Marquez

Resumen

Es mediante la musica que se posibilita el desarrollo de aptitudes y actitudes de la comunidad en general,
logrando expresiones y socializaciéon de los mismos a través de actividades artisticas, que puedan responder a
necesidades e intereses.

La formacién pedagoégica musical, ofrece la posibilidad de diagnosticar problemas y necesidades, por esto el
conocimiento de las incapacidades de los estudiantes posibilita plantear soluciones especificas, posibilitando un
aporte al mejoramiento de la calidad de vida de la poblacién con Sindrome de Down, Retardo Mental, Déficit Aten-
cional, Hipotiroidismo, Hipoxia perinatal y desnutricién intrauterina. El beneficio que obtienen los estudiantes con
discapacidades parte de la necesidad de investigar acerca de cémo afecta la miisica al cerebro y del conocimiento
del desarrollo de ciertas dreas del mismo, que se entrenan regularmente y repercuten en la mejoria de otras zonas,
facilitando la estimulacién de las potencialidades expresivas que contribuyen con el desarrollo de habilidades rit-
micas, auditivas y de entonacién. Por ello el proceso se enmarca en el trabajo que busca favorecer a la poblacién
especial para mejorar su socializacién,a traves de actividades musicales, comprendiendo que son sujetos a los cua-
les se les debe otorgar una educacién especial. Es la miisica y su implementaciéon una excelente estrategia para
trabajar con esta poblacién en discapacidad.

Palabras clave: Discapacidad, memoria, musica, comunidad especial, ritmo, oido musical, expresion, actitudes,
experiencias, habilidades.

Abstract

It is through music that the development of skills and attitudes of the community at large is possible , obtaining
expressions and sharing them through artistic activities that can respond to needs and interests .

The music teacher training , offers the ability to diagnose problems and needs , so knowledge of disabilities
enables students ask specific solutions , enabling a contribution to improving the quality of life of people with
Down Syndrome , Mental Retardation , Attention Deficit , Hypothyroidism , perinatal hypoxia and intrauterine
malnutrition . The benefit to students with disabilities part of the need for research on how music affects the brain
and knowledge of the development of certain areas of the same , who train regularly and affect the improvement
of other areas , facilitating stimulation the expressive potential to contribute to the development of rhythm , in-
tonation and auditory skills. Therefore the process is part of the work that seeks to promote the special people to
improve their socialization , through musical activities , understanding that are subjects to which they should be
granted special education. It's music and its implementation an excellent strategy to work with this population
disabilities.
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Key Words: Disability , memory, music, special community , thythm, tone deaf , speech, attitudes , experiences ,
skills.
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Capitulo 111

Objeto educacional acessivel a pessoas com
deficiéncia visual: elaboracao e
implementacao da audiodescricao

Gabriela Alias Rios

Soellyn Elene Bataliotti

Klaus Schliinzen Junior

Elisa Tomoe Moriya Schliinzen

Resumen

Este trabalho tem como objetivo descrever aspectos da elaboragdo e implementagdo da audiodescricio em
um objeto educacional produzido para um curso de especializa¢do a distancia e também analisar a relevancia da
insercdo desse recurso para a inclusdo de pessoas com deficiéncia. O objeto educacional traz oito situa¢des que o
professor pode enfrentar em sala de aula e possiveis agdes que a serem tomadas frente a cada uma delas. A propos-
ta da atividade consistia na exploracdo do objeto educacional, reflexdo sobre as a¢des e desdobramentos e debate
no férum de discussdo. A partir das postagens, observou-se que é a audiodescri¢do contribuiu positivamente para
a inclusdo das pessoas com deficiéncia e também para a participagdo de estudantes sem deficiéncia. Para tanto,
é preciso observar alguns aspectos na elaboracdo do roteiro de audiodescrigdo, como as teclas de comando, que
permitem ao usudrio navegar corretamente pelo objeto. A falha na audiodescri¢do pode acarretar no erro e ir de
encontro ao principio da equiparacdo de oportunidades.

Palabras clave:Audiodescri¢do. Objeto Educacional. Acessibilidade. Deficiéncia visual. Educacao a Distancia.
Abstract

This paper aims to describe aspects of elaboration and implementation of audiodescription in a learning object
produced for a specialization distance course. It also aims to analyse the relevance of the inclusion of this resource
for the inclusion of people with disabilities. The learning object presents eight situations which can be face by
a teacher in classroom and possible actions that teachers can do considering each situation. The purpose of the
activity consisted in exploring the learning object, reflect on the actions and consequences and debate in a forum.
By analysing the posts, it was possible to observe that the audiodescription contributed positively to the inclusion
of people with disabilities and also to the participation of students without disabilities. Therefore, it is necessary
to observe some aspects for the audiodescription script as the command keys that allow the user to navigate on
the object correctly. Incorrect audiodescription might result in error and go against the principle of inclusion.

Key Words: Audiodescription. Learning Object. Accessibility. Vision Impairment. Distance learning.
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Capitulo 112

Politicas de inclusao para estudantes com
altas habilidades ou superdotacao

Rosemeire de Aratjo Rangni
Maria da Piedade Resende da Costa
Danitiele Maria Calazans

Resumen

Em relagdo as outras categorias de necessidades educacionais especiais, as altas habilidades ou superdotacéo
ainda é pouco discutida no sistema educacional brasileiro. Em detrimento a essa restrita discussdo, ndo se pode
dizer o mesmo quanto a legislacdo pertinente. O objetivo do presente trabalho é expor o amparo legal junto aos
estudantes com altas habilidades ou superdotagdo sob as orientagdes da recente Politica Nacional de Educagdo
Especial na Perspectiva da Educacéo Inclusiva, de 2008 e, discutir a inclusdo e exclusdo dessa parcela de estudantes
no cendrio brasileiro. Para tanto, valeu-se de pesquisa bibliografica e documental. Os resultados obtidos pontuam
que, contraditoriamente dos dispositivos legais e objetivos propostos na Politica Nacional de Educacado Especial na
Perspectiva da Educacéo Inclusiva, de 2008, as a¢des educacionais ainda ndo atingiram as escolas brasileiras. Essa
conclusdo dé-se pelo infimo ntimero de matriculas, cerca de 13.000, em todo o Pafs, e fortalecem que as orienta¢des
legais preconizadas na referida Politica ndo tém sido cumpridas, nem pelos gestores de politicas ptblicas e nem
pelos sistemas de ensino.

Palabras clave: Educacédo Especial. Altas habilidades ou superdotacdo. Inclusao.
Abstract

About the others categories of special educational needs, high skills or giftedness still is little discussed in the
Brazilian educational system. Besides of that restricted discussion, it can?t say the same about legislation. The
aim of the presente work is to show the legal guarantee of the students with high skills or giftedness under the
orientations of the recent Politica Nacional de Educagdo Especial na Perspectiva da Educagdo Inclusiva, 2008, and,
to discuss the inclusion and exclusion of that portion of students in the Brazilian scenary. For this, it valued the
bibliographical and documental researches. The results points out, in contraditory the legislation and the Politica
Nacional de Educacao de Especial na Perspectiva da Educacdo Inclusiva, 2008, the educational actions didnt reach
the Brazilian schools yet. That conclusion is because the minor number of the enrollments, about 13.000, all over
the country and strengthen that the legal orientations, of the mentioned policy, have not cumplied neither by the
policies managers either by the teaching system.

Key Words: Special Educaciton. High skills or giftedness.Inclusion.
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Capitulo 113

Pressupostos da educacao sexual na
formacao docente

Fatima Aparecida Coelho Gonini
Valéria Marta Nonato Mokwa
Rita de Céssia Petrenas

Paulo Rennes Margal Ribeiro

Resumen

O papel que a escola exerce na formagao do aluno nos diversos niveis e modalidades de ensino sdo de extrema
relevancia, inclusive em se tratando da educagdo sexual. O professor como membro constitutivo dessa instituigdo
e agente multiplicador na vida escolar, pode ser foco de pesquisas a respeito da formacdo para a educacédo sexual.
Analisando dados de estudos sobre formagéo e capacita¢do, constatou-se que a maioria dos professores ndo dispde
de conhecimentos cientificos suficientes para promover a educagdo sexual as criangas e aos adolescentes. Diante
dessas consideracoes, esse estudo objetivou refletir como vém sendo trabalhadas as questdes da sexualidade nos
cursos de licenciatura, uma vez que tal tematica perpassa o cotidiano escolar, para tanto, esse estudo se fundamen-
ta em tedricos que elucidam a discussdo do tema. Apreendemos que é necessério que a formagdo docente aborde
de forma intencional a temdtica sexualidade nas licenciaturas, contribuindo para formar o educador sexual criti-
co, reflexivo e emancipatdrio, proporcionando ao aluno uma educacédo sexual cidada, direcionando sua formagdo
para que sejam responsaveis nas suas escolhas. Para tanto, é importante haver politicas ptblicas que garantam
a implantagdo e a execugdo da disciplina educagdo sexual nos curriculos dos cursos de graduagdo e licenciatura,
objetivando a formacao sexual emancipatoria.

Palabras clave: Educagéo sexual. Sexualidade. Formagdo docente.
Abstract

The role that school plays in the formation of students, in various levels and types of education, is extremely
important when it comes to sex education, the teacher as a representative member of this institution and pedago-
gue in school life, can be the focus of research on training regarding sex education. Analyzing data from studies
about qualification and training, it was found that most teachers do not have sufficient scientific knowledge to
promote sex education to children and adolescents. Given these considerations, this study aims to reflect about
how the issues of sexuality have been approached in licensee courses, since this theme pervades the school rou-
tine. To this end, this study is based on theoreticians who elucidate discussions of the issue. We understand that
the need for teacher training to intentionally address the issue of sexuality in licensee courses can contribute to
form a critical, reflective and emancipatory sex educator, providing the student a sex education that is necessary
to form a citizen, directing their training so that the students can be responsible for their choices. Therefore, it is
important to have public policies that guarantee the implementation and enforcement of the sex education subject
in the curricula of undergraduate and graduate degrees, aimed at an emancipating sexual education.

Key Words: Sex education. Sexuality. Teacher training.
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Capitulo 114

Reconhecimento dos indicadores de
precocidade na educacao infantil
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Resumen

O reconhecimento da crianga com capacidade acima da média na educagdo infantil é vista como uma agdo com-
plexa e, mesmo, composta de uma amplitude de opg¢des de atendimento, ainda, apresenta uma vasta dificuldade
de identificagdo. Nesta perspectiva, entende-se, que o desafio a enfrentar é grande, tanto para a escola quanto para
a sociedade reconhecer as capacidades e habilidades no dmbito educacional e social. A temdtica sobre a precoci-
dade na educagdo infantil é pouco discutida na area académica, com isso, verificou-se a necessidade de abordar
de forma mais especifica este conceito. Assim, este artigo tem como objetivo geral discutir o reconhecimento do
aluno que apresenta indicadores de precocidade na educagéo infantil. Para tanto, viabiliza-se por uma pesquisa de
estudo de caso, e, foi desenvolvida em uma institui¢do municipal de ensino de educagdo Infantil situada em uma
cidade do interior do Estado de Sao Paulo. Foram participantes 46 criangas de trés a cinco anos e seis professores da
Educacao Infantil. Por fim, pretende-se, com os resultados, promover a sensibiliza¢do dos professores, principais
autores do processo do desenvolvimento de uma educagéo voltada ao estimulo e a valorizagdo das capacidades e
habilidades das areas de interesse do aluno que se destaca por sua precocidade.

Palabras clave:Educacdo Especial, Precocidade, Altas Habilidades ou Superdotagao.
Abstract

The abled child recognition at the children education is seen as a complex action and even having several
options to the special services still it presents a large difficult for the identification. In this perspective, it was
understood that the chalange to face it is very big as at the schools as the society to recognize the abilities and
skills in the educational and social range. The tematic about precocity at the children education is few discussed at
the academic field, so, it is verified the necessity to foccuse the concept more specifically. This way, this paper aims,
in general, to discuss the student recognition who indicate precocity at the children education. For that, it was used
the case study and it was developed at the municipal children education institution in the country city in the state
of Sao Paulo. It had 46 participants, three to five year childdren and six teachers who works with children.At last,
it was intended with the results to promote the teachers sensibility, main authors in the development process for
the education, to stimulate and valorize the abilities and skills in the students interests fields, students who stand
out for their precocity.

Key Words: Special Education, Precocity, High abilities or Giftedness.
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Recursos para a Educacao Especial
oferecidos em um repositorio educacional
brasileiroo
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Resumen

O uso de tecnologias na escola e a velocidade que a informacéo chega, traz a necessidade de professores bus-
carem alternativas para trabalharem em sala de aula, inclusive para lidarem com estudantes publico alvo da
Educacado Especial. De forma a oferecer recursos digitais aos professores, o Portal do Professor, um repositério
brasileiro oferecido pelo Ministério da Educagdo (MEC) disponibiliza um acervo de contetidos que podem ser
pesquisados por professores das diversas dreas. Nesse sentido, o presente estudo tem como objetivos: a) apresen-
tar o que é o repositério do Portal do Professor e quais tipos de recursos oferece; e, b) destacar dentre os recursos
ofertados no Portal do Professor quais sdo voltados e podem colaborar para o ensino de estudantes ptblico alvo
da Educacao Especial. Esta pesquisa configura-se como quantitativa por meio de buscas na internet, no préprio re-
positdrio do Portal do Professor. A cada categoria apresentada pelo repositério, foi realizada uma busca utilizando
os seguintes descritores: Educagdo Especial, Educagdo Inclusiva e Inclusdo Escolar, para ser possivel elencar quais
recursos sdo disponibilizados para o acesso do professor. Os resultados foram quantificados e relacionados a cada
categoria pesquisada. Conclui-se que este ambiente pode ser uma rica ferramenta de buscas e pesquisas voltadas
para a Educagédo Especial, no entanto, ha a necessidade de um estudo mais aprofundado para verificar a qualidade
dos recursos oferecidos.

Palabras clave: Educacdo Especial; Repositério Educacional, Portal do Professor.
Abstract

The use of new technologies in school and current speed with arriving information bring the need for teachers
to seek new alternatives to produce knowledge, especially in the search for resources to be used in Special Educa-
tion. Thus, the Portal do Professor, a repository hosted by the Brazilian Ministry of Education may allow resources
to contribute to the Special Education. The present study aims to: a) the rate they are and what they offer national
repositories, b) describe and present the Portal do Professor as a repository of education funded by the Brazilian
government for the education, and c) highlight the environment Portal do Professor resources that can provide
data to be worked in the Special Education. This research was qualitative research on the internet about what is
available in this repository. Was held in each category presented using the keywords "Special Education”, Inclusive
Education.nd "School Inclusion”, so to outline what resources are suggested for use by the teacher on the topics of
Special Education. The results were quantified and related to each category searched, and found several resources
that can help the teacher to work in Special Education perspective. We conclude that this environment can be a
rich tool for search and research for special education, still requiring further research to verify the quality of what
is offered for the target audience of Special Education.

Key Words: Special Education, Educational Repository, Portal do Professor.
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Surdocegueira por sindrome da rubéola
congénita
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Maria da Piedade Resende da Costa

Resumen

O presente trabalho se caracteriza como um estudo de caso cujo objetivo foi descrever e analisar a aplicacdo de
um programa de ensino de atividades da vida pratica para uma jovem com Surdocegueira por Sindrome da Ru-
béola Congeénita (SSRC). Foram realizados os procedimentos legais exigidos pelo Comité de Etica. Os instrumentos
constaram de: entrevista inicial para a escuta da familia com o objetivo de identificar os desejos e as dificuldades
da familia; avaliacdo funcional da visdo para verificar os comportamentos visuais; e observagdes in locu com pro-
tocolos para registrar as sessdes e verificar a comunicagdo da adolescente em relacdo a méae e com o ambiente. As
informagdes obtidas sobre a jovem e familia serviram de apoios para a construgdo do programa das atividades de
vida prética e de diferentes formas de comunicagdo empregadas. Constaram da descrigdo e da andlise dos dados
para a construcdo do programa as seguintes categorias: realizar higiene pessoal; preparar a mesa para o café; tomar
o café; e, lavar a louga. Os resultados demonstram diferencas significativas no processo de aprendizagem em cada
categoria das atividades de vida pratica e da comunicagdo durante a aplicagdo do programa. Pode-se concluir que
o estabelecimento de um programa de ensino baseado no nivel do aprendiz mostra-se eficaz.

Palabras clave: Educacdo Especial. Surdocegueira. Comunicacdo. Programacdo de Ensino.
Abstract

The present work is characterized as a case study whose objective was to describe and analyze the imple-
mentation of a program teaching of practical life activities for a young woman with Deafblindness by Congenital
Rubella Syndrome (SSRC). The legal procedures required by the Ethics Committee. The instruments consisted of:
initial interview to listening to the family the goal of identifying the wishes and the difficulties on the family; fun-
ctional vision assessment to check visual behaviors; and remarks “in locu” with protocols for recording sessions
and check the teenager’s communication with regard to the mother and with the environment. The information
obtained about the young family served as support for the construction of the program of practical life activities
and different forms of communication employed. Consisted of the description and the analysis of data for the
construction of the following program categories: perform personal hygiene; prepare the table for coffee; take the
coffee; and wash the dishes. The results show significant differences in the learning process in each category of
practical life activities and communication during the implementation of the programme. It can be concluded that
the establishment of a teaching programme based on the level of the apprentice shows to be effective.

Key Words: Special Education. Deafblindness. Communication. Programming Teaching.
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Capitulo 117

Tecnologia assistiva um apoio na
intervencao pedagdgica para o deficiente
visual

Paulo Cesar Turci
Maria da Piedade Resende da Costa

Resumen

Entre os dispositivos de TA, destaca-se o sistema Dosvox e o software Virtual Vision, ferramentas projetadas
para proporcionar aos alunos com deficiéncia visual (DV) acesso ao computador e a internet. Serd que o uso dos
dispositivos de tecnologia assistiva, Dosvox e Virtual Vision, na educacdo de alunos com DV poderd promover a
superacdo das barreiras tradicionalmente presentes em seu processo de apropriacdo de conhecimentos A presente
pesquisa teve como objetivo: analisar uso dos dispositivos de TA, Dosvox e Virtual Vision, na educacédo de alunos
com deficiéncia visual para promover a superacgdo das barreiras tradicionalmente presentes em seu processo de
apropriagdo de conhecimentos. O método caracteriza-se como um estudo quase experimental com delineamento
AB. Participaram dois alunos com cegueira, com dezoito e dezenove anos, cursando a sexta série do ensino fun-
damental e o terceiro ano do ensino médio respectivamente, denominados de participante 1 e 2. Os resultados
apontaram que os meios virtuais produziram profundas transformagdes no processo de ensino e de aprendiza-
gem tradicional, ao possibilitar o desenvolvimento de novas estratégias para a aquisi¢do de conhecimentos dos
participantes. Pode-se concluir que a construcdo da Educagdo Inclusiva e de qualidade aos alunos com DV esta
diretamente relacionada ao aprimoramento do processo de formagdo inicial e continuada de professores que exer-
cem a docéncia, nas salas de aula regulares e nas de recursos. A formagédo deve priorizar a construcdo de saberes
tedricos e préaticos sobre o desenvolvimento de processos educacionais estruturados pela TA.

Palabras clave: Educagédo Especial, Educagdo Inclusiva, Tecnologia assistiva, Deficiéncia visual.
Abstract

Among the devices TA, highlight the Dosvox system and Virtual Vision, tools designed to provide students
with visual impairments (DV) access to computer and internet software. So the question arises: Does the use of
assistive technology devices, and Dosvox Virtual Vision, the education of students with DV may promote over-
coming barriers traditionally present in the process of appropriation of knowledge And to answer it the present
research aimed to: examine the use of devices TA, Dosvox and Virtual Vision in students with visual disabili-
ties education to promote the overcoming of the barriers traditionally present in the process of appropriation of
knowledge. Regarding the method with a quasi experimental study design AB, attended by two students with
blindness, with six nineteen p.m. years are attending the sixth grade of elementary school and the third year of
high school respectively, named participant 1 and 2. The results showed that virtual media produced profound
changes in the education and traditional learning process, to enable the development of new strategies for the
acquisition of knowledge of the participants. It can be concluded that the construction of Inclusive Education and
students with DV quality is directly related to the improvement of the initial and continuing teacher engaged in
teaching, in regular classrooms and in resource training process. Training should prioritize the construction of
theoretical and practical knowledge on the development of educational processes structured by TA.
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Capitulo 118

Uma abordagem interdisciplinar da
disciplina de Educacao Fisica Adaptada

Calixto Junior de Souza
Anne Caroline Duarte

Resumen

Este estudo tem a intencionalidade de levantar, analisar e cotejar como se estrutura a disciplina de Educacéo
Fisica Especial ou Educacao Fisica Adaptada nos cursos de Educacéo Fisica e de Pedagogia na Faculdade de Edu-
cagdo da Universidade Federal da Grande Dourados (FAED/UFGD). Tendo como cerne uma analise documental
do Projeto Pedagégico de Curso (PPC) e como protagonistas os discentes que fizeram essa disciplina nos res-
pectivos cursos. Além disso, constata-se que os cursos analisados carecem de uma interdisciplinaridade em que
a disciplina de Educagdo Fisica Especial assume o papel de mediadora do processo de inclusdo, haja vista a in-
suficiente carga hordria e a incoerente aloca¢do dessa disciplina.Portanto, é preciso que seja repensado o papel
de mediagdo da disciplina de Educacéo Fisica Especial ou Adaptada como protagonista do processo de inclusado
escolar e como cerne de um movimento que permita a inclusdo de outras disciplinas nesse processo.

Palabras clave: Educacéo Fisica Adaptada. Educacdo Especial. Projeto Pedagégico de Curso.
Interdisciplinaridade

Abstract

This study has the intention to raise, analyze and collate how to structure the discipline of Special Physical
Education or Adapted Physical Education in the courses of Physical Education and Pedagogy at the Faculty of
Education of the Federal University of Grande Dourados (FAED /UFGD). Having as core a documentary analysis
of the Pedagogical Project Course(PPC) and the students as protagonists who have made this discipline in their
courses. Moreover, it appears that courses need to be analyzed interdisciplinarity in which the discipline Special
Physical Education or Adapted Physical Education assumes the role of mediator in the inclusion process, due to
the insufficient course load and inconsistent allocation discipline. Therefore, it needs to be rethought the mediating
role of the discipline of Special Physical Education or Adapted protagonist of school inclusion process and as core
of a movement that allows the inclusion of other disciplines in this process.

Key Words: Adapted Physical Education. Special Education. Educational Project Course. Interdisciplinarity.
Referencias

BUENO, J. G. 5 (1999). Criangas com necessidades educativas especiais, politica educacional e a formagdo de
professores: generalista ou especialista. In:Revista Brasileira de Educagdo Especial (p. 7-25),Piracicaba-SP, v. 3, n. 5.

FAZENDA, Ivani (org) (2008). Interdisciplinaridade- transdisciplinaridade: visdes culturais e epistemolégicas.
In: FAZENDA, Ivani. O que é interdisciplinaridade. Sdo Paulo: Cortez.

269



270 CAPITULO 118. UMA ABORDAGEM INTERDISCIPLINAR DA DISCIPLINA DE EDUCACAO FISICA

(2012). A aquisi¢do de uma formacao interdisciplinar de professores. In: FAZENDA, Ivani. Didatica e interdis-
ciplinaridade. 171 Ed. Campinas, SP: Papirus. (Colecado Préxis)

LENOIR, Yves (2012). Didética e interdisciplinaridade: uma complementaridade necessdria e incontornavel. In:
FAZENDA, Ivani. Didética e interdisciplinaridade. 17t Ed. Campinas, SP: Papirua.(Colegdo Préxis)

KRUG, H. N,; SILVA, M. S.da (2008). A formagdo inicial de professores de educagdo fisica e de pedagogia: um
olhar sobre a preparacédo para a atuacgdo nos iniciais de ensino fundamental. In: Revista Digital- Buenos Aires. Ano
13-nz123. Disponivel em:http://www.efdeportes.com/efdl23/a-formacao-inicial-de-professorss—-de—-edu
htm. [22 de maio de 2012

MANTOAN, M. T. E (2003). Incluséo Escolar: o que é? Por qué? Como fazer? Sao Paulo: Moderna.

OLIVEIRA, A. P. T de M; ARAUJO, C. M. de (2012). A formacio de professorespara a Educacdo Inclusiva: Um
olhar sobre os saberes docentes do professor-formador. In: 35t Reunido Anual da Anped.

SACRISTAN, J. G (2000). O curriculo: uma reflexdo sobre a pratica. Tradugdo: Ernani F. da F. Rosa. 3t ed. Porto
Alegre: Artmed.

SOUZA,C.] (2010). Licenciaturas e a exclusdo da inclusdo: um olhar sobre os PPCs. In: VIl CONPEEX, Goiania
(p. 7644 - 7648).Anais do Congresso de Pesquisa, Ensino e Extensdao- CONPEEX

TRINDADE, D. F (2008). Interdisciplinaridade: um novo olhar sobre as ciéncias. In: FAZENDA, Ivani. O que é
interdisciplinaridade. Sao Paulo: Cortez.

VITALIANO, C. R.; MANZINI, E. J (2010). A formacéo inicial de professores para inclusdo de alunos com ne-
cessidades educacionais especiais. In: VITALIANO, C. R (org.). Formacao de professores para a inclusao de alunos
com necessidades educacionais especiais (p. 50- 112). Londrina: Eduel.

YARED, I (2008). O que é interdisciplinaridade. In: FAZENDA, Ivani. O que é interdisciplinaridade. Sdo Paulo:
Cortez.


http://www.efdeportes.com/efd123/a-formacao-inicial-de-professores-de-educacao-fisica-e-de-pedagogia.htm
http://www.efdeportes.com/efd123/a-formacao-inicial-de-professores-de-educacao-fisica-e-de-pedagogia.htm

Capitulo 119

REVISAO LEGISLATIVA DA FORMACAO
DE PROFESSORES EM EDUCACAO
ESPECIAL

Maria Odete de Mattos
Eladio Sebastidn Heredero
Jose Luis Bizelli

Resumen

O trabalho que apresentamos tem por objeto organizar a legislacido nacional existente em matéria de Formagédo de
Professores par atender a Educacdo Especial no Brasil nos cursos de Pedagogia considerando que a Lei de Diretri-
zes e Bases para a Educacgdo no Brasil indica inequivocamente o modelo de escola inclusiva para suas instituicdes
educativas com uma real e efetiva educagdo para todos e todas. Desenvolvido dentro de um estudo mais amplo,
este recorte se serve da metodologia do andlise documental direto das fontes para levar ante o leitor os dados de
uma forma direta e ndo interpretada. Servimo-nos, para isso, das fontes primdrias da legislacdo brasileira desde
1996, ano de promulgacédo da LDB. Entre as consideragoes finais mais importantes destacamos que a pesar do enfo-
que dado na LDB, ainda hoje ndo existe uma concregdo nas politicas educacionais de formagdo dos professores do
ensino regular para implementar, efetivamente, a sua formacao em matéria de educagdo especial e no tratamento
inclusivo da escola; um desafio a ser alcangado.

Palabras clave:Formacao de professores, Educacao Especial, Educagdo Inclusiva.
Abstract

The work we present is engaged in organizing the existing national legislation on Teacher Training pair meet in
Brazil in Special Education courses Pedagogy considering that the Law of Guidelines and Bases for Education in
Brazil unequivocally indicates the model of inclusive school their educational institutions with a real and effective
education for everyone. Developed within a larger study, this cut makes use of the methodology of direct analysis
of documentary sources to bring before the reader the data in a straightforward manner and not interpreted.
We employ for this, the primary sources of Brazilian legislation since 1996, the year of enactment of the LDB.
Among the most important final remarks highlight that despite the emphasis given in the LDB, today there is not
a concretion in the educational policies of training of regular teachers to effectively implement their training in
special education and inclusive treatment of school; a challenge to be achieved.

Key Words: Teacher Training, Special Education, Inclusive Education.
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Capitulo 120

BILINGUISMO E SURDEZ: PRATICAS
PEDAGOGICAS INCLUSIVAS

Eladio Sebastidan Heredero Leandro Osni Zaniolo
Daiane Natalia Schiavon

Resumen

O presente trabalho teve como objetivo principal caracterizar estratégias educacionais no ensino de alunos
surdos inseridos em uma proposta bilingtie; e especificamente verificar as estratégias utilizadas pelos professores
para com os alunos surdos, bem como analisar a parceria entre as professoras da sala de recursos e sala regular.
A pesquisa desenvolveu-se em uma escola de Ensino Fundamental da Rede Municipal de uma cidade do interior
paulista. Participaram do estudo dois alunos surdos, a professora da sala regular e a professora da sala de recursos.
Buscou-se, por meio de observagdes em sala uma de aula regular com proposta bilingue, descrever episédios que
ilustram préticas educativas no ensino de alunos surdos, além de entrevistas com as professoras. Os resultados
apontaram que hd empenho e esfor¢o por parte dos alunos e da professora para existir um canal de comunicacado
efetivo e permanente entre eles. Tais resultados reforcam a ideia de que cabe aos educadores estarem mais proxi-
mos ao desenvolvimento dos alunos, fazendo adaptagdes do curriculo e estruturando estratégias comunicativas e
pedagégicas para cada um.

Palabras clave: surdez; estratégias educativas; lingua de sinais; desempenho escolar.
Abstract

This study aimed to characterize educational strategies in teaching deaf students inserted in a bilingual propo-
sal; and specifically check the strategies used by teachers towards deaf students as well as examine the partnership
between the teachers resource room and regular room. The research has developed into a primary education school
of the Municipal Network of a city in Sdo Paulo State. The study included two deaf students, the teacher regular
room and the teacher resource room. We attempted to, through observations in a regular class room with bilingual
proposal, describe episodes that illustrate educational practices in teaching deaf students, as well as interviews
with teachers. The results showed that there is commitment and effort by the students and the teacher to be an
effective and permanent communication channel between them. These results reinforce the idea that it is for edu-
cators are closer to development of students, making curriculum adjustments and structuring communication and
teaching strategies for each.

Key Words: deafness; educational strategies; sign language; school performance.
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EDUCACAO, INCLUSAOE
DIVERSIDADE: OS LIMITES E
DESAFIOS DA FORMACAO DOCENTE
NA ESCOLA INCLUSIVA.

Vanderlei Balbino Costa
Fatima Elisabeth Denari

Resumen

O trabalho é resultado da tese de doutorado Olhares Docentes sobre Inclusdo Escolar dos Estudantes com
Deficiéncia na Escola Comum, realizada na Universidade Federal de Sao Carlos, no periodo de 2009 a 2012. O
problema investigado neste estudo versou sobre a seguinte indagacdo: em sua formagdo inicial e continuada quais
contetidos da grade curricular do seu curso abordaram a questdo das deficiéncias, bem como da inclusdo escolar?
Os objetivos do estudo foram: conhecer como vem ocorrendo a formacdo docente na perspectiva da educagéo
inclusiva; analisar até que ponto os limites e desafios da inclusdo tem interferido no processo de inclusdo dos
estudantes com deficiéncia no ensino comum e identificar quais sdo os olhares dos docentes sobre a inclusdo dos
estudantes com deficiéncia incluidos nas escolas estaduais de educagdo bésica. A metodologia utilizada pautou-se
pela pesquisa qualitativa, ancorada nos pressupostos da andlise do discurso. Os resultados mostraram que ndo
ha pelos docentes uma compreensdo clara sobre a importancia da formagao docente na perspectiva da escola
inclusiva. Outro resultado que identificamos foi a constatagdo de que os docentes enfrentam muitos limites e
desafios para promoverem a inclusdo escolar na rede bésica de ensino. As considera¢des nos levaram a refletir
sobre a necessidade de formagdo docente em nivel inicial e continuada para atuar na escola comum, quando nesta
héa estudantes com deficiéncia matriculados.

Palabras clave:Formacédo docente. Inclusdo escolar. Educagéo inclusiva. Limites e desafios. Deficiéncia.
Abstract

This work is the result of the PhD thesis Teachers? Perspectives on School Inclusion of Students with Disabilities
in Regular School, held at the Federal University of Sdo Carlos, from 2009 to 2012. The issue investigated in this
research turned around the following question: in their initial and continued formation, what contents of the
graduation curriculum of their course were concerning disabilities, as well as the educational inclusion? This
research aimed: finding out how teachers? formation has been occurring in the perspective of inclusive education;
analyzing to what extent the limits and challenges of inclusion have interfered with the process of the inclusion of
students with disabilities in regular schools and identify what are the perspectives of the teachers on the inclusion
of students with disabilities that are enrolled in State elementary schools. The methodology used was based on
qualitative research, grounded in premises of the discourse analysis. The results showed that there isn?t a clear
understanding by teachers about the importance of teachers? formation in the perspective of inclusive school.
Another result that we identified was the finding that teachers face several limitations and challenges to promote
the school inclusion in fundamental schools. Considerations led us to the reflection on the needs for teachers?
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formation in both initial and continued levels, in order to act in the regular school, when there are students with
disabilities enrolled in it.

Key Words:Teachers? formation. School inclusion. Inclusive education. Limits and challenges. Deficiencies.
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BELEZA E DEFICIENCIA: CAMINHOS
PARA O ATENDIMENTO
EDUCACIONAL ESPECIALIZADO

Everton Luiz de Oliveira
Fatima Elisabeth Denari
Claudia Teixeira-Arroyo
Gabirielle Cristina Sanchez

Resumen

O objetivo desse estudo foi verificar se a atratividade fisica dos alunos com deficiéncia poderia influenciar nas
expectativas dos professores que atuam no atendimento educacional especializado - Salas de Recursos Multifun-
cionais (SRMs). Participaram do estudo vinte professores que atuam em um municipio do interior do estado de
Sao Paulo. Os resultados apontaram que em face do atendimento educacional especializado, as maiores expecta-
tivas incidiram sobre aqueles com alta atratividade fisica e apenas para as meninas foi encontrado resultados com
significancia estatistica, denunciando que a varidvel sexo teve efeito sobre os resultados. Conclui-se que a atrati-
vidade fisica dos alunos atendidos na Educacdo Especial deve ser investigada com rigor e trabalhada junto aos
cursos de formacdo inicial para professores e profissionais que atuam nessa area, objetivando oferecer melhores
atendimentos, relacionamentos e situagdes de aprendizagem para os alunos com deficiéncia.

Palabras clave: Beleza. Deficiéncia. Educagdo Especial. Ensino. Inclusdo Escolar.
Abstract

The aim of this study was to determine if the physical attractiveness of students with disabilities could influen-
ce the expectations of teachers who work in specialized educational services - Rooms Multifunction Resources
(SRMs). The study included twenty teachers who work in a municipality in the state of Sdo Paulo. The results sho-
wed that in view of specialized education, higher expectations focused on those with high physical attractiveness
and just for girls was found statistically significant results, reporting that sex had effect on the results. It is conclu-
ded that the physical attractiveness of students served in special education should be rigorously investigated and
discussed with the initial training courses for teachers and professionals in this area, aiming to provide better care,
relationships and learning situations for students with disabilities.
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Capitulo 123

LA DIVERSIDAD DE LA CONDICION
HUMANA EN LA NORMATIVIDA
EDUCATIVA DE LOS PARTIDOS
TRADICIONALES COLOMBIANOS: UNA
MIRADA DESDE LA ALTERIDAD

Adaulfo Enrique Mendoza
Resumen

El escrito muestra, a partir de la consulta y sistematizacién de documentacién oficial elaborada desde el Minis-
terio de Educacion entre 1898 y 1884, la forma en que el Estado Colombiano se han ido asumiendo las plurales ma-
nifestaciones de la condicién humana. El escrito se estructura en funcién de los principios politicos de los partidos
tradicionales y luego examina las formas en que estos principios permean acciones institucionales para manejar
las diversas condiciones motrices, cognitivas, emocionales o sensoriales presentes en la nifiez y la adolescencia.

Palabras clave: Filosofia Politica y Alteridad - Educacién e inclusién ? Educacion y Alteridad
Abstract

From systematization of official documents produced by the Ministry of Education between 1898 and 1884,
this paper shows how the Colombian state has since assumed the plural manifestations of the human condition.
The paper shows first the political principles of the traditional parties and then examines the ways in which
these principles generate institutional actions to manage the various cognitive, emotional or sensory conditions in
childhood and adolescence.

Key Words:Political Philosophy and Alterity - Education and Inclusion - Education and Alterity
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RECONOCIMIENTO DE LA
DIVERSIDAD CULTURAL DESDE UNA
PERSPECTIVA LAICA: EL CASO DE LA
UNIVERSIDAD AUTONOMA DE
BUCARAMANGA (COLOMBIA)

Adaulfo Enrique Mendoza
Resumen

Colombia, en el contexto latinoamericano, tiene una larga trayectoria en el uso de criterios religiosos para
estructurar el mundo social. Otros paises del drea como México, Argentina, Brasil o Chile, han logrado de manera
mads temprana, recurrir a conocimientos de las diversas disciplinas sociales para intervenir en el &mbito social. El
presente texto, muestra precisamente una iniciativa en este orden, la cual se gest6 en el contexto de desmonte de
la centenaria constitucién de 1886 y la implementacién de la carta politica de 1991. El contexto especifico en el
que ocurri6 el proceso descrito tiene que ver con las reformas curriculares de las universidades nacionales para
adaptarse sus proyectos educativos a la constitucion proclamada en 1991.

Palabras clave: Curriculo e inclusion cultural
Abstract

Colombia, in Latin America, has a long history of using religious ideas for structuring the social world. Other
countries in the region such as Mexico, Argentina, Brazil and Chile, were used earlier knowledge from the social
sciences to intervene in the social field. This paper shows an initiative in this order, which resulted in the dis-
mantling of the old constitution of 1886 and the implementation of the new in 1991 The specific context in which
he described the process has to do with the reforms national universities curriculum to suit their educational
projects to the new constitution.

Key Words:Curriculum and cultural inclusion
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VALOR DE LA DIFERENCIA EN
EDUCACION SUPERIOR INCLUSIVA

Patricia Diaz Gordon
Yuri Andrea Ariza Rivera

Resumen

El articulo pretende suscitar reflexiones criticas en el marco educativas sobre el valor que tiene la diferencia pa-
ra la educacién en la diversidad como se plantea en la Inclusién. Las concepciones que de estas se tienen facilitan
o no oportunidades de desarrollo para cualquier persona. La educacién inclusiva en el contexto universitario es el
espacio para la resignificacion de los sentidos sobre la diferencia y la diversidad. La existencia de una evolucién
conceptual proveniente del positivismo estigmatizante por la norma, el estandar, oculta la posibilidad de enrique-
cimiento, crecimiento humano que ofrece la diversidad. La diferencia como nacimiento o eleccién, no es igual a
una surgida por una situacién. Es necesario enfatizar en la diferencia como oportunidad en la educacién inclusiva,
mediante estrategias educativas y sociales que lleven a generar actitudes y pensamientos criticos, a interactuar con
variedades de cultura, para una concepcién abierta intercultural y con autonomia, esto es un proceso permanente
de cambio en la educacién en la aceptacién de la diferencia.
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Capitulo 126

A educacdo para o desenvolvimento
sustentavel no contexto curricular da rede
publica de ensino do governo do Estado de
Sao Paulo: uma breve reflexao pela
perspectiva da década da educacdo para o
desenvolvimento sustentavel da

UNESCO(2005-2014).

Alexandre Marucci Bastos
Sebastido de Souza Lemes

Resumen

A instituicdo da Década das Na¢des Unidas da Educagdo para o Desenvolvimento Sustentavel (DNUEDS ou
DEDS) foi aprovada em 20 de dezembro de 2002, na 571 Sessdo da Assembleia Geral da ONU, ocasido em que
se decidiu proclamar o periodo de dez anos a partir de 1z de Janeiro de 2005 até o final de 2014 para que a
educacdo fosse enfatizada como um elemento indispensavel para alcangar o desenvolvimento sustentdvel. Nesse
contexto, este estudo apresenta uma discussdo sobre como tal proposicdo da ONU estaria sendo tratada pelas
normas curriculares da rede publica de ensino gerenciada pelo Governo do Estado de Sdo Paulo no tltimo biénio
da DEDS. Para tanto, desenvolveu-se uma analise das diretrizes curriculares delineadas pela respectiva Secretaria
Estadual de Educacao, verificando a que ponto as mesmas estariam alinhadas em relagéo aos propésitos da DEDS,
sobretudo quanto a dindmica curricular da rede ptblica escolar do governo paulista.

Palabras clave: Década. Nagoes Unidas. Educagdo. Desenvolvimento Sustentdvel. Curriculo.
Abstract

The institution of the United Nations Decade of Education for Sustainable Development (UN DESD) was ap-
proved on December 20, 2002, at the 57th Session of the UN General Assembly, at which it was decided to proclaim
the ten-year period beginning on 1 January 2005 until the end of 2014 so that education was emphasized as an in-
dispensable element for achieving sustainable development. In this context, this paper presents a discussion of
how such a proposition UN was being treated by the curricular standards of public schools managed by the State
Government of Sao Paulo in the last two years of the DESD. For both developed an analysis of curriculum gui-
delines outlined by the respective State Education Department, verifying that the same point would be aligned in
relation to the purposes of the DESD, especially regarding dynamic curriculum of the public school system of the
state government.
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Resumen

A pesquisa em andamento tem por objetivo geral compreender as implicagdes da adogdo de financiamento es-
tudantil, considerando as condic¢des de ingresso, o indice de evasdo, o desempenho académico dos alunos e a
trajetoria dos egressos de um curso de formacédo de psicélogos de um Centro Universitdrio do interior paulista.
Entre os objetivos especificos, foram estabelecidos: reconhecer as condi¢des de ingresso dos estudantes no curso,
destacando a ocorréncia de financiamento estudantil entre essas condi¢des; caracterizar os estudantes que fazem
uso dos diferentes tipos de financiamento oferecido na institui¢do; identificar os fatores envolvidos nos casos de
evasdo dos alunos ao longo do curso; analisar o desempenho académico apresentado por alunos com e sem fi-
nanciamento estudantil, considerando as notas e a assiduidade registradas nas disciplinas; descrever a trajetéria
profissional dos egressos que contaram com financiamento estudantil, bem como a dos que ndo contaram com
esse recurso, desde quando finalizaram a graduacéo. Para tanto, sera realizada pesquisa documental e aplicagdo
de questiondrios, a serem preenchidos por ex-alunos, estudantes e egressos do curso. A analise dos resultados sera
qualiquantitativa.

Palabras clave: Educacédo superior. Ensino superior. Avaliagdo de politicas publicas. Equiparacdo de
oportunidades. Formacdo de psicélogos.

Abstract

The research in progress has the general objective of understanding the adoption of student financing and its
implications, considering the conditions of ingression, the dropout rate, the students academic performance and
the egresses trajectory from a psychologist course in an university center in the interior of Sdo Paulo. Amongst
the specific objectives, we have established: to recognize the ingression conditions of the students, highlighting
the occurrence of academic funding between these conditions; to distinguish the students who make use of the
different types of financing offered by the institution; to identify the factors involved in the students evasion
throughout the course; to analyze the academic performance presented by students with and without student
funding, considering the grades and assiduity registered in the disciplines; to describe the professional trajectory
of the egresses that had counted on estudent financing, as well as those who have not counted on this resource,
since they finished graduation. For such study, we are going to use a documentary research and questionaries to
be filled by former-students, current students and egresses; the analysis of the results will be quali-quantitative.

Key Words:Higher education. Public policy evaluation. Equalization of opportunities. Psychology course.
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Capitulo 128

Alcances y limitaciones de la
autoevaluacion en la universidad

Sonia Cristina Gamboa Sarmiento
Resumen

Los organismos estatales que regulan los programas académicos y las instituciones educativas recurren a la ob-
servacion de factores especificos que, se cree, aseguran la calidad de tales programas e instituciones. Estos aplican
modelos de aseguramiento de la calidad segtin los cuales se lleva a cabo una autoevaluacién cuyos resultados
son avalados por los organismos estatales mediante la acreditaciéon de calidad de tales instituciones y programas.
Este articulo busca establecer una relacién entre la autoevaluacién y la universidad, de manera que, por una parte,
se entienda aquella como autoconocimiento y autodeterminacién, y de otra busque realizar la razén de ser de la
universidad como lo propone Derrida. En tltimas, se propone el principio de racionalidad limitada, de H. Simon,
como mecanismo para establecer criterios de observacion de los procesos que sean coherentes con los intereses
internos de programas académicos e instituciones educativas.

Palabras clave:autoevaluacion, universidad, acreditacién académica, calidad educativa
Abstract

State agencies that regulate academic programs and educational institutions rely on observation of specific factors
which, it is believed, ensure the quality of such programs and institutions. They apply models of quality assurance
which carry out a self-assessment whose results are endorsed by government agencies through the accreditation
of quality of such institutions and programs. This paper looks for establish a relationship between self-evaluation
and the University, so that, on the one hand, self-evaluation understood as self-knowledge and self-determination,
and on the other hand, the raison d’étre of the University as proposed by Derrida. Latest, this paper proposes the
principle of bounded rationality, by H. Simon, as a mechanism to establish criteria for observation of the processes
that are consistent with the internal interests of academic programs and educational institutions.

Key Words: self-evaluation, university, accreditation in education, quality education
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Capitulo 129

Do conhecimento da casa a escola: um
estudo de ervas e plantas medicinais em
colégio modelo do Assentamento Bela Vista

SP

Thauana Paiva de Souza Gomes
Sebastido Souza Lemes
Dulce Consuelo AndreattaWhitaker

Resumen

O presente texto discute a importante relagdo do patrimoénio cultural tradicional das familias assentadas do Bela
Vista nas atividades escolares da Escola Municipal Herminio Pagbtto de Araraquara. O trabalho teve como objeti-
vo fazer um levantamento dos saberes voltados as ervas medicinais e receitas tradicionais utilizados pelas familias
dos alunos do 4Z ano. A metodologia utilizada para desenvolvimento da atividade foi aplicagdo de questiondrios
com as criangas sobre os conhecimentos das ervas medicinais e com suas familias para entender a relagdo entre os
conhecimentos geracional, tabulagdo dos dados levantados e pesquisa junto com as criangas dos usos terapéuticos
destas ervas pela medicina. Como resultado do projeto produziu-se, como prética de interacdo entre geragdes,
um livro de ervas e receitas para cura de doengas, simpatias, além de receitas tradicionais. Com este atividade os
alunos puderam verificar e tomar conhecimento dos usos oficiais e tradicionais de determinadas plantas, ervas ou
raizes.

Palabras clave: ervas medicinais, receitas tradicionais
Abstract

This paper discusses the relationship of the traditional cultural heritage of the families settled in school activities
Municipal School Herminio Pagotto Araraquara . The study aimed to survey the knowledge medicinal herbs and
traditional recipes used by the families of students in the 4th year. The methodology used for development of the
activity was questionnaires with children about their knowledge of medicinal herbs and their families to unders-
tand the relationship between generational knowledge and tabulation of data collected research with children. As
a result of the project was produced as practical interaction between generations, a book of herbal recipes to cure
diseases , sympathies , and traditional recipes . With this activity the students could check and take note of the
official and traditional uses of certain plants, herbs and roots.

Key Words: medicinal herbs, traditional recipes
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Capitulo 130

Elementos para una Politica de Estado en la
Educacion: Vision Iberoamericana.

Oscar Mauricio Covarrubias Moreno
Resumen

En su categoria de bien de interés publico y derecho social, la educacién demanda sumar todas las fuerzas posi-
bles del &mbito politico y social para asegurar el acceso y la permanencia en el servicio; pero sobre todo, a una
educacién de calidad que permita hacer frente a los retos de la sociedad del siglo XXI. En gran medida, de este
bien dependen el presente y el futuro de la sociedad por lo que corresponde a todos preservarlo y mejorarlo. En
cualquier caso, la mejora de la educacion serd un logro o fracaso colectivo. Uno de los mayores desafios que se
presentan a las sociedades iberoamericanas hoy dia, es el de ser capaces de acordar politicas ptiblicas concebidas
desde una visién Integral, de pais y de largo alcance. El tipo de respuestas que demanda la educacién, y otras
importantes cuestiones sociales, puede estar representado por las llamadas Politicas de Estado. El objetivo de esta
ponencia, es reflexionar y aportar elementos para el debate sobre las politicas de estado teniendo en mente los
sistemas educativos en Iberoamérica.

Palabras clave: Politicas de Estado, coordinacién social, visioén integral, Gobernabilidad.
Abstract

As a matter of public interest and social rights, education demand add up all the possible forces of political and
social areas to ensure access and retention in the service; but above all, quality education that will address the
challenges of the XXI century. Education is the basis of the present and the future of society, therefore incumbent
upon all stakeholders to preserve it and improve it. In any case, improving education will be a collective achieve-
ment or failure. One of the biggest challenges to Latin American societies are presented today, is to be able to agree
on public policies designed from a comprehensive vision of the country and far-reaching. The answers demand
education and other important social issues, can be represented by state policies. The aim of this paper is to reflect
and to inform the debate on state policies, keeping in mind the educational systems in Ibero-America.

Key Words: State policies, Social coordination, Comprehensive vision, Governance.
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Capitulo 131

Percursos de uma educa¢ao democratizada:
possibilidades no plano de educacao PNE
2014-2024

Eliana C. Curvelo
Sebastido de Souza Lemes

Resumen

O presente trabalho é uma analise inicial sobre o Plano Nacional de Educac¢do Planejando a préxima década Con-
hecendo as 20 Metas do PNE - 2014-24. A andlise documental realizada traz a preocupagdo de como este material
sera difundido para todo o sistema de educagdo do Brasil, mesmo que ainda que nédo estejam elaboradas as nor-
mas para a cooperacao federativa, necessita-se o cuidado de como se daré as articulagdes com os entes federativos.
Sendo este um material que prevé e enseja uma educacdo democrética; foi observado que, em seu bojo, existem
conceitos neoliberais que podem transformar os principios norteadores para uma educacdo democrética. A escola
democratizada que estd em processo para uma democracia plena, cujo objetivo é garantir no processo de escolari-
zagdo uma educagdo democratica por meio do exercicio pleno de sua cidadania.

Palabras clave: educacdo democratizada. educacado publica. qualidade social. paradigma produtivo.
Abstract

The present work is an initial analysis of the National Education Plan - Planning the next decade - Knowing the 20
Goals of the PNE - 2014-24. The documentary analysis brings concern for how this material will be disseminated
to the whole system of education in Brazil, even if they are not yet prepared the standards for federal cooperation,
need to be careful as it will give the joints with loved federal. Since this is a material that provides provides com-
prehensive and democratic education; was observed that, in its wake, there neoliberal concepts that can transform
the guiding principles for a democratic education. The school is in the process that democratized to full demo-
cracy, whose goal is to ensure a democratic education in the schooling process through the full exercise of their
citizenship.

Key Words: democratized education. public education. social quality. productive paradigm.
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Capitulo 132

Mejora y calidad en educacidn: analisis de
una reforma

Patricia Gémez Herndndez\ Carlos Monge Lépez\ Eladio Sebastidan Heredero\
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Eladio Sebastidan Heredero

Resumen

La educacién, a lo largo de la historia, ha evolucionado para adaptarse a las necesidades de cada momento. Unos
de los cambios mds significativos en este aspecto son los que hacen referencia a las reformas de las leyes orgénicas
que la regulan. Estos, junto con las temdticas de investigacién en torno a la calidad y la mejora educativa, son
aspectos relevantes en la actualidad. Por tanto, en esta investigacién se plantea un estudio de la tltima reforma
educativa en relacién a los términos destacados. Para ello se desarrolla un anélisis documental de las leyes impli-
cadas (la Ley Organica 2/2006, de 3 de mayo, de Educacién y la Ley Orgénica 8/2013, de 9 de diciembre, para la
Mejora de la Calidad Educativa), utilizando el andlisis de contenido como técnica para la recogida y andlisis de
los datos, en el que los resultados generales indican que la nueva ley afiade, modifica y suprime articulos de la ley
anterior en torno a estas palabras clave. En conclusién, ambas leyes protagonistas en el estudio no entienden del
mismo modo la calidad ni la mejora.

Palabras clave: Calidad. Cambio. Mejora. Reforma.
Abstract

Education, along history, has evolved to suit itself needs of the moment. Ones of these more significant changes
in these terms are around reforms of organic laws that regulate the education. These aspects, together with re-
search topics about educational quality and improvement, are relevant elements today. Therefore, in this study, a
documental analysis of involved educational laws (Organic Law 2/2006, May 3rd, of Education and Organic Law
8/2013, December 9th, for Educational Quality Improvement) is planned around these highlighted terms, using
content analysis as data collect and analysis technique, where generated results indicate that the new law adds,
modifies and deletes some articles of previous law around these two keywords. In conclusion, both laws do not
understand equally the quality neither the improvement.

Key Words: Change. Improvement. Quality. Reform.
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Capitulo 133

Academic english leaders: Un acercamiento
a una comunidad educativa global

Emilce Camargo Garcia
Gloria Amparo Osma Zambrano

Resumen

Este documento presenta la descripcion de la experiencia del proyecto Academic English Leaders de la Univer-
sidad Auténoma de Bucaramanga UNAB- cuyo objetivo es capacitar a los docentes lideres dinamizadores de la
estrategia de incorporacién del inglés en los planes de estudio de los programas académicos. La metodologia utili-
zada fué socializar la estrategia con el fin de conformar el grupo de docentes para capacitarlos a través de sesiones
presenciales fundamentadas en el enfoque Project Based Learning PBL- y finalmente, incorporar el inglés en los
cursos de cada disciplina. Los resultados que se han obtenido son: la sensibilizacién hacia la necesidad de crear y
vivir en una comunidad educativa global donde el inglés es uno de los aspectos fundamentales de la internacio-
nalizacién. Asi mismo, la conformacién del primer grupo de lideres dinamizadores y la incorporacién del inglés a
15 cursos de diferentes campos de formacién. Las conclusiones de la experiencia hacen referencia a la importancia
de utilizar el inglés como medio que posibilite el acceso a la informacién mds actualizada, crear la cultura del tra-
bajo interdisciplinario, mejorar la competencia del inglés a través de contextos significativos para los estudiantes
y profesores y hacer parte de una comunidad global.

Palabras clave: lideres, inglés, internacionalizacién, capacitaciéon, PBL
Abstract

This paper describes the experience of the Academic English Leaders project at the Universidad Auténoma de
Bucaramanga -UNAB - whose aim is to train professors to integrate English into the academic programs of under-
graduate students at the university. The methodology used was to form a group of professors, train them in face-
to-face training sessions based on the Project Based Learning (PBL) approach, and finally to incorporate English
into the courses in their respective disciplines. This project has created an awareness of the need to be part of a glo-
bal educational community where English is one of the fundamental aspects of internationalization. Furthermore,
it has seen the incorporation of English into 15 subjects across a range of academic programs. Our conclusions
highlight the importance of using this medium of instruction in order to facilitate access to the most-up-to-date
information; create a culture of interdisciplinary work; improve English language proficiency in contexts that are
highly relevant to students and professors; and encourage students to be part of a global educational community.

Key Words: leaders, English, internationalization, training, Project Based Learning.
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Capitulo 134

International nurses: a dream that is coming
true at Universidad Autonoma de
Bucaramanga

Sonia Yaneth Mendez Cala
Resumen

Este articulo explora la inclusién del Inglés con Propésitos Especificos en la educacion general en la Universidad
Auténoma de Bucaramanga, UNAB. Como el inglés continta siendo ampliamente hablado a nivel mundial como
el lenguaje de los negocios y la comunicacién en general, es el deseo de la UNAB preparar a sus estudiantes
para que lleguen a ser ciudadanos del mundo. ESP, por su sigla en inglés, se enfoca en necesidades y practicas
comunicativas de un grupo profesional en particular cuyo principal objetivo es proveer a los estudiantes con
oportunidades para aprender acerca del campo de estudio, Enfermeria en este caso, usando una segunda lengua
como medio de instruccién. Este enfoque requiere que el profesor tenga competencias tanto en el lenguaje como
en la materia objeto de estudio, y que el estudiante sea un participante activo en su proceso de aprendizaje. Este
articulo explica el concepto de inglés con propdsitos especificos, la razén de su existencia en el programa de
Enfermeria en la UNAB, y sus ventajas y desventajas.

Palabras Clave: ESP, lenguas extranjeras, bilingtiismo, educacion.

Abstrac

This paper explores the inclusion of English for Specific Purposes (ESP) in mainstream education at Universidad
Auténoma de Bucaramanga, UNAB. As English continues to be widely spoken worldwide as the language of
business and communication, it is UNAB’s desire to prepare its students to become citizens of the world. ESP
focuses on the communicative needs and practices of a particular professional group which main objective is to
provide learners with the opportunity to learn about the field of study, Nursing in this case, using the target
language as a means of instruction. This approach requires the teacher to have competences in both the language
and the subject matter, and the learner to be an active participant in the learning process. This paper explains the
concept of English for Specific Purposes, the reason for its existence in the Nursing Program at UNAB, and its
benefits and caveats.

Key Words: ESP, foreign languages, bilingualism, education.
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Capitulo 135

La funcionalidad del inglés como una
herramienta interdisciplinar hacia la
formacion de mejores profesionales

Ana Milena Muiioz Diaz
Juan Manuel Ardila

Resumen

Esta propuesta estd enfocada hacia el desarrollo de las competencias integrales e interdisciplinarias del idioma
inglés, a través de un trabajo articulado con los diferentes niveles de aprendizaje del idioma en el Instituto de
Idiomas y las diferentes facultades de la universidad; desde esta interaccién con los campos académicos dentro
de un programa integral, se puede contribuir a construir un enfoque comunicativo profesional. Se ha logrado
una participacién activa e innovadora de nuestros estudiantes en un proyecto que es exigente y demanda el uso
de las competencias adquiridas tanto en el idioma como en sus respectivos campos de estudio, como también
algo de investigacion. Esta propuesta desperté un gran interés en nuestros estudiantes por la manera como se
plantearon las diferentes actividades a través del semestre en las cuales todos, incluyendo los més débiles tuvieron
un aporte significativo para completar el proyecto. Es por esto que esta propuesta ha despertado un interés de
parte de otras universidades en la regién. Nuestro propdsito es poder facilitar y ofrecer una propuesta atractiva
y diferente para nuestros estudiantes, como se ha demostrado hasta el momento, integrando no solo temas de
su carrera pero desarrollando propuestas que involucren su experticia y conocimiento adquirido, como también,
su creatividad e imaginacién. Hasta el afio pasado, se habian probado diferentes acercamientos, incluyendo ingles
con propositos especificos, pero no se habia alcanzado la productividad académica y profesional que se ha logrado
hasta el momento.

Palabras clave: Interdisciplinarias. Comunicativo. Integral. Competencias. Significativo
Abstract

This proposal is focused towards the development of comprehensive and interdisciplinary skills of the English
language, through an articulated work with the different levels of English at the language Institute and the all
the faculties at the University; from this interaction with the academic fields within a comprehensive program,
there can be a contribution to build a communicative professional focus. An active and innovative participation
from our students has been achieved, in a project that is demanding, and requires the use of the competences
acquired not only in the English language but from their fields of study as well, it also involves some research.
This proposal awoke a great interest among our students due to the way the different activities were presented
throughout the semester, in which all students including the weakest ones had a significant contribution towards
the completion of the project. This is why; this proposal has awoken great interest from other universities in the
region. Our purpose is to be able to facilitate and offer an attractive and different proposal for our students, as
it has been shown up to now, integrating not only topics from their own careers but developing proposals that
involved their expertise and knowledge acquired, as well as, their creativity and imagination. Up to last year,
different approaches had been tried including English for specific purposes, but we hadnt reached the academic
and professional production that has been achieved up to now.
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Capitulo 136

La Red Innova Cesal, una experiencia de
internacionalizacion en educacidn superior
para la formacién docente. Universidad
Industrial de Santander - UIS.

Adriana Castillo Pico
Patricia Casas Fernandez
Gabriel Ordoiiez Plata

Juan Carlos Barbosa Herrera
Adolfo Leén Arenas

Jaime Otoniel Ayala Pimentel

Resumen

La Red Innova Cesal surge en el afio 2008 como un proyecto apoyado por la Union Econémica Europea a través
del programa Alfa III, para responder a la necesidad de integrar las universidades de los paises de america latina
con universidades europeas para promover el desarrollo y experimentacién de estrategias para la transformacién
e innovacién de la educacion superior en América Latina: propésitos de la formacién, practica pedagoégica y es-
tructura curricular, en colaboracién con universidades europeas. Los paises participantes a través de instituciones
de educacién superior son: México, Colombia, Costa Rica, Argentina, Panamd, Ecuador, Bolivia, Portugal, Espafia,
Francia e Inglaterra. Los principales problemas que se establece, enfrenta la educacion superior en América Latina
giran en torno a: La baja cobertura de los jévenes de la edad (20% en promedio).\ Alta desercién en los primeros
semestres y baja eficiencia terminal, Solo 50% de los egresados trabajan en el drea de sus estudios.\ Bajo ntimero
de estudiantes contintian con estudios de posgrado y se dedican a la investigacion.\ La mayoria de los egresados
de doctorado se quedan en las universidades y no se transfieren los avances del conocimiento a la educacién y a la
sociedad y los cambios que en los dltimos afios se han propuesto a nivel regional desde los ministerios de educa-
cién y a nivel de las instituciones de educacién superior, no llegan a la transformacién de la ensefianza en las aulas
y en los resultados de aprendizaje, por ello se hace necesario formulacién de nuevas estrategias pedagégicas. Con
base en la experiencia del trabajo previo llevado a cabo con el Proyecto 6x4 UEALC, se propone la organizacién
de reuniones generales presenciales y espacios de comunicacién en linea para el disefio del trabajo experimen-
tal en las instituciones participantes, sistematizacién y presentacién de resultados, disefio conjunto de estrategias
pedagodgico docentes y evaluacién de los aprendizajes y el disefio conjunto de programas de formacién de pro-
fesores. Adicionalmente se propone la organizacién de grupos de trabajo en formato de talleres, por dreas del
conocimiento que usualmente estidn presentes en las instituciones de educacién superior y con la participacién de
profesores de cada una de las instituciones participantes en el proyecto: Areas Econémico administrativa, Ciencias
de la salud, Ingenierfas y tecnologia, Ciencias bdsicas, Humanidades y Artes. Los grupos de trabajo desarrollan
estrategias pedagodgicas y docentes que experimentan en sus instituciones y son reportadas en el mes anterior a
las reuniones generales del proyecto que se realizan anualmente, durante 4 dias, en las sedes de las universidades
de los paises participantes. En las reuniones presenciales anuales, se cuenta con la participacion de expertos euro-
peos y latinoamericanos quienes realizan presentaciones magistrales que giran en torno al tema en el que se va a
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realizar la innovacién docente del siguiente afio, para posteriormente realizar el trabajo de los docentes, reunidos
por las dreas de conocimiento, donde socializan las experiencias exitosas y resultados de la innovacién educativa
desarrollada con sus estudiantes en su universidad. Esta dindmica ha marcado el derrotero a seguir, posibilitando
que las experiencias pedagogicas propuestas para desarrollar en el aula, generen el intercambio de experiencias
docentes y enriquezcan la docencia de todos los profesores participantes. Las innovaciones propuestas en cada
afio han sido: Tema 1: Desarrollo del pensamiento complejo y competencias Tema 2: Vinculaciéon de la docencia
con la investigacién Tema 3: La incorporacién de las TIC en el aula Tema 4: Evaluacién Tema 5: Formacién de for-
madores Tema 6: Vinculacién de la universidad con la sociedad Tema 7: Incorporacién de la Internacionalizacién
como estrategia en la educacién superior

Palabras clave: universidad, estrategias educativas, internacionalizacién, modificabilidad cognitiva, pensamiento
complejo, estrategia educativa trabajo colaborativo, evaluacién, internacionalizacién, rubrica, competencias.

Abstract

Innova Cesal emerged in 2008 as a project supported by the European Economic Union through the Alfa III pro-
gram to respond to the need to integrate the universities of the countries of Latin America with European univer-
sities to promote the development and testing of strategies for transformation and innovation of higher education
in Latin America: purposes of training, teaching practice and curricular structure , in collaboration with European
universities . The participating countries through institutions of higher education are : Mexico , Colombia , Costa
Rica , Argentina , Panama , Ecuador , Bolivia , Portugal, Spain , France and England. The main problems is esta-
blished, facing higher education in Latin America revolve around : Low coverage of young age ( 20% average).\
High attrition in the first semester and low efficiency Only 50% of graduates working in the field of their studies.\
Low number of students continue with postgraduate studies and engage in research.\ Most doctoral graduates
remain in the universities and the progress of knowledge to education and society and the changes in recent years
have proposed a regional level from the ministries of education and level of institutions are transferred higher
education, fail to transform the classroom teaching and learning outcomes , therefore necessary to formulate new
pedagogical strategies ago. Based on the experience of previous work carried out with 6x4 UEALC Project, the or-
ganization of general meetings and classroom communication spaces online for the design of experimental work
in the participating institutions , organization and presentation of results, joint design is proposed pedagogical
teaching strategies and assessment of learning and all teacher training programs design . Additionally organizing
working groups is proposed in the form of workshops, for areas of knowledge that are usually present in higher
education institutions and with the participation of teachers from each of the institutions participating in the pro-
ject : Administrative Economic Areas , Science health , Engineering and Technology, basic Sciences , Humanities
and Arts. The working groups develop teaching strategies and experienced teachers in their institutions and are
reported in the preceding general meetings of the project that are performed annually for 4 days in the head-
quarters of the universities participating countries month. In the annual face meetings, with the participation of
European and Latin American experts who perform keynote presentations that revolve around the theme that will
make teaching innovation of the following year , later to make the work of teachers meeting by the knowledge
areas , where they socialize successful experiences and results of educational innovation developed with students
in their college. This dynamic has marked the itinerary to follow , allowing the proposals to develop pedagogical
experiences in the classroom, teachers generate the exchange of experiences and enrich the teaching of all the par-
ticipating teachers. The innovations proposed in each year were: Item 1: Development of complex thinking and
skills Item 2: Linking teaching with research Item 3 : The incorporation of ICT in the classroom Item 4 : Evaluation
Item 5 : Training of Trainers Item 6: Linking university and society Item 7: Incorporation of Internationalization as
a strategy in higher education

Key Words: university, educational strategies , internationalization, cognitive modifiability , complex thinking ,
collaborative work education strategy , evaluation , internationalization, rubric , competencies .
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Reingenieria social para la ciudad
inteligente: un modelo conceptual para el
desarrollo de la cultura del aprendizaje
permanente en Colombia

Mbonica Liliana Chaparro Mantilla
Clara Inés Pefia De Carrillo
Adriana Maria Cadena Ledn

Resumen

Este trabajo pretende dar a conocer, a manera de propuesta metodolégica, un modelo conceptual y una solucién
tecnolégica para la formacion del Tejido Social necesario para que la Gobernanza Inteligente (dimensién de la
Ciudad Inteligente) mediada por TIC sea efectiva. El disefio de los programas de formacién, asi como el disefio,
desarrollo y puesta en marcha de contenidos educativos incluyentes articulados mediante reglas de decisién peda-
gobgica y el seguimiento a la interaccién del usuario sobre esos mismos contenidos, se consideran pieza fundamen-
tal para asegurar el éxito de la experiencia. Las fortalezas de la tecnologia web, especialmente en sus herramientas
orientadas a la participacién y colaboraciéon entre usuarios con un fin comtin, asi como al anélisis inteligente de la
informacioén para ser transformada en conocimiento y permitir el ofrecimiento de productos y servicios justo para
el caso, se proponen como pilares para el disefio de los elementos de formacién a utilizar en el desarrollo de las
competencias digitales y ciudadanas, necesarias para el establecimiento de la cultura del aprendizaje permanente
en la Sociedad. La validacién del modelo conduciré las estrategias de consolidacién de las relaciones Gobierno-
Ciudadano (G2C) y Ciudadano-Gobierno (C2G) evaluando al Ciudadano en sus dimensiones como miembro de
la Sociedad de la Informacién (sensibilizado y capacitado) y al Gobierno como ente conocedor de las necesidades
del Ciudadano que ofrece servicios claros, intuitivos y sencillos para facilitar su gestién y fortalecer su relacién
con el Ciudadano.

Palabras clave: reingenieria social, aprendizaje permanente, ciudad inteligente, cultura ciudadana, tejido social.
Abstract

By this work, a conceptual model and a technological solution are proposed to make a social weave which will
reinforce the necessary social and human capital such that the Intelligent Governance mediated by ICT be effec-
tive. This whole process will be managed by the lifelong learning concept. The design of inclusive pedagogical
scenarios and the follow-up of the user’s interaction on those educational contents, there will be fundamental
piece to assure the success of the experience. The strengths of the web technology, especially considering tools to
guide the participation and collaboration among users with a common aim, as well as to the intelligent analysis
of the information to be transformed in knowledge and to allow the offer of just for the case" products and ser-
vices, are proposed as essentials for the pedagogical scenario design to be used for digital and civic competences
development, all those necessary to establish the lifelong learning culture in the Society. The validation of the mo-
del will drive the strategies for the relationship Government to Citizen (G2C) and Citizen to Government (C2G)
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consolidation, evaluating the citizen in his/her dimensions as a member of the Information Society (sensitized
and qualified) and the Government as an entity expert of the citizen’s necessities which offers clear, intuitive and
simple services to make easy its administration and to reinforce its relationship with the citizen.

Key Words: social reengineering, lifelong learning, smart city, citizens culture, social weave.
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Capitulo 138

Una estrategia experimental con miras a la
internacionalizacion

Julio Eduardo Mejia Gémez
Resumen

Aunque el inglés se ha convertido en la lengua internacional y base de la comunicacién, atin el aprendizaje de
este idioma extranjero es un desafio para algunos sectores de la poblacién colombiana. La Universidad Auténoma
de Bucaramanga ha planteado el Proyecto: Academic English Leaders el cual pretende que algunos cursos de las
diferentes facultades incorporen el inglés en sus cursos con el fin de contribuir al desarrollo de las competencias
de sus estudiantes y la internacionalizacién del curriculo. La ensefianza de contenidos en un idioma extranjero es
un reto cuando los estudiantes no tienen el conocimiento y la practica suficiente para el uso de esa lengua. Por
lo tanto, es necesaria la utilizacién de un método especial y acomodamiento de los objetivos propuestos por la
Universidad Auténoma de Bucaramanga dentro de su plan de desarrollo con el fin de lograr dichos objetivos y
despertar en los estudiantes el interés hacia el estudio y mejoramiento del inglés en aquellos estudiantes de bajo
nivel de competencia en dicha lengua. Este trabajo es un estudio de caso que presenta la estrategia experimental
propuesta en un curso del programa de Tecnologia en Telecomunicaciones de la UNAB y un anélisis y reflexiéon
de los resultados obtenidos hasta el momento.

Palabras clave: Internacionalizacién, bajo nivel, competencia comunicativa, estrategia experimental.
Abstract

Although English has become the international language and the base of communication, learning this foreign
language is still a challenge for some sectors of the Colombian population . The Universidad Auténoma de Buca-
ramanga has stated the Project: Inglés Academic Leaders " which meant that some courses from different academic
programs will be taught using English in order to help develop the skills of their students and the internationa-
lization of the curriculum. Teaching specific contents in a foreign language is a challenge when students do not
have enough knowledge and practice for using that language. Therefore, it is necessary to use a particular method
and redesign the objectives proposed by the Universidad Auténoma de Bucaramanga in its development plan in
order to achieve the goals and motivate students so that they would like to learn and improve their learning of
English. This paper is a case study that presents the experimental strategy in a course of the Telecommunications
Technology Program the analysis and reflection of the results obtained up to this moment.

Key Words: Internationalization, low level, communicative competence, experimental strategy
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